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Preface

This report has been prepared by The Center for Vocational
Education at The Ohio State University in partial fulfillaent
of the terms of USOE grant OEG-0-72-0055 (725), which provided
for sponforing a national workshop for career education personnel
development in graduate teacher education. Data from the work-
shop have provided the basis for this report.

Purposes of this report include (1) providing a record of
the participant recommendations and suggestions (as well as
their analysis) to graduate teacher education regarding career
education personnel development; (2) relating the implications
of career education concepts, needs, and problems for leadership
personnel in graduate teacher education; and (3) providing a
reference resource to leadership education personnel at tuae
local, state, and national levels.

Whereas the entire proceedings of this workshop may have
limited use for dissemination purposes, it is believed that the

section regarding implications may have wide dissemination value.



Acknowledgements

Appreciation is extended to Doctors Louise Keller, Terrel
Bell, and Grant Venn for their contributions of three papers
to the National Workshop in Career Education Personnel Develop-
ment for Graduate Teacher Education. The papers provided a common
data base for discussion among workshop part:~inants and project
staff.

Special recognition and thanks aregiven to Ms. Muriel Shay
Tapman, Project Officer of USOE, who has faithfully assisted
the project staff throughout this effort.

The assistance given by others of USOE is also appreciated.
The project staff gratefully acknowledges Dr. Kenneth B. Hoyt,
DPr. John Lindia, Dr. Duane Nielsen, and Mr. Terry Newell for

their interest and assistance throughout.

ii




Introduction . . . .

Rationale . . .
Definitions . .

Criticisms. . .

TABLE OF CONTENTS

Status and Implications

Justification .
The Problem . .
Constraints . .

Assumptions . .

* * *

General Objectives. .

Methodology and Procedures

Sources of Data

Methodology . .

[ 2 - [ 2

Workshop Participant Profile.

Presentation of Data and Data Analysis

g
o
0 O LAl Wi o] W | L and 1]

e
N ©

15
18
18
19

23

Abstract of Louise Keller's Paper Entitled
"A Proposed Conceptual Framework for Career
Education at Post Secondary Level”. . . . .
CritiCisms. L] * * L ] * * L] [ 4 * * « * L] * * *
Selected Pro and Con Criticisms of the
Louise Keller Paper Entitled "A Proposed
Conceptual Framework for Career Education
at Post Secondary Level”. . . « ¢« ¢ « « « .
Summary of Criticisms . . . . . « « ¢« « « &

Ques tions * * [ 4 * [ 4 * L] L] * . L * * L] * . *

iii




Summary of Questions . . . . . e e e 000 . o
Concepts « « + o o « o o o e e e e 00000 « o o
Summary of Concepts. .« « « o o o ¢ o ¢ = ° 7 . o
NEOAS. o o o o« o o o o o o o o o o o o o 0 0 00
Summary of Needs . . « « « o o & o o ¢ o0 00T .
ProblemS o o o o o o o o o o o o ¢ o o o & °°F
Summary of Problems. . « - « « o = o o ° .

Illustrations. . « « ¢ o o o o o e e 0 00 « o o

Overall sumary. * L] [ 4 L] L L] [ 4 L] [ 4 [ 4 [ 4 * [ 4 L] L] *

Abstract of Terrel Bell's Paper Entitled
»Identification/Analysis of Career + ation
Needs of Students Who Participat- .. ,raditional
Programs in Graduate reacher Education”
CritiCisms . * [ ) * * ] - * * * . [ ) L] ] . ] * L] *
Summary of Criticisms. . o« « « ¢ ¢ o ¢ o ° ¢ . o
Questions * . * * * * L [ ) [ 4 * * * * * * . * * L] *
Summary of Questions . . o o o o o e e0 00 . o
Needs Identified [ ) * * * * [ ) * * ] ] ] * - [ ) - L]
NeedS SUMMAIY . o o o « o o o o o o o = ¢ & = ° .
Problems Identified. . « « « o ¢ o ¢ o o 00 0
Summary of Problems. . .« « o ¢ o ¢ o o 0 0° . o
Local Illustrations * * * L] * * * * * [ ] - * L] * L]
Overview/Summary ot Bell Paper Reactions . . .« .
Abstract of Grant Venn's Paper Entitled
"tdentification/Analysis of Problems
Encountered in Planning/lmplementing

career Education in Graduate Teacher
Institutions" * L] * - * [ 4 ] * - . L * L] L] * . * *

Criticisms * [ 4 L L] L - [ 4 [ 4 * * L] [ ] L] L L] L] [ 4 [ 4 *

CriticiSms SUMMALY o « « « ¢ o o ¢ ¢ ¢ ° ¢ ° ° ¢

iv

40

41
44

45

48
50
53
55
57
57
50
61
62
63
66

70
73
75



Questions Raised . . . + . ¢« . & . .
Summary of Questions Raised. .« o o
Needs Identified . . . . . . . . ., .
Summary of Needs Identified. . . . .
Problems Identified. . . . . . . . .
Summary of Problems Identified . . .

Illustrations Shared . . . . . . . .

Questions and Answers Re: Workshop Procedures

Overview/Summary of Venn Paper Reactions . . .

Selected Workshop TasksS. . . « « . .

Workshop Evaluation . . . . . . . . . . .

Data

Generel Planning . . « . & &« ¢ o« . .

Evaluation Summary and Conclusions .

Sumarx * [ 4 [ 4 [ 4 L4 [ 4 L [ * [ * [ 4 [ [ L 4

Summary of Critiquaes of Three Papers

Summary of Discussion of Selected
Workshop Tasks . . & ¢« ¢ ¢ ¢ ¢ « o &

Summary of Participant Evaluation of

CIOSureo * [ 4 L 4 L 4 [ 4 [ 4 * [ 4 [ 4 [ 4 L] [ L 4 L 4

Workshop.

Implications of Career Education for University

Personnel in Graduate Teacher Education .

[ 4 * L 4 [ 4 e

113
116
123

127
127

135
141
144

149



APPENDICES

Appendix A'. . . ¢ i 4 4 4 e e s e 6 e « o o s
Objective for Scope of Work . . . ¢« « « «
Objectives: Papers - Conference. . . . . .

AppendiXx B'. ¢ ¢ ¢ ¢ 6 ¢ 4 4 4 e o e o o o o o o

Guidelines for Writing Information Analysis
Papers

Objectives for Preparation of Papers .
Objectives for Reviewing of Papers . .
Procedures for Writing of Papers . . .
Form and Style Suggestions . . . . . .
Suggested Guide for Outline of Paper .
Agreement for Services Form. . . . . .
Agreement Addendum . . . . . . . . .
AppendiX C'. v v v o v 4 o o o ¢ o o o o o o =

Criteria: Selection of Authors of Papers .

Selection of Workshop Participants

Selection of Reviewers of Papers

AppendiX D'. & ¢ 4 4 4 4 4 v e e e e o e o o o o
Pre-Workshop Mailing. . . . « « . ¢« & ¢ .« &
Confirming Letter. . . . . « « .+ « o &
Preregistration Form . . . . . . . .« &
Guidelines {or Travel Expenses . . . .
Guidelines for Critiquing Papers . . .

Forms for Critique Notes . . . . . « .

vi

166
167
167
169
173
174
175
176
177
178
180
181
181
182
185
186
187
188



Three Papers . « o v ¢ ¢ ¢ o o o o « o o

"A Proposed Conceptual rramework for
Career Education 2L Post Secondary
Level" by Leuise J. Keller. . . . . .

"Identification/Analysis of Career
Education Needs of Students Who
Participate in Traditional Programs
in Graduate Teacher Education" by
Terrel H. Bell. . . ¢« . & ¢ v ¢ v o .

“Identification/Analysis of Problems
Ercountered in Planning/Implement-
ing Career Education Programs in
Graduate Teacher Education Institu-
tions" by Grant Venn. . . . . . . . .

Appendix E'. . ¢ ¢ ¢ i i 4 b 4 ke e e e e e e e e
Workshop Planning Materials . . . . . « « « . .
Master Plan. . . ¢ ¢ ¢ 4 o ¢ ¢ ¢ o o o o o
Objectives . . & ¢ ¢ ¢ ¢ ¢ 4 4 4 4 e e o

Agenda . . . i i b i e e e e e e e e e e
Evaluation Form. . . . . + ¢ ¢ ¢ ¢ ¢ o o« &

Group Interview/Discussion Questions . . .

204giNg PlanNS. v ¢ ¢ o o o o o o o o o o
Transportation Schedule. . . . . . . . . .

Reception and Group Luncheon Plans . . . .
Participant List ¢« ¢« ¢ ¢ ¢ 4 4 ¢ o o o o

AppendixX F'. . & ¢ ¢ ¢ 4 ¢ o o o o o o o o o o o o
WOrkshop TasksS. « ¢ ¢ ¢ ¢ ¢ ¢ o o o o o o o o &

Appendix G ' L) * L L] * L - L] L] L L3 ] L ] [ 4 [ 4 [ 4 * 3 L] [ 4

Participant Brochures and/or Materials
Related to Career Education Preparation

Practices * L] L] L L [ 4 ] L] [ 4 ] L [ [ 4 [ 4 3 [ 4 [ 3 [ 4

vii

- 194

- 227

. 250
- 276
276

- 277

280

- 281
- 283
+ 291
- 294

- 295
. 299

. 301

+303
- 304
*307

-308



Appendix H' * [ 4 * * * [ 4 L] L4 [ 4 L4 [ 4 [ 4 * [ 4 * . L * [ 4 L4 [ 4

Demographic Data (Collected in Workshop
I;\faluati()n) . . . . . . . . . . . . . . - . . .

Figure 1. Participant Representation
by Sex and Position . . . . . .

Figure 2. Age Ran->s of Workshop Evaluation

Responde.. .8 ¢« o« ¢ o ¢ o o o o o

Figure 3. Sex and Evaluation Form Respondents

Figure 4. Sex of Workshop Participants. .

Figure 5. Years of Educational Preparation
of Respondents. . « « ¢ ¢ o« ¢ =&

Figure 6. Number and Percent of Respondents

Having Teaching and/or Other
Work Experiences. . . . . . « o

List of Areas of Work Experience
Other Than Teaching. . « « « ¢ ¢ ¢ o o o o

List of Avocational Interests of
Respondents Which Have Work/Career
Impl ications * * [ ] * * * [ ] [ ] [ ] [ ] * * * * *

Appendix I ' [ ] [ 4 * [ 4 [ 4 * L4 [ 4 . L4 L4 [ 4 * . * * . [ 4 [ 4 [ 4 [ 4

Criticisms of Terrel Bell Paper . . . « « ¢ o o
Questions Raised . « - ¢ ¢ ¢ o ¢ o o o o &
Needs Identified . . « ¢ ¢ ¢ o o o ¢ o o &
Problems Identified. . . ¢« ¢ « ¢ ¢ o « o &

Criticisms of Grant Venn Paper. . « « « « « o o
Questions Raised . . « ¢ ¢ ¢ o o ¢ o o « o
Needs i1dentified . . ¢« ¢ ¢ ¢ ¢ ¢ ¢ o o o o
Problems Identified. . ¢« & « ¢ ¢ ¢ o o o .

Categorical Listing of Comments
for Task one (l) [ 4 * * * L4 [ 4 * * [ 4 . * * * [ 4 [ 4 *

-

viii

. 363

- 364

. 365
. 365
. 365

. 366

. 367

. 368

- 380
- 382
.- 386
- 387

- 388

* 391



Apt"!ndix J ' * * * - L] * * L] * L] * L] * * * * *® L] * * * L] * *
Workshop Evaluation Data and Analysis Report. . . . .
Figure 1. The Extent to Which Participants
Perceived the Workshop tc Succeed
in Accomplishing Workshop Objectives.

Figure 2. Participant Judgment of Degree of
Effectiveness of Workshop Techniques.

Figure 3. The Extent to Which Participants
Felt Their Needs Were Met in
Selected WOXrkshop Areas . « o« ¢ o o o

Figure 4. Length of Future Similar Workshops
Recommended by Respondents. . . . . .

Listing of Alternative Workshop Techniques
and Structure Oor Format. . . o ¢ ¢ ¢ 4 o & o o

Listing of Strengths and Weaknesses
of workShop - L L] * * L] L] * * L] * L] L] * L * L] L] *

Values of Workshop to Me, Individually . . . . .

Value of Workshop to the Career Education
Personnel Development Movement . . . . . . . . .

Motivation(s) of workshop. . . . « ¢ ¢« v ¢ ¢ o

ix

L]

398

399

400

401
404

406
407



I.
Introduction

Rationale

Our nation in the fifties, sixties, and seventies has been
challenged with social, economic, political, and educational
criticism, problems, and issues which basically probe the
guatity of life and living. Many of the quality-of-life issues
seem to stem from and surround the fact that in a rapidly chang-
ing society, individuals and groups, including organizations
and institutions, have difficulty in adapting to and coping with
rapid change. Inability to respond rapidly to change in one
area (for example, education) tends to cause severe repercussions,
actions, or reactions in other aspects of life or living such
as economic, political, and social. The reverse is also true.

The seeking of meaning in life's expericnces permeates
the lives of all ages: youth seeking a voice in society, demands
of minorities seeking equitable participation, the aged in search
of respect and useful social roles, disenchantment of some adults
with work, disillusionment of some youth with education, and
many others. Responsibility for orchestraticn of change in all
facets of living, including planning for the future, does not
lie totally within any one part of the society--each must
assume its share of responsibility, jointly and in perspective.

It is the linkage of social, political, and educational
aspects of liiving which can enhance meaning in life. A prime
task of education is to enhance this ability to help make the
individual sensitively responsive to change in his environment--

one that is ever changing.



Education is not just intellectual but rather involves
change in the "whole" individual. It results from interaction
between the individual and his environment. An important role
of education is to help the individuval cope with real-life
experiences and strengthen one's ability to anticipate and
adapt to change. The learner must have opportunity to do more
than acquire knowledge, understandings, and skills; he or she
must be provided opportunities in education to apply theory to
practice. Toffler refers to this type of learning-education
as action learning wherein there is provision ". . . to offer
credit . . . through participation in real work, in business,
in community political organizing, in pollution-control projects,
or other activities."1

Historically, we have built a false separation between work,
learning, school, community, and the like; furthermore, we have
within school and education compartmentalized and specialized
to the point of segmenting learning and the learner, increasingly
more and more as he progresses longitudinally in the system.

Traditionally in education we have emphasized the importance
of the past, many times to the exclusion of the present and future.
The importance of the past certainly is not demeaned in the

total consideration of life and its demands; it is the imbalance

lAlvin Toffler, "The Psychology of the Future,” Learning
for Tomorrow--The Role of the Future in Education. New York:
Vintage Books, 1974, p. 14.
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of emphasis of past, present, and future in learning and educa-~
tion which can feed disenchantment and nurture meaninglessness
in life,

It is in this context of change, criticism, and the many
efforts by youth and adults of our society to improve the quality
of life and education, that this career education report has
been prepared and is presented. It is recognized that, although
graduate teacher education is but a small facet of the educational
system, it is nonetheless an important and influential leadership
area within the system.

Definitions

What is career education? Career education is viewed as
an alternative approach in education, to improve what is, to
prepare its constituents (youth to the aged) for planning what
ought to be, to provide reality learning experiences, and to
give meaning to life as well as to provide experiences for
learning respect for and worth of the individual.

Although a standardized definition of career education has
not been coined, for purposes of this discussion, the following
is given. Career education is ". . . all of those activities
and experiences through which one learns about work."? Work

is defined by Kenneth Hoyt as the conscious effort aimed at

2Kenneth Hoyt, "Career Education, Vocational Education, and
Occupational Education: An Approach to Defining Differences."
Columbus: The Center for Vocational and Technical Education
and The Graduate School, The Ohio State University, 1973-74,
p. 6. (Dr. Kenneth Hoyt is Associate Commissioner of Education
in USOE and Professor of Education at the University of Maryland.)




producing benefits for oneself and/or for oneself and for others.
Work or effort makes no distinction in the meaning of homemaking,
music, law, or bricklaying. All are work. He also defines
career as the totality of work of an individual during one's
lifetime. Since career extends taroughout a lifetime, it

follows that career education should be available to the very
young (prior to kindergarten), continuing into retirement.
Education, too, is considered a lifelong process even though

"opportunity to all" is limited after aigh school.

Criticisms

The emphasis upon probing for quality of life during the
past three decades implies the need for searching for quality
and relevancy in education. Career education is locked upon
by its proponents as responding to many seriovs educational
and societal problems. Career education has not been without
its critics; common criticisms include "a concept in search of
a definition,”™ "watering down of academic excellence,” "subversion
of American education to the designs of industrial and technolo-
gical manpower needs,” "ignores humanistics goals," "tends to
repress minority desires to climb the career ladder,"” "steals
badly needed monies frcm vocational education," and the like.
As pointed out in a publication of the Nationel School Public
Relations Association,

The facts are that career education has deep
roots in some basic philosophical tenets of American
education, that many states and local school districts

are already moving to refocus their entire educational
program toward the concept, and that many educational




leaders are thoroughly convinced that career education--~
if defined thoughtfully and implemented carefglly--is
indeed the new look for the nation's schools.

Status and Implications

Career education does represent a response to contemporary
concerns of the general public~--students, parents, educators,
business, industry, labor, minorities, disadvantaged, professionals
other than educators, and the like. Complaints or concerns
range all the way from the disconnectedness of school and society
(lack of relevancy) to internal problems (transition from
elementary to secondary to post-secondary education or work:
need for humanizing education; etc.). Career education does
place emphasis upon school-society partnerships for purposes
of instruction and employment throughout life. Curricula of
schools {elementary, secondary, and post-secondary) can no longer
be limited to a study of the disciplines; rather, they must be
oriented to solving individual and societal problems.

As one response to the need for educational reform, career
education is an action approach that needs not wait for comple~
tion of research before undertaking it. Granted, research is
needed; however, a national survey conducted in mid-1973 by the
National School Public Relations Association revealed that

«+ « . slowly but surely, here and there, state and
local funds are being allocated to the effort, new

kinds of education-industry-business-labor partnerships

are being formed, school laws and regulations are being
re-written, career-oriented instructional materials are

3"Career Education: Current Trends in School Policies and
Programs.” Arlington, Virginia: National School Public
Relations Association, 1974, p. 6.




being produced, interdisciplinary teams of teachers
are being trained as "managers of learning" rather
than classroom lectureri, and basic attitudes about
education are changing.

It was also revealed that in-service and preservice teacher educa-
tion activities vary from (1) states which have corducted
extensive career education workshops involving hundreds of
teachers with active participation of teacher-training insti-
tutions to (2) those which have done little more than to

develop general career education goal statements which have

been disseminated in teacher newsletters. Approximately ten
states have already made strong commitments to the career
education movement; in others, state commitment appears in

direct proportion to the amount of federal dollars received.

Justification

As one considers the status of the career education mpovement,
it becomes relatively appare.t that there is greatest involvement
thus far at the kindergarten through twelfth grade levels.
At these levels, there havebeen experimentation and implementa-
tion--(1) for students and (2) with inservice experiences for
teachers and administrators. Teacher education personnel
from institutions of higher education may or may not have had
any involvement with publi¢ school personnel in preparing staffs
for career education as they plan for their students' career
education experiences. From the literature (surveys available,

development of an annotated bibliography in career education

41bid., p. 37.




personnel development, and data explored through work with

USOE, University of Nebraska, North Carolina State University,
and Ohio State University personnel in a consortium), it seems
that there is activity with some of the major career education
concepts in community colleges-—-open-entry/open-exi:, meeting
educational needs of adults in the community, lack of separation
of academic and vocational faculties. In other words, many of
the principles for which they stand are quite compatible with
those of career education; and community colleges can very well
set the pace in career education among the educational institu~
tions beyond high school. There are a few four-year teacher
education institutions who may have added a career education
course for orienting teachers in career education. A few institu-~
tions of higher education (among the seventy-five institutions
represented at the National Conference for Deans of Education and
the National Conference for Prcfessors of Educational Administra-
tion conducted in the spring of 1972)3 have begun some preliminary
planning for career education preparation in teacher education.
The state of Michigan, for example, has involvement (at planning
level i1n preparation for implementation) through state university
consortia resulting from legislation. A multi-disciplinary

approach is used at the planning level in Michigan teacher education.

5See follow-up study entitled, "Follow-~up Survey Report on
National Conferences on Career Education.®™ Columbus, Ohio: The
Center for Vocational and Technical Education, The Ohio State
University, September, 1973.



Because of (1) the relative lack of involvement of graduate
teacher education institutions to-date in preparation of per-
sonnel for career education--both preservice and in-service;

(2) the amount of activity in the career education movement
throughout the nation for grades kindergarten through twelve:
and (3) the recognized need for communication, planning, and
interaction among graduate teacher educators, other higher
education personnel, teacher education students, business/
industry/community persons, community college personnel, and
proprietary school personnel; a two-day invitational workshop
was conducted on May 29-30, 1974. The national workshop was
held for the purpose of identifying career education needs of
graduate teacher education students and considering the higher edu-
cation problems encountered (or to be encountered) in attempting to
meet those needs. In turn, these data provide the basis for clarifi-
cation of the implications ot the needs and problems identified, for
personnel/faculties of graduate teacher education institutions.
It is planned that the workshop proceedings and findings will
have dissemination value as follows:
(1) The entire report will be of interest and assistance

to local, state, and national personnel who have

kept informed about career education throughout

its development over the past four years.

(2) The implications section of the report will be of

particular interest and assistance to personnel

of institutions of graduate teacher education.



‘The Problem

The problem to be addressed, therefore, has both general
and specific qualities. 1In spite of recognized problems, such
as lack of clear conceptuwalization and direction, the vast
numbers of needs in the movement (which have implications for
review of the financing of career education, professional differ-
ences between academic and vocational personnel, factions of the
counseling field, universities and community colleges), and the
like; significant cvidence points to the fact thal career educe-
tion is a major thrust in re-direction of planning and implementa-
tion of education in our nation.

Accepting the facts that career education definitely has
entered the threshold of the educational syst>m and that
relatively little has been done beyond some prelaiminary planning
at the graduate teacher education level, it was agreed to address
the problem of student, planning, and implementation needs of
career education and their implications for graduate teacher

education personnel.

Constraints
Specific constraints related to solving the problem include
the following:

1. The time-frame remaining at the time project staff
were requested and permitted to conduct the workshop
was extremely short to (1) plan for the workshop, (2)
prepare the papers, (3) revise the papers prior to
dissemination, (4) conduct the workshop, (5) analyze
the data, and (6) write the final documents for the

project.
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2. Varied and diverse backgrounds regarding basic
understandings of career education on the part
of participants presented concern.

3. Limited funds remaining in the project affected
the nature of what could be carried out and the
length of time for collecting data in the workshop.

4. Tiwming of the workshop as related to university
schedules for spring made acquiring participants
most difficult.

5. Designing activities which would complete the
project scope of work as agreed to with the Grant

Awards Office made planning difficult.

Assumptions
In addition to cthe constraints listed, certain assumptions
and beliefs are basic to plans that were made. They include the
following.

1. There is need to provide opportunity for interaction
among the various personnel carrying out preparation
responsibilities and affected by the preparation.

In other words, it is assumed that if planning
involves all concerned, implementation can be carried
out more effectively than if all are not involved.
The application of this planning tenet provides the
beginning of in-scrvice education for all staff.

2. Career education embraces all ages--the very young
to those in retirement.

3. Work implies productivity--whether paid or unpaid.
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4. Graduate teacher education as related to career
education personnel development must be considered
in the context of graduate education.

5. Career education is viewed developmentally; therefore,
graduate teacher education must consider the develop-
mental implications for personnel development in career
~d" cation.

6. Personnel resources for implementing career education
at all educational levels are available within communities
and are not limited only to those in formal education:
therefore, it is essential to involve all resource
personnel needed in implementation at the planning
level.

7. Career education requires preparation of personnel
with career information; career information sources,
counseling skills, and career development theory which
are not usually provided in traditional teacher educa-
tion preparation programs; therefore, most teachers,
administrators, and counselors who face planning and
implementation of career education need in-service
education.

8. Some materials developed for in-service preparation
for career education personnel development are also
appropriate for preservice preparation, since most
teachers in the field have not previously had involve-
ment with career education in their preservice prepara-

tion.
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9. Although much research is still needed in all areas of
carcer education, planning and implementation in
graduate teacher education should not be postponed until
further research is completed. Enough is known of its
relative worth to youth at elementary and secondary
education levels to warrant installation of career
education personnel development efforts in graduate
education programs.

10. Thgre are relationships among education, work, and
the various individuai lifestyles to warrant providing
opportunity for career education experiences for all
in order to improve each individual's capability of
adanting to societal change and making meaningful,
satisfying choices.

The previous assumptions outlined are not comprehensive

but rather represent the major ones believed tc have major in-
fluence upon implementation of the remaining tasks of this pro-~

ject.

General Objectives
Resulting from consideration of the purpose, the problem,
the constraints, and the assumptions described herein, six general
objectives evolved. They include the following.
l. To prepare papers to provide a kind of common data
base for workshop participants in their career-

education~-personnel-development-related discussions.
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2, To provide the setting for the interaction of graduate
teacher education students and representative leaders
and decision makers for graduate teacher education
(those having vocational, academic, or career education

roles) to consider what, who, why, and how to plan

and/or implement career education in graduate teacher
education. Note: An effort was made to include

a representative sample which was comprised of both
advocates and non-advocates (adversaries and those
uninformed) of career education.

3. To analyze discussion data generated through interaction,
and synthesize analyzed and summarized data from the
various sources.

4. To identify the implications that the workshop findings
have for personnel in graduate teacher education
institutions.

5. To encourage dissemination (as appropriate) of papers,
workshop data, findings, and implications related to
career education personnel development in graduate
teacher education institutions.

6. To provide teacher education program planners, staff
development personnel, USOE career education leaders,
state department of education personnel, and others
who have leadership responsibility in the preparation
of personnel in career education efforts in graduate
teacher education iunstitutions with current thinking
in the field regarding personnel development in career

education for graduate teacher education.




14

The preceding section is intended to provide a brief
introduction (rationale, definitions, criticisms, status and
implications, justification, the problem, constraints,
assumptions, and general objectives) to the reader and a basis
for understanding the sections which follow. Sections which
follow include (1) methodology and procedures, (2) presentation
of data and data analysis, (3) workshop evaluation, (4) data
summary, (5) implications for personnel of graduate teacher

education institutions, and (6) appendices.



II.
Methodology and Procedures

Within the constraints outlined and the assumptions made
herein, the following procedures and methods are utilized for
purposes of reaching the general objectives identified for
studying the problem. It is recognized that there were other
procedures available; however, these were chosen because of
the resources available at this point in time.

Initially the project staff developed the list of objectives
to complete the scope of work. More specific objectives were
described for preparing the papers prior to the workshop and
fer conducting the workshop. See Appendix A°'.

Guidelines for writing three information analysis papers
to be prepared prior to the workshop and for use therein, were
developed. The guidelines included (1) objectives for preparation
of the papers, (2) objectives for reviewing the papers, (3) 1O
cedures for writing the papers, (4) form and style suggestions,
(5) suggested guide for outline of paper, (6) agreement for
services form, and (7) agreement addendum. See Appendix B'.

Criteria for selection of authors for threes papers to be
written prior t> the workshop and for workshop participant
critique were outlined. Criteria were also developed for
selection of workshop participants and for selection of reviewers
of the papers, if time permitted. Time constraints did not
permit completion of the reviewers® contributidns.w>8ee Appendix
C' for all three sets of criteria. Objectives, quidelines, and
criteria of Appendices A', B', aad C' were approved by USOE staff.

15
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A list of prospective authors was compiled with the assist-
ance of USOE officials. Matching of prospective authors with
specific paper substance or task was done. Agreement was reached
with three authors for writing of the three papers. Assignments
were as follows:

"A Proposed Conceptual Framework for Career Education
at Post Secondary Level" by Louise Keller

"Identification/Analysis of Career Education Needs

of Students Who Participate in Traditional Programs

in Graduate Teacher Education”™ by Terrel Bell

"Identification/Analysis of Problems Encountered in

Planning/Implementing Career Education Programs in

Graduate Teacher Education Institutions" by Grant Venn
Papers were to be written by Mav 20, 1974, in order that they
could be distributed to participants for their review prior
to coming to the workshop.

Participants were selected and invited by telephone. Con-
firming letters, guidelines for critiquing the workshop papers,
corresponding forms for recording critigque notes, and copies
of the three papers were mailed to all participants. A pre-
registration form and guidelines for travel expenses were also
mailed. See Appendix D'.

Extensive planning and preparatiocn for the workshop included
(1) development of a master plan which includes objectives, agenda,
experiences planned for implementation, resources, and project
staff assignments. From that master plan, the overall workshop
objectives; the agenda; the workshop evaluation; questions for
group interview and discussion; planning for lodging, transpor-

tation, the reception, group luncheons, and the like; and

preparation of the participant list ensued. See Appendix E°‘.
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It should be noted that in the agenda. time was set aside
for evaluating experiences for purposes of adjusting the agenda
and/or the means for carrying out the workshop. Because one of
the three small groups was having some difficulty functioning as
a group, the staff decided to conduct discussion in one group
throughout the remainder of the first day.

Group critiques of the three papers (See Appendix D') were
conducted the first day of the workshop. The agenda for the
second day was modified to permit participants to select from
among ten workshop tasks (according to individual interest) to
discuss their solutions to the task posed. See Appendix F°*
for the list of tasks.

Participants were invited to send or bring brochures or
materials relating their institutional or individual involvement
with career education preparation. Copies of each were made
for distribution among participants. See Appendix G' for copies
of these materials.

When participants arrived, they were provided with registra-
tion packets which included name tags, workshop objectives,
workshop agenda, participant list, expense forms, and workshop
evaluation forms with self-addressed return envelopes. Evaluation
forms were to be completed after the workshop and returned the
following week. See copy of evaluation form in Appendix E°.

The program for the workshop was basically two-phased:

(1) group critiques of each of the three papers, and (2) small
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group interest sessions focusing on tasks or problems. Data
for both phases of the program are presented and analyzed in

the next section.

Sources of Data
Data were collected from tapes of participant sessions,
recorders' reports of group sessions, participant critiques
(individual), marginal notes of participants made on papers

for critiquing, and of course, the papers.

Methodology

Steps in preparing data for analysis include the following:

(1) Transcribe tapes; type reports and notes.

(2) List linearly substantive ideas, criticisms, problems,
concepts, questions, needs, voids, illustrations from
all sources of data (taped transcriptions, marginal
notes of papers, recorders' reports, etc.) for each
paper and for workshop tasks selected and discussed.

(3) Organize listing in (2) under common categories for
each session (each of three papers and each task
session).

(4) Analyze and summarize findings for each session (each
paper and each task selected).

(5) Tally, analyze, summarize data from workshop evaluation

forms returned.
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(6) Summarize all data~-workshop overall.

(7) Determine implications of findings for university

personnel in graduate teacher education.

Information so far provideqd within this section on methodology
and procedures has been briefly described (1) to enable the
reader to understand how Planning and implementation have been
carried out, where data came from, how data was collected,
processed, and analyzed; and (2) to make available in the
appendices copies for study of planning materials that may be
of assistance to others who may be planning workshops.

The closing part of this section will provide the reader
with demographic data which enable one to know significant

characteristics of the group of workshop participants.

Workshop Participant Profile

iwenty-five participants from seventeen states and the
District of Columbia attended the National Workshop for Career
Education Personnel Development in Graduate Teacher Education.
Figure 1 shows the states within each of the ten USOE regions
represented by participants. Workshop participants were
representative of the following groups: graduate teacher
education faculties, business/industry management, graduate
teacher education students, two-year post-secondary institutians,
and professors other than educational professors, Ohio State
Department of Education, and USOE pexrsonnel. Teacher education

participants (both faculty and students) represented diverse
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disciplinary areas. The names and institutions/agencies with
which each participant is affiliated are listed in Appendix E'.

It should be noted that the eighteen teacher education
institutions represented in this workshop were representative
of the original seventy-five institutions which participated
in the National Conferences for Deans of Colleges of Education
(April, 1972) and for Professors of Educational Administration
(May, 1972) at CVTE in Columbus, Ohio. Five of the participants
in this workshop also attended one of the previously named
conferences.

A maximum of eighteen participants responded (totally
or in part) to the demographic items on the workshop evaluation
form. Of the total twenty-five workshop participants, 76 percent
were males and 24 percent were females. Forty-one percent of
the participants were thirty-five years old or under, while
24 percent were between the ages of forty-six and fifty-five.

The majority of responding participants had received over
eighteen years of =2ducational preparation, and all respondents
had received at least fourteen years of educational preparation.
The high level of educational preparation is not unusual in-
asmuch as the majority of the participants represented were
doctoral graduate students and faculty representatives having
doctorate degrees. Thirty-three percent of the participants
responding had had over fifteen years of teaching experience
and 7 percent had had but one year of teaching experience;
therefore, all participants responding had at least one year

of teaching experience.
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Participants indicated experience in work other than
teaching, such as sales, retailing, research, real estate,
journeymanship, and others. All respondents had had at least
two years of work experience other than teaching experience;
a majority had had five years of non-teaching experience.
Figures displaying this and other data collected in the demographic
section of the evaluation instrument may be found in Appendix H'.
Those vocational interests/areas which individual participants
held and which respondents felt had work implications included
the following: music, gardening, sports, and community activities.
These and other vocational interests/areas with work implications

are also listed in Appendix H'.



IIIX.
Presentation of Data and Data Analysis

Data for analysis, presented herein, have been collected
from a number of sources which include (1) abstracts of each
of three papers, (2) group critiques of participants (taped
sessions), (3) recorders' reports, (4) notes of some individual
critiques of papers, and (5) small group task reports and tape
transcriptions. No attempt was made to bring consensus or
agreement among participants of the workshop; rather, all were
encouraged to contribute and listen to discussion, each respect-
ing the opinions of others, in order to gather many ideas, opinions,
and understandings. The group interaction functioned to stimulate
thought and to clarify ideas.

For brevity, abstracts of each of the three papers written
for participant study prior to coming to the workshop are pro-
vided. The texts of the three papers are in Appendix D' and
may be read in their entirety. Data are presented herein in the
following order; viz., (1) conceptual framework abstract and
critique data, (2) abstract of career education needs of students
in graduate teacher education and critique data, (3) abstract of
problems encountered by graduate teacher education institutions
in planning and implementing career education and critique data,
and (4) tasks considered by small interest groups;

The following is the abstract of the proposed conceptual frame-
work developed for post secondary level and the data generated by

interaction among the workshop participants.

23
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® * x *

Abstract of Louise Keller's Paper Entitled
"A Proposed Conceptual Framework for Career Education
at Post Secondary Level"”

The focus of the paper is on educational enterprises/
environments other than elementary/secondary schools. Various
community institutions are indicated as having an important
role/function in career education.

Career education is viewed as a lifelong process with
immediate designated target population areas to be served, such
as post secondary and college students, dropouts, women, non-
English speaking people, handicapped, technologically displaced,
underemployed, etc.

Emphasis of a career education system should be on (1)
increased educational motivation, (2) education as preparation
for work, and (3) assistance to individuals in making transitions
from school to work, from work to school, from home to work,
from underemployment and job dissatisfaction to meaningful
employment, etc.

The Keller paper attempts to synthesize many beliefs about
career education and posits two assumptions: (1) that there
are basic components of career education which can be generalizable
to a variety of educational settings, and (2) that the basic
components are operational within either a simple or a complex
environment.

In order to establish a conceptual framework, Keller synthe-

sized the beliefs about career education by (1) defining terms
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and drawing some contextual assumptions, (2) identifying and
describing basic components and elements, and (3) summarizing.

Keller discussed a comprehensive community plan which can
eventually replace a school plan for education. A figure
illustrating the components of a career education system is
presented along with descriptions of each component. The
components in the career education system are learning, manage-
ment, guidance, support services and the educational enterprise.
The components are subdivided as follows:

The leurning component has three major sub-components:

(1) knowleuge, (2) experience and (3) preparation.

The guidance component has four sub~-components: (1) assess-

ing, (2) directing, (3) informing, and (4) planning.

The support services cnuponent has four sub-components:

(1) identifying and organizing community resources, (2) train-
ing career education personnel, (3) providing operational data,
(4) providing research and development services.

The management component has three major sub-components:

(1) people, (2) processes, and (3) authority.

In order to move from a conceptualizing state to a main-
tenance state,both sequential and cyclic processes are necessary.
These processes are (1) planning, (2) structuring, (3) implement-
ing and (4) evaluating.

A bibliography is provided.

* % % %
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From a subjective analysis and interpretation of the data
related to the Keller paper, the following six general cate-
gories within which comments seemed to fall were identified:
(1) criticisms, (2) questions, (3) concepts, (4) needs, (5)
problems, and (6) illiustrations. The following is an attempt
to synthesize the main points for each of the categories. A

summary section is provided for each category.

Criticisms

One of the primary concerns regarding the Keller paper
relates to criticisms provided by the workshop participants
either written or oral. Generally, it was felt that the comments
could be categorized as being either pro or con. The quantity
of the criticisms was anticipated as it was in accord with the
critiquing instructions sent by the project staff to the
participants prior to the workshop. The parameters for the
paper writing and critiquing were established by USOE and
the project staff. The authors were directed to conside:r post
secondary education as everything after secondary. The following

listings are provided to illustrate the pro and con comments.

Selected Pro and Con Criticisms of the
Louise Keller Paper Entitled "A Proposed Conceptual
Framework for Career Education at Post Secondary Level"

Pro Comments

Good for those who have no concept of career education; good
in-service for teachers.

A conceptual framework.
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Included a clear call for community based teacher education,
field-based teacher education.

Presented a comprehensive system and a viable one; system has
to include more than just activities in the classroom.

Speaks very well to graduate education.

Statement regarding community plans rather than duplicate local
school plans is a viable concept, a kind of umbrella system,

Points out the fact that the topic needs to be addressed.

Good overview of needed commitments. Excellent in-service for
teachers in field or a ophilosophy/principles course for students.
Operational aspects of career education should be emphasized
along with philosophical belief.

Very comprehensive in that it dealt with all adults and the
need for total community planning; some components are viable
to teacher education or are currently in operation; good model
to think about; has integrating components; the contribution
is what it doesn't say as it identifies the voids.

Con Comments

Author's focus on economic goals is unfortunate; develop a paper
around other than economic role.

Ignores all the roles which don't involve what you are doing.

Deals with various kinds of skills and competencies--all of
which are not related to getting a job.

The major component is defined in terms of sub-components.
The difficulty is in knowing whether the sub-components are
either related or essential.

(1) Not a conceptual framework. Wwhat are the criteria for a
conceptual framework? One cannot define a conceptual framework
by just asking questions about something without defining it.
(2) The definition may be so vague that it (the framework) is
elusive.

Question of criticizing Keller's style or the concept of career
education.

Placed more emphasis on interest and less on aptitude; unrealistic
to suggest that one can be anything one wants to be as long as
one is interested.
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Paper is designed to turn teacher educators off rather than
turn them on; not a conceptual framework and would not be
treated as such by university professors because it doesn't
communicate to them.

Irrelevant to teacher education.

Description of the career education models is inaccurate and
outdated because of a 197) definition. Initially the notion
of career education was to prepare the young, but now the
notion has expanded to include all from the cradle to the

rave.
Kl o~

e

Doesn't reflect knowledge of self. Needs more'sfiess on the
world of work. Questions definition of guidance as assessing
directives, informing, planning.

Basic issue is lack of clear goals of career education. Keller
defined everything but career. She did define career development.

What are we learning to do? What do we want these people who
experience career education to be?

The paper seems to encompass too much.

The audience is too wide. It is a quesion of practicality.
Too general.

The focus of the paper was on adults and not just the post
secondary population. It fell short of expectations.

Assumes that everyone is an adult; that they all go through
every component; and that everybody needs it. No differentia-
tion. It wasn't individualized enough.

Management component shculd integrate the other components.

Paper should be turned into two or three papers. Each topic
should be addressed more fully; the first paper should deal
with definitions; more concrete and less circular.

Could have explored more in the area of implications for graduate
teacher education.

Definitions tend to be circular! for example, the definition

of vocational education enterprise is an institution concerned

with educational development needs of the student and does not

limit itself to school only. Definitions of career development
and work are interesting but not fully defired.
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Purpose of the paper was unclear.
Problem of definition of career education; never defines career.

No goals or objectives identified. Questions the application
system with no examples or implications given.

Concept was overwhelming; a question of practicality; components
should be expanded. ’

Style is excathedra. One is being informed from "On High"”

of a panacea. Author is inconsistent, says that the many facets
of career education are best understood and function most
effectively when viewed as a related system. The paper is
irrespective of elementary and secondary schools, which is a
denial of the total system. Presentation stresses interest

to the virtual exclusion of aptitude.

Paper too long and detailed; more emphasis should be placed on
the need for qualified, —ompetent individuals from the educational
fields for the career education programs to be successful.

Vocational education definition as a "state in career develop-
ment” ic inaccurate. Model descriptions are inaccurate, out of
date, lack documentation. Career development needs of people

do not adequate'y reflect knowledge of self. . .too much emphasis
on world of work. . .no mention of aptitudes. The components
appear to be little more than the traditional instruction,

pupil personnel services, administration.

Career education has been going on for a long time, but paper
sounds as if nothing is going on.

Paper sounds as if it is trying to bring people on board.
Career education is not the answer to all things; career educa-
tion is a paradigm around which graduate education develops.
Summary of C.oiticisms
There were considerably more con than pro comments. On
the pro side sone of the participants felt that the paper was
a conceptual framework which was conprehensive and viable.

The concept of community involvement was discussed as was the

need for community based teacher educaticn. It was felt that
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the paper could be used either in in-service programs for
teachers or in a philosophy and principles of education course
at the college level. Some participants felt that the paper's
contribution was that it identified the voids.

Generally, tliose addressing the con issues presented by
the pape felt that the paper was not a conceptual framework
because it did not (1) include the elementary and secondary
schcol level and focused on adults; (2) define goals, objectives
or the concept of career education; (3) appear to be practical
and (4) synthesize the relationships between the major components
and sub-components.

Generally, the participants were not able to deal with
the conceptual framework because of the lack of definitions of
basic terms, such as career education, vocational education,
work, etc. An objective for preparation of the paper, to
provide a common basis of understandings needed for discussion
purposes, was not fully attained due in part to the diversity

of participant backgrounds.

Questions
The Keller paper generated a number of questions which
affected the participants® discussion as it related to the
remaining categories of concepts, problems, needs and illustra-
tions. The following questions were raised by the participants
either in writing or orally. They are presented so that the

reader may become acquainted with the relationships among the
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questions and the discussions and comments which follow in

the remaining categories. The purpose of the papers was to

present a challenge to all participants in discussions for

the purpose of group consideration and discussion of tasks in

career education personnel development, once papers were

critiqued.
Concern Are the papers a focal point or just a tool?
wlth
Definition What is the relationship among the three papers? What

are the distinguishing differences between career educa-
tion and life at the moment?

Is definition a problem with career education concept?
Career education has traditionally been identified with
vocational education.

Should there be a rational or central definition of
career education? Should each district have its own
definition of career education?

Are you doing away with the local concept of career
education?

Why is career educatinn better than other things being
offered today? What are its constructive points?

What are the kids concerned about? Relevant curriculum
is related to them and their needs.

Does career education mean occupational education?

What is the best means tal provide training for someone
whose goal is to be a wife and mother?

What about preparation skills for volunteer work?
[Examplgs were given of volunteer work in the inner-
city which is part of one's career or life style.,]

Does career education want to change the attitudes of
ghetto children towards work? Is the purpose to get
a job immediately? If so, is this a viable goal?
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What do you think the world will be like in 19907 what
kinds of skills will be necessary to "achieve the good
life"? To develop a set of educational experiences to
prepare persons?

Can career education serve a diversified population if
the population requires it? How does it differ from
existing programs: peace corps; manpower programs?

How do you reconcile the legitimate needs of the employer
to give up the humanistic needs of the employees and
vice versa.

Do we have a right to make value judgments on what
people can do?

How does career education in terms of decision making
deal with hard core problems, such as how the system
affects the individual?

Can you guarantee that yYour kids are coming out with
specific kinds of objectives that lead to the world

of work? K-12 is free--higher education is cost to the
individual. Is career education a total revision or
scnool? Public school education hasn't succeeded.

The public school is the only wvehicle to get people cff
the unemployment line.

Who makes the decisions regarding what should be deleted?
Do we need K-12? Do we need to eliminate high school
as we now know it? Or do we have clusters?

What do the various components mean in terms of graduate
teacher education programs? What is assessing as it
relates to the guidance component? What does assessing
mean in terms of what implications it could have?

what can higher education do in terms of students who are
out of post secondary education? There are increasing
responsibilities in this area.

Are there at least two basic types of career education
needs of students to be considered in graduate teacher
education?

What does this imply for the faculty of graduate teacher
education?

What types of evaluation exist for career education
program=~
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1 What is general education?

How do you know that whatever you offer to anybody at
any level is relevant and meaningful?

Are alternative systems of education, such as German
or English, the answer?

Summary of Questions
The participants' questions generally fell into three
major categories: (1) definition of career education and
related terms; (2) career education as it relates to graduate

teacher education; and (3) general concerns.

Concepts
The participant discussions of the Keller paper during

the first day of the workshop revealed a variety of different
concepts related to career education, such as definitions,

role of the university and higher education, teacher education
preparation, and public education. The following information
reflects the participants' statemeants about career education
at a time in the workshop when clarification and a common basis

for a definition were being sought.

Career career education is not a panacea or paradigm.

Education

Defini- Career education and/cr good elements of career education
tions have been around a long time. The theme has been changed.

Many people have acquired skills, such as home economics/
industrial arts, but don't know what to do with them.

Career education has been going on in many communities
through the public schools for a long time. The areas
of agricultural education and home economics have
provided post secondary career education for a long
period of time.
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Career education and public education are synonomous.

General education is that education needed by all people
in general, regardless of what they are going to do in
life. Vocational education focuses on preparation for

a specific vocation. Career education is a derivation
of both.

Career education can solve a lot of societal problems, such
as job dissatisfaction, unemployment. There are a lot of
problems it can't solve, such as choices many people

face in terms of work, contending with jobs that are
unenjoyable. Career education provides the opportunity "
for people to have information about jobs and commensurate
life styles so that they can be free to choose the style
they want.

The first step of career education has been taken by
vocational education.

Vocational education should be dealing with the job
aspect and creating employability among people. Career
education is an additive factor to vocational education.

Career education is employable skills whether it is
professional or not.

If you focus on a component of a more global concept--
that is vocation.

Continuing education has not been addressed. Career
education is total education-~~lifelong education.

Definition of career education--prepare people for a
productive and rewarding life.

Definition from K. Goldhammer: Career education is a
focusing of the educational process on fairly clearly
identifiable life roles. He defines about five roles.

Definitions must be adapted to an area for it to work.

Career education may be defined as the life cycle or
life style.

Career education is viewed as vocational education--
partly because of funding from vocational education
area.
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Cor.cept of career education appears to be a fantasy to
all in society.

Career education is viewed as skill development (go out
and get a job).

Careers are not just vocational in the sense that a career is
the one you get paid for.

The concept of career education is a vehicle protesting
what we are teaching. Diagnosis should be based on test.
I mean a system rather than evaluation. Applicaticn

is important to the real world.

Career education is learning all the social skills that
are applied with the concept of work.

Definitions of career education: a blending of academic

and vocational skills from the beginning of a child's under-
standing until he runs his full life. People can drop

in and drop out at any time.

Career education is all education.

Our middle class work ethic and the belief in career
education influence our actions and opinions. Some
people do not need satisfying jobs.

Career education should provide for a coordinated system
or process for the understanding and examination anad
becoming a part of the basic economic system of the
country. Few of us know anything beyond the jobs we hold.
Minority people, poor people would not get the best jobs
if discrimination were eliminated tomorrow. They do not
have the sophistication of how to go about getting those
jobs. People do not know how to manipulate the system

to get a job. Career education should be about finding

a job, something to meet your skills, where avocation and
vocation become one and the same, minimizing the disadvantages
and maximizing the few pleasures.

Career ¢ducation should look at an examination of the
system, entry into the system, reformation of the system.
Maybe that is what public education is about.

Career education is giving an opportunity to the under-
privileged. It is showing them where the opportunities
are. The grand design for career education is to see
that everyone has a fair opportunity.
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what are the skills that it takes to get into this job
now? You know what it is and what the skills are that
it takes to reform the system if it goes in a negative
direction. That's career education.

University is an ideal microcosm of society to experiment
with data. Different types of career models could be

used in an experimental setting. Industry could experi-
ment. An evaluation component is egfsential; we need a data
base.

Learning is developmental. Some of the best learning
occurs ip areas of interest.

Relevancy changes with society. Higher education institu-
tions are not always in touch with what the people want.

Skills like reading, writing, arithmetic, cannot be
taught in a vacuum. Application should be a part of
the process.

Graduate schools of education are identified as job
training institutions.

what does the term career education mean--K-12? Higher
education? Adult education? Adult education is saying
that we ought to think about moving beyond tracking
people into college or jobs. Followup in addition to
placement is important. Helping a student reenter
educational system is important. Higher education does
little in terms of placement/followup.

The program of training should be evaluated as to the
product it turns out for the field; e.g., the professional
teacher. Classroom teachers should have some level of
skill. The curriculum should have action.

Education ought to use other resources, such as observa-
tion therapists, etc., in the field. There may be a
cost factor realistically which would prohibit this.

In teacher education you are expected to be as good as
someone who has twenty years experience. Education
traing its own totally. We license our teachers. We
have turned that over to the bureaucracy called the
state department. Some states have moved to turn
licensing over to public schools.
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When training is completed in education there should be
some period of time before they are given a certificate
which should be issued at as local a place as possible.
Local associations should have input. In Ohio there is
a movement to become more involved with certification
requirements by educational associations.

Liberal arts college. work around application to careers.
Most teachers at most levels have the skills necessary.
the necessary ability to get the necessary information
if they think it is important,

Keller says that the learning component can take place

at the teachers college but also at other agencies. If
the teachers colleges do not have the resources to
facilitate the system, then other agencies should be used.

The guidance/counseling component is an important one

at the local level. This component is not being developed
by teacher education. Guidance counselors have been

most hesitant to be involved in the process. The

guidance component is most interested in providing research
at teacher education levels, not services to schools in
terms of looking at values clarification. Unless the
guidance concept evolves, career education is in jeopardy.

Public The fundamental purpose of public education is to enable
Education those who come to the public school system to acquire

employment and be prepared for the world of work. With
decreasing financial resources judgment will have to

be made regarding curriculum at the secondary and every
other level.

The majority of middle America and the silent majority
want jobs. Kids need to function in this society.
Money is tight and we will have to cut some things in
the curriculum.

The best service we can give children is education.
Business is desensitizing people, too., We will have to
confront all types of personalities/styles or work
approaches to teaching.

Teachers should be consulted to determine what really
happens in the schools.

Open entry and exit into the curriculum for high school
students is proposed. There is skepticism regarding

the counseling system and the channeling of students
within high school systems. A system should be flexible.
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There is dignity in all labor, but some labor is extremely
irritable.

People need to be trained for other life roles. Often

the unpaid role is the one from which a person gets
satisfaction out of life.

Summary of Concepts

Generally, career education was viewed by the participants
as an educational concept having its roots in vocational education
but encompassing a lifelony Process, or being viewed as a life
style. The university was seen as a microcosm of society where
one could experiment with different types of career models.
Questions evolving from participant discussion addressed concerns
such as how relevant is higher education to the needs of the
people and how does higher education function in terms of place-
ment and followup. Graduate education was seen as job training.
In the area of teacher education preparation it was felt that
the program of training should be evaluated according to the
final product, e.g., the professional teacher. Certification
should be awarded by local agencies, not state departments,
after a time has elapsed and the teacher has satisfactorily
performed on the job.

The guidance component was viewed by some participants
as being more interested in research at the teacher education
level than at providing services for the schools.

Public schools have a responsibility to enable those

attending to acquire the skills necessary for employment and to
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be prepared for work. The system should be a flexible ope

which allows open entry and exit into the curriculum.

Needs
The category of needs reflects a variety of expressed
participant concerns regarding career education. Generally,
the expressed needs fell into the following categories:
(1) need for a definition; (2) need for evaluation; (3) needs
of local/community persons; and (4) needs of students.

Definition There is a need to come up with a salable definition of
career education.

There is a clear call for field-based teacher education.

The distinctions between education and work have tended
to blur, We need to determine ways of interfacing
education and work as a lifelong process.

I need a system whereby I can modify my goals rather
than accumulate data and then make inferences regarding
careers.

Career education has to be more individualized.
It is a question of where to begin. We should be concerned

with one of two areas. Look at a totally new system
and start it by showing particular teacher needs.

Evaluation There needs to be an evaluation component of career
education to avoid a self-perpetuated bureaucracy.

Evaluation is a key component now. We need to evaluate
what is happening.

Community/ There is a need for broad base of involvement of persons
Loca at the local level in planning/direction, and a need
for common objectives to give directions to all.
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A need exists for local districts to have flexibility.

A section of the population must be considered in
operationalizing this component.

Community involvement should be considered.

Student There are at least two basic types of career education
needs of students to be considered in graduate teacher
education (1) those preparing people to go out to be
leaders of others (We have that role in education to
help others help facilitate learning for others.), and
(2) individual needs of the student while in training.

Internship plans should be included to permit students
to become involved with entire plan for career education
at a local level.

There is a need to identify needs of students and those studer

trained. What diversified population will be served
and under what diversified situation?

Graduates mist develop competencies in management skills,
in process skills, in utilizing community resources; they
must develop an understanding of available agencies and
resources.

Public school and community leaders need to provide some
kind of alternatives for decision making as it relates
to aspirations for children.

The individual interest factor should be considered by
those involved in career education.

Summary of Needs

The participants expressed their concerns regarding needs
for career education in four areas. The need for a definition
was voiced as being important as was the need for systematically
evaluating current career education programs. Additionally,
the need for local involvement in the planning and implementing
of career education programs seemed to be important. The needs
of students included identification of appropriate skills,

competencies, and flexible programs.
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Problems

Throughout the participant discussions and in written
comments during the first day of the workshop, there were a
number of prcblem areas identified in the discussions related
to the Keller paper. Problem areas have been categorized as
follows: (1) teacher education preparation and curriculum,
(2) role of USOE, (3) definition, and (4) personnel.

The following comments are related to problems as
indicated by participants from their reading and critiquing

of the Keller paper.

Teacher A problem in teacher education is that of the university
Education preparing a person for a training program that doesn't
pPrepara- exist. Teachers finish four years of education and are
tion ard given a certificate that certifies them as a teacher.

Curriculum In any other field, one finishes four years ot education,
interviews for a job and discusses the training program
required.

A major criticism of graduate teacher education is that
there is an emphasis on dealing with what people ought
to do rather than involving them in doing ii themselves
in training programs.

How much does graduate education actually prepare the
individual for a career? Realistically, graduate students
are getting pieces of paper so they can get on with the
business of life. Graduate faculty reinforce that view.

Teachers have become subject centered and this is
primarily because their needs haven't been met

on an individual basis in their teacher education pro-
grams.

In counselor education there is a crisis because we

have been turning out incompetent counselors. We are
starting to reorient them to skills training. Programs
are modified to train individuals to have a skill that
they can build on later. Research shows that pro-
fessionals learn their skills from sources outside
graduate school, such as workshops, professional meetings,
protessionals in the field. Why pay to go to graduate
school?
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workshops I attended present me with two thiags: (1)
skills orientation, and (2) professional model other
than a teacher model. Teachers in the classroum are
acting as teachers rather than demonstrating.

We are turning all our creativity to curriculum. We
are broadening our curriculum. Creativity is in the
subject matter not the classroom. We are desensitizing
children to us.

It is hard to achieve consensus regarding what is an
appropriate curriculum.

Should ve advocate a national curriculum?

Graduate teacher educators might be able to "cop out”

by implementing in-sexvice but not doing anything else. . .
and ultimately not changing the graduate programs.

(In reference to the Venn paper.,)

The lack of relevancy has been a problem. How can we

bridge the gap among school/work/career/lifestyle

and self-understanding and career eaccation? School
districts are trying to enhance and not destroy what is
happening in the curriculum. There should be some focus on
staff development rather than curriculum. Every degree is in
operation based on individual concepts of small and

large groups. . .in clementary and secondary schools. . .

but no focus or consensus.

Regarding the lack of career information in elementary/
kindergarten, I must say that I knew of only one career
(Army), and I was not career oriented when I was that
young. I don't agree that we should start career educa-
tion that young. Teach skills first, later polish them
and teach where they can be used. Elementary schools
should have human relations training skills rather than
emphasis on career education, sex education, etc.

Occurational preparation for high school will miss a
high percent of total. Criticism of public education
from taxpayers is that the people produced have no place
to go, not on any track.

Role of Reaction to previous conferences two years ago. Career
USOE education was viewed as (1) a way to get people off
welfare, (2) a hard sell, (3) an emphasis on occupations.

There is a concern regarding USOE generating the career
education concept of education.
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What happens when USOE pumps a lot of money into a given
area? Does it cause that area to carry more weight than
it ought to? What is happening with career education

is reminiscent of the NDEA money that was put into the
guidance field in the early 1960s.

Hew do we deal with the supply and demand aspect of work
and careers? I don't want USOE to identify the gqoals

and objectives. It has to be a local effort because

of community resources. Many agencies should be involved
in generating a new system.

Lack of definition is a problem.

What are the definitions of career education? wWe have

a broad one. It is a program designed to provide students
with information and necessary developmental experiences
to help them live and work in society. We have avoided

a single definition. Hoyt's paper deals with a generic
definition of career education as well as assumptions.

We are meeting with state and local career education
Fractitioners to obtain consensus at some point.

The problem of career education being interpreted as tradi-~
tional vocational education was cited again. Marland's
past article in AVA Journal caused some problems because
he stated he was willing to substitute the term career
education for vocational education. \

Many educators would buy career education but the concept
is being forced on them. Discussion needs to be held
on basic assumptions.

Definition is important--too broad a definition is a
problem.,

Career education has been purposely defined vaguely to
gain political support of many non-education groups who
define it to meet their own convenience.

Who are the experts in career education?

There are no persons trained in the philosophy of career
education.

How can career education prepare the student to deal
with the personnel development of another person? It
is like talking about individualizing education for a
group of people and not individualizing experiences
for them.
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Summary of Problems
Generally, the workshop participants felt that institutions
with graduate teacher education did not prepare persons effectively
because of the lack of personal involvement in training.
This would be particularly true of career education programs
which currently do not exist as such at graduate teacher

education institutions.

Participants were concerned that teachers should be taught
skills rather than having to wait to learn skills from sources
outside graduate school. There was some concern regarding the
broadening of the curriculum if it had proven to have a
desensitizing effect on the students. Some participants voiced
concerns about starting career education too early. The emphasis
should be in human relations skills and not career education.

The role of USOE in career education and federal intervention
through the appropriation of large sums of money were discussed
by the participants. Generally, the participants expressed
a desire of local control as opposed to federal control, at least
as it related to the establishment of goals and objectives
for career education. ’

The problem of definition was discussed. Some participants
felt that the concept of career education would be more acceptable

if it were not forced on educators.
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Illustrations
During the discussion of the Keller paper, there were
several illustrations given by the participants which related
to various career education programs in the regions represented.
The following is a brief description of various career education
programs. Further detailed information may be found in Appendix

G'.

Xerox Corporation is internally developing a career development
process. This includes setting down principles as in the Keller
paper. Government and industry education should have integrat-
ing programs.

New York University has an interdepartmental offering in career
education. There is a task force appointed to assist in tbe
program development. The intent is to offer a sequence of
courses in their respective departments with a free exchange

or enrollment possibility.

Nebraska has developed a package to in-service teachers which
includes nine modules. They are concept orientation, assessment
program articulation, occupational clusters, review of litera-
ture, goals of career education, and elementary/secondary format
for development. Other research has been done on the preservice/
in-service levels, validating attitudinal changes, etc.

In Kentucky, knowledge regarding career education and data are
being collected in a longitudinal study.

The New York area has a regional learning service which is
comprised of a network of counselors (24) who work in a con-
sortium effort. They are not allied with any one institution,
are multi-aged, multi-racial with multi-socio-economic back-
grounds. The program is privately funded.

Overall Summary

The data related to the Keller paper was analyzed according
to six categories: (1) criticiswms, (2) questions, (3) concepts,
(4) needé, (5) problems, and (6) illustrations.

An analysis of the section on criticisms revealed that the

participants nad more con than pro comments. The participants
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were divided as to whether the paper qualified as a conceptual
framework. Uses of the paper could be for in-servicing teachers
or for instructing at the college level. Of general concern

to the participants was the lack of definition of career educa-
tion and related terms.

Participants voiced a variety of questions which focused
primarily on (1) definition of career education, (2) relationship
of career education to graduate teacher education, and (3)
general education concerns.

An analysis of the career education concepts discussed
by participants showed that the comments fell into four major
areas. They were (1) definitions, (2) role of the university
and higher education, (3) teacher education preparation, and
(4) public education.

Career education was seen as an educational concept with
its roots in vocational education. It was viewed as a life-
long process. The university was viewed as a microcosm of
society where experimentation with various career models could
occur. Graduate education was seen as job training. Teacher
training programs were view.d as being evaluated by their
product, e.g., the professional teacher. Public schools were
seen as needing to be flexible systems with open entry
and exit.

Participant comments regarding career education needs
were found to be in four general areas. They were (1) need
for a definition, (b) need for evaluation, (3) needs of local/

community persons, and (4) student needs.
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Problem areas identified by participants were related to
(1} teacher education preparation and curriculum, (2) role of
USOLE, (3) definition, and (4) personnel.. It was felt that
graduate teacher education institutions did not prepare persons
adequately. Teachers should be taught skills. There was
some concern regarding the role of USOE, especially in relation
to the appropriation of financial resources. Participants
opted for local control as opposed to federal control.

The lack of definition of career education and related
terms was discussed. It was felt that a definition should not
be forced on the educational community.

There were five illustrations of programs mentioned by
participants in relation to the discussions of the Keller

paper.
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* X * %

Abstract of Terrel Bell's Paper Entitled
"Identification/Analysis of Career kducation
Needs of Students Who Participate in Traditional
Programs in Graduate Teacher Education”

Bell's paper is an attempt to identify the general areas
of need for basic career education for students participating
in graduate teacher education and for students entering
a graduate school of education and seeking a graduate degree.
Career education needs are defined as that learning needed for
intelligent decision making and for successful aéjustment by
graduate students involved in, or about to enter, graduate
teacher education.

Bell provides a section on comments and observations from
a literature review of major sources on career education, such
as Xeith Goldhammer, Robert Taylor, Kenneth Hoyt, Grant Venn,
and others. He concludes that there is a need for career
education programs at all levels of education including graduate
schools of teacher education. The appropriate form(s) tuat graduate
level career education should assume, as well as the specific
needs to be met, is not documented.

In the section on application of theory to practice the
author offers eight steps in the development of a program for
graduate students. Briefly, they are (1) assessment of needs;

(2) analysis of career education concepts and models; (3) involve-

ment of key personnel in the analysis of needs and models;

1The complete paper is provided in Appendix D'.




49

(4) obtaining feedback from field personnel; (5) forming career
education objectives; (6) developing an implementation plan with
time~-phased action steps; (7) executing the plan; (8) evaluating
and revising the plan annually.

The section on summary and conclusion provides a descrip-
tion of the recommendations for graduate students in pursuing
advanced academic work. Bell states that the career education
program for graduate students in education should (1) provide
motivation, (2) provide adequate orientation about the total
"journey" to the degree, (3) offer relevance and m¢ 1ing for
each student's career planning and career decision making,
and (4) offer broadened horizons and perspectives about the
totality of opportunities for service to the schools.

In the final section on recommendations and implications,
Bell suggests that The Center for Vocational and Technical
Education consider the possibility of developing a model career
education program for the use of graduate students in serving the
needs of graduate students in teacher education. The need for
more information concerning existing programs in graduate schools
is recommended as is the need for career education programs
for graduate students in teacher education. The author provides

a selected bibliography.

* * * %

Data generated by the Bell paper were collected at the work-

shop through a taped group critique which included an informal
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student panel, recorder reports, individual critique notes,
and marginal notes on some copies of the paper. Data from all
the sources are presented herein.

Most comments (oral and written) have fallen into the
classifications of (1) criticisms (paper, author, concepts,
higher education, career education movement); (2) questions;
(3) needs; (4) problems; and (5) illustrations. The paper
stimulated diverse comments and discussion~-negative, positive,

and negative or positive in nature.

Criticisms

Criticisms directed toward the Bell paper ranged from that
of too general and lacking of relevancy and documentation;
to a good paper, clear, concise, and forthright with some
documentation, but not to the depth expected by some. The
overriding criticism seemed to be that of expectation. Partici-
pants, in general, felt that the paper should have addressed the
study of career education in preparation for teaching career
education; many felt that the emphasis was career
education related,only to the graduate student getting his degree
and meeting his personal or individual needs in career education.
It was generally agreed by participants that there was not
disagreement in what was written; rather, it was felt that the
paper didn't go far enough into the area of career education
preparation needs for teaching career education.

Although the paper was criticized for lacking application

by some, others recognized in the paper proposed action by the
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author. The fact that the paper did not carry the career educa-
tion needs as far as many participants expected (i.e., to meet
preparation needs for teaching career education as well as to

meet individual graduate career education needs) likely affected
participants' critiques just as lack of familiarity with career
education concepts on the part of some participants influenced
their readiness to critique papers. See specific stated criticisms
of the paper in Appendix I' on p. 371.

Suspicion ran high among some participants of the workshop,
as is often true whenever change is under consideration.
Suggested reasons for the author's supﬁért of career education
needs of graduate teacher education students were voiced, such
as (a) the author "chose not to or could not respond to the vast
array of graduate programs" |[The tone implies the possibility
of an ulterior motive not stated.]; and (b) "there was a need
for graduate teacher educators to feel they must create jobs
for themselves" [A possible motive for career education empha-
sis was openly stated.]. Pro, con, and neutral statements were
made regarding "game playing®™ in graduate education which has
career education implications. If "game playing"” is a given, the
author points out that it should be understood by one before a
program is entered. The author received much support for his
position; however, many questioned why one should have to accept
"game playing” as a given.

The problem of expectation differences between the author's

interpretation (narrow) of career education needs of students
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and that held by many participants was associated with author
criticism as well as criticism of the paper. See criticisms
of the author (his position) in Appendix I' on p. 372.

Although the emphasis of this paper was not career education
concepts, nonetheless, a few found their way into the
discussion. Here again participants found it difficult to
focus the discussion on students' needs in graduate career educa-
tion when they recognized that student pressures for career
relevance are also great outside colleges of education. Even
though consensus was not sought in participants' discussions, there
was general agreement that career education is needed by all

students at all levels or at least, is needed on all levels.

Some discussion time was taken to clarify among participants what
career education is. Many concepts discussed were insightful
and thought provoking; e.g., "graduate teacher education needs
in career education are to disseminate the notion in teaching,
to understand the theory of career education, to keep abreast
of career education developments, and guidance and counseling
related to teaching and helping those they teach" or "career
education institutes an action that synthesizes something."”
See concepts, Appendix I', pp. 372-373. .

There were a few comments in consideration of this paper
which were specifically related to higher education. Cnce
more there was some time spent in discussion of the matter of
"game playing” in which the student learns the expectations

of the 3ystem and conforms only to succeed in and
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exit the system with degree in hand. Other higher education
issues touched upon included discussion of pros and cons of the
requirement of research training in preparation for teaching, the
requirement of written and oral examinations used prior to exit
from a system, and the like. Preparation of placement directors
was viewed as almost the only thing done presently in higher edu-
cation by institutions. See comments, Appendix I‘', p. 373.

Fewest criticisms were made relative to the career educa-
tion movement. Again, it was clearly stated that career education
needs of students in graduate teacher education should be met
through two primary considerations-:(l) to assist one to select
and to cope with one's program of study to prepare for one's
career, and (2) to prepare the graduate teacher educator to teach
others about career education.

Support was voiced for the emphasis on placement and follow-

up of the individual in the career education movement. See

comments, Appendix I', p. 373.

Summary of Criticisms
There was a balance of positive and negative criticisms
(in number, not in emphasis) of the Bell paper. There were
also statements made that were neutral in nature; i.e., there
were statements made which could be used in discussions pro
and con. Basically, the different criticisms addressed the

following:
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voids of the paper which should be addressed also--

(1) meeting the student's professional carcer
education needs in anticipation of his teaching career
education; (2) the guidance component as integral to
career education; (3) in-~service continuing education
versus graduate degree education; and (4) "spoon
feeding” or "watering down" charges by the academics.
Completeness and quality of the paper--adjectives

and descriptors were applied ranging from bland to
good to excellent; unclear to clear to concise and
forthright; lack of relevancy and no proposed action
to recognition of difficulty to explain career relevancy
and establishment of practical steps to be taken;

lack of documentation to some documentation, but not
necessarily scholarly in nature; and too broad and
general to some specificity.

Inconsistency of author's expectations regarding career
education needs of students in graduate teacher educa-
tion with those of participants.

General agreement that the system of higher education
and its components such as teacher education have
built-in constraints sometimes referred to as "game
playing” which are inconsistent with the concept of
career education and should be altered/modified/

eliminated.



55

5. Concerns that many graduate teacher education programs
require an emphasis of research preparation rather
than one of how to improve teaching.
6. The implications and promise of career education for
meeting relevancy needs in education.
7. Some principles of career education such as (1) need
for career education for all, (2) need for career
education for all levels, (3) life roles as career
roles, and (4) career education curriculum as experiences
in learning provided to achieve relevant decisions about
life and to acquire skill in performance of chosen
life roles.
8. The difficulty of addressing career education needs
for graduate teacher education without also devoting
time to the larger problem--all students of higher
education applying pressure for relevance in education.
Throughout the discussion, frequent reference was made to the
problem of making progress in career education because of the
absence of any standardized definition of career education.
It is fact that workshop progress was deterred because of the
number of those in the group searching for the meaning of

career education.

Questions
Many questions were raised throughout the workshop,
particularly as participants reviewed the papers. Those ques-

tions prompted during discussion of career education needs of
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students in graduate teacher education are found in Appendix I'!
on pp. 374-37¢.

As one might anticipate, questions embraced matters of
definitions, priorities in graduate teacher education, graduate
education needs, graduate teacher education needs, and cost
of career education.

Clarification and meaning were sought in questions related
to career education; nature of a career education product; career
development; needs; career education curriculum; and who is
involved, where, and how.

Questions related to priorities for career education in
graduate teacher education were directed toward in-service education,
preservice education, graduate degree education, relationships
among the three, career education models' uses, and need of
formalized preparation in career education.

Questions relating to graduate education needs were directed
toward the adequacy of the Bell proposed action for future gradu-
ates; whether graduate teacher education students should be given
yreater consideration than other-than-education graduate students;
the nature of needs to be considered--individual, institutional,
felt, or unfelt; and awareness of need for career education.

The probing of graduate teacher education needs embraced
elimination of syutem "game playing”; consideration of who
should provide leadership for assessment/analysis Sf graduate
student needs: the desirability of identification of competency-

based career education as related to job analysis level; and the
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relationship of career information to community; and ways to
apply career education.

Cost related questions were directed toward relationship
of paid employment to working careers; ways to provide for
payment of career education cost at graduate level; and the

economic value of a doctoral program.

Summary of Questions

Review of the many questions brought to the fore as the
Bell paper was critiqued provides evidence that the paper did
in fact prompt varied inquiries amony participants, from the
simple to the complex in search of meaning, planning, and
implementation approaches. Questions ranged from the theoretical
to the practical. The numbers of questions raised and their
nature were demonstrative of interest in career education at
the graduate teacher education level by participants invited
to the workshop; however, participants' guestions were also indica-
tive of the conceptual we:: in career education that is needed at the

university level and also with community personnel.

Needs Identified
Consideration of career education needs of students in
traditional graduate teacher educ.tion generated a number of
classifications of needs to be mr:t, i.e., those of definition;
those closely related to graduate education, graduate teacher
educaticn, and community college. See the list of needs

identified by participants in Appendix I', pp. 376-380.
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Many participants emphasized the need for definitions of
career education to facilitate implementation. Some participants
acknowledged the value of definition but believed they could
function within the movement for educational improvement with
the ambiguity recognized.

In addition to the need for definition, the need for a
model was pointed out, and particularly the need for how to
begin teaching about the world of work in graduate teacher
education was emphasized. Other needs in graduate education
include keeping records of where students are placed and their
corresponding position responsibilities; early awareness of
research and advanced study opportunities; providing flexibility
in program requirements to meet individual needs of students;
opportunities to learn skills--not "game playing”; an inventory
of student needs and an analysis of common problems; providing
current career information regarding supply and demand of jobs;
the relating of education, work, and life styles; matching of
aptitudes with programs of study; distin~tions of need for career
education students; change in institutions before change in
education to accommodate career education; and emphasis on in-
service in career education in the field which in turn provides
pressure on graduate teacher education and preservice education,

Allowance must be made in graduate teacher education for
coping with some ambiguity in career education. Teachers must
possess performance skills in order to help students develop

these skills. We must turn out teachers with degrees who can
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perform; programs for teachers must keep them in touch with
reality and provide realistic experiences for them in training.
There is need for bonifide performance criteria to provide
standards for awarding degrees in teaching.

It was agreed that career education should be provided
in graduate teacher education. Options to meet individual needs
of students were emphasized throughout discussion. Modifications
in requirements are needed for those who need emphasis on teach-
ing and instruction rather than research in graduate teacher
education. Graduate teacher education must emphasize career
counseling and guidance to provide continuous inpt. throughout
adulthood from undergraduate, high school, and elementary guid-
ance. Special and immediate needs in graduate teacher education
were highlighted--(a) counseling for career education, (b)
theories of career education, and (c) career education models
under development and experimentation for illustration.

There is special need to identify career education compe-
tencies in curriculum, instruction, administration, community
relations, and the like. A focus on preservice education is
viewed third in order after a focus on in-service career edu-
cation in the field and graduate degree education pressures
from the field. It was acknowledged that graduate education
has had to remain somewhat flexible to change because of in-
service pressures from the field and certification requirements,

whereas preservice flexibility has been more limited because
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of the once critical shortage of tecachers. There is need to
revamp graduate teacher education with emphasis on relation-
ships between human relations and work. There should also be
emphasis on field related work, internships, etc. Last, but
not least, there is need for graduate teacher education insti-
tutions to propose action programs which will have value to
LEA's and vice versa.

There is no lesser need for career education in community
colleges; therefore, those trained for instruction in community
colleges have need for career education background in preservice
and graduate training, since community college instructors may

arrive on the scene from either source.

Needs Summary
Emphasis of career education needs of students became
apparent in participants' discussion of topics as follows:
1. definition of career education within context of some
flexibility and ambiguity,
2. career education models,
3. how to begin preparation in the world of work study,
4. followup and placement records and techniques,
5. early awareness of what is available in career educa-
tion at the graduate teacher level,
6. flexibility of requirements to meet individual needs,
7. current career information regarding supply and demand,
8. relation of education, work, and culture,
9, implications of career education for institutional

change,
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11.

15.
lé.

17.

18.
19.
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career education needs in in-service, graduate, and
preservice education,

performance skills in career education for graduate
teacher education,

reality-based programs; emphasis on field-related work.,
performance criteria for career education,

career counseling and guidance needs for career education
preparation,

theories and concepts of career education,

career education competencies in curriculum, instruction,
administration, community relations, etc..,

focus on in-service education to facilitate movement

at university level,

work closely with LEA's for mutual value/benefit,

career education need for community college staffing.

Even though a lack of definition of career education was

keenly felt by participants, identification of career education

needs of students seemed not to suffer in the milieu of ambiguity.

Problems Identified

Problems, too, were identified by participants as they

addressed career education needs of students in graduate

teacher education. See problems listed in Appendix I', pp. 380~

381.

Within traditional graduate teacher education programs,

graduate students often do not h:ive a realistic perception of
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what they are preparing for. Additional problems in need of
serious study are (1) lack of relevancy of programs; (2) whether
reduction or increase in numbers of graduate teacher education
programs would result from comprehensive study of career education
in elementary, secondary, and undergraduate education; (3) the
form of career education in graduate teacher education--courses,
competencies, programs, or what?; (4) gtudy and

revision of entry measures/qualifications for graduate study;
(5) how to make courses/instruction relevant; (6) improvement

of campus placement of programs based on proximity to need and
improved preparation for making career preparation‘choices (in
other words, choice of university program based pcimarily or
intelligence and information--not convenience); and (7) not to
rely solely on in-service/graduate education preparation of

teachers for career education.

Summary of problems

Problems identified within time constraints by workshop
participants included the lack of understanding of graduate
education programs by students: lack of program relevancy; the
effect of career education taught comprehensively from kinder-
garten through retirement upon nature and numbers of programs
in graduate teacher education; the form of career education
preparation in graduate teacher education: consideration of

revamping graduate education entry requirements; the location of
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graduate teacher education programs based on need; and the broad
needs of teacher preparation beyond graduate teacher education.
It has become most apparent that problems identified are
not restricted to planning/implementation of career education;
most problems for career education are only a small facet of
larger problems of higher education and graduate teacher
education. The preceding fact should be encouraging to those.
recegnizing the worth of career education, however: solving
some of the smaller problems related to career education may
very well provide the catalyst/key to change in the larger

problem areas.

Local Illustrations
Upon occasion, during participants' discussion of the Bell

paper, participants shared appropriate experiences to illustrate

points.
Utah State In our elementary career education program at Utah
University

Logan, Utah State University at Logan, Utah, we spell out

(1) basic backgrourd and knowledge in career education
career clusters,

(2) what's available in jobs--where they are,

(3) where opportunities are in professional, and
vocational, and technical fields.

We encourage being familiar with Utah's curriculum

units and encourage developing/testing teacher's own.
In graduate education you would work in training

of preservice teachers.
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Question Are packaged materials available?
Answer Yes. Seven slide-tape presentations of units, work-

book, and series giving steps to writing one's own units.
These are available to anyone.

Every elementary teacher in Utah will be trained
with these materials in the next two years.

An example of one of the 100 units is bankihg, to be
infused with math and social studies. The same material (s)
can serve for preservice and in-service training, since
at this point in time both have to start at the preservice
level. Teachers of teachers can also use the material

as they train those teaching career education in elementary

education.
State of Career education efforts in Ohio under the auspices
Ohio
Program of the State Department of Education have taken the form

of workshops for total school planning,

infusion into ongoing curriculum,

a course in career education,

career guidance,

career awareness,

beginning career information,

beginning decision making,

beginning occupational information [all of the
preceding are done in varied backgrounds such
as social studies, English, industrial arts,
guidance, etc.]

community placement,

health occupations block,
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career clusters,

community experienced supervision.

We'll probably not see specialists prepared; i.e.,
career education teacher specialists.

Ohio has no mandate for career education. It has
funding by proposal.

In 1974--twenty~four districts were funded, K-10.

Career education is to reach every student by 1982.

Ohio's funding level is $20/student (k-8); and

$20-30/student (grades 9-10). It will take forty

million dollars to reach every student. In-service

takes place in local schools and at universities.

Proprietary There is proprietary school orientation in career
School

Effort education. Chicago community comes in to give mini-
Moser

School , seminars.

Chicago,

Illinois This year we've hired six people for professional

development in career education-~for students who have
made their career choices but still aren't sure of what
they want or what is available to them.

Mini-seminars deal with the business world, health
services, and education.

We have made serious attempts in vocational education,
but the elementary level is where it is needed.

Graduate courses are laéking in preparation for

career education.
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Overview/Summary of Bell Paper Reactions

A number of concerns of participants permeated much of
the reaction/critique time for the Bell paper. Examples of
those matters which dominated discussion were (1) lack of and
need for definition of career education and at the same time
recognition of need for flexibility and some ambiguity, (2)
lack of relevancy of the paper and of graduate teacher education,
(3) the inconsistency of the author's and the participants'
expectations of the paper based on its title, (4) further
conceptualization and understanding of career education, and
(5) fact that most career education problems/needs are com-
ponents of larger university/higher education problems and
needs.

It was apparent that time constraints and lack of concep-
tualization and definition deterred progress in critiquing the
paper, since many peripheral discussions were necessary to
provide group unity.

Moderate balance, pro and con, was maintained by partici-
pants as they shared direct criticism of the paper. In general,
the Bell paper was viewed as providing a very small beginning
for discussion of career education student needs in graduate
teacher education; it was considered quite narrow compared to
the total se* of student needs, personal and professional.

Lack of scholarly documentation and relevancy of problems
suggested were pointed out. Both strong positive and strong negativ

criticisms were voiced.
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Specific voids of the paper, deemed important, were (1)
student professional needs, (2) guidance role in career education,
(3) distinctions/roles of in-service education and graduate
degree education, (4) the "watering down®" charges by academics
launched at career education in graduate teacher education.

Emphasis was given to the fact that basic constraints
built into the system (example: "game playing”) are inconsis-
tent with career education concepts. Need for alteration/
elimination of such inconsistencies was emphasized. Inconsistency
goes hand-in~-hand with relevancy problems; e.g., universities
frequently emphasize research requirements of teacher education
programs rather than provide optional/equivalent requirements
to meet needs of those who will not be involved in research
careers, but rather in teaching careers.

Opportunities for career education preparation were recommended
for graduate teacher education; however, no agreement was
apparent regarding whether it should be required training for
all teachers.

Emphasis upon skill development (performance or competency)
became an important consideration of participants, particularly
as criticisms were "caught up" in consideration of system
problems such as "game playing.” The practicality and the need
of models in career education were discussed.

Questions embraced the gamut of career education considera-
tions in spite of focus provided by papers for critiquing.

The wide range of questions as well as their substance revealed
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the need to provide understanding (to graduate students, graduate
teacher educators, community personnel, and others) of basic
concepts of career education; how to begin, plan, implement
career education; early awareness of career education; and the
like. Participants demonstrated keen interest in career educa-
tion and at the same time a lack of understanding of it.

Over and over, the need for flexibility to meet individual
"needs in whatever form career education may take at the graduate
teacher education level was emphasized; furthermore, the need
to provide current career information for those preparing to
teach was recognized as a must in career education professional
training programs.

It is also significant that research needs in career
education were recognized for the purpose of improving teacher
preparation. There is a specific research need to delineate
the relationships among education, work, and culture--theoretically
and practically.

Implications of the career education movement for institutional
change were also brought out. In-service education in career
education was viewed by participants as the best point for
university initiation of it, for most universities, if they
have any built-in flexibility of procedures at all, will be
able to accommodate change most quickly here. The group viewed
in-service education, graduate degree education, and preservice
education equally important and needed in the preparation of

career education personnel. Community college staffing also
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provides basis for preparation of its staff by universities
at both in-service and preservice levels.

Problems identified and needing study and action research
are (1) the effect of career education (long range, K-retirement
Years) upon the nature and numbers of programs required to meet
the needs in graduate teacher education; (2) entry requirements
to graduate teacher education preparation whichare inconsistent
with a number of career education concepts; (3) location of
graduate teacher education offerings within proximity of
greatest need (based on student needs assessment); and (4)
relationship of career education problems to larger university

problems.
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* * % %

Abstract of Grant Venn's Paper Entitled
"Identification/Analysis of Problems Encountered
in Planning/Implementing Career Education_in Graduate
Teacher Education Institutions”

In the first half of this paper Venn sets the scene for the
role education plays in the life of an individual in today's
society. Specifically, he questions and discusses the role
of graduate schools of education in preparing educational
leaders who can help to solve numerous societal problems. Venn
focuses on the integration of career education into current
education theory and practice.

There are five current conditions which need to be con~-
sidered by graduate teacher education institutions prior to
further implementation of existing career education programs.
Venn feels that policy. program, evaluation and priorities for
career education are currently being s;t by others than those
in graduate teacher education institutions.

In discussing perceived problems with colleagues the
author determined that the key to successful career educ:tion
development is professional competence, but that career educa-
tion is not usually included in the preparation of students in
graduate teacher education institutions. Another problem cited

relates to the preparation of current personnel in leadership

positions in education.

27he complete paper is provided in Appendix D°'.
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Venn asserts that current educational leaders and policy
fyrmulators should take the responsibility for career education
implementation and adoption.

In an extensive analysis of eleven reasons/factors dealing
with why career education has not been incorporated into the
university setting, Venn discusses (1) the current role and
climate of the university reiative to change; (2) personnel
development preparation and experiences of university personnel
who are in key decision making positions; (3) financial con-
straints for new programs, such as career education;!(4) philosoph-
ical constraints rela’ed to the adoption of new programs such
as career education, and other related factors.

Venn states that graduate teacher educatior. has been
ignored by the supporters of career education, including the
federal government and state departments of education. The
conclusions drawn by Venn are discussed in three main categories
dealing with (1) career education as a part of all education,
(2) higher education i=olated from society, anc (3) supporters
of career education.

In the rinal sectiorn there is a total of fourteen specific
recommendations dealing wit’ h- = <o involve staff in graduate
teacher education and the subsequent implications for institu-
tional change. The recommendations are as follows:

(1) provide an understanding of philosophy, pri tices

and purposes of career education;
(2, develop short internships or site visitations;
(3) develop in-service workshops for members of the dean

of educatiun staff;

*
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(4) develop in-service workshop for state department
of education personnel;
(5) prepare a special report for AACTE;
(6) examine certification requirements;
(7) acquire a federally funded study to determine
competencies;
(8) sponsor a joint study and report for leadership train-
ing through AASA, NASSP, and NAESP;
(9) sponsor a report by APGA on role and competencies
related to career education;
(10) sponsor a report by the AVA on appropriate leadership
role(s):
(11) sponsor a study by ACE dealing with the responsibility
of higher education for career education;
(12) develop and procure federal funds from USOE for graduate
schools of teacher education to adapt training programs;
(L3) develop a program of salary advances for work experience
as an equivalent for sabbaticals;
(14) review doctoral preparation programs in graduate teacher
education institutions.
The autl..r has included a bibliography related to career

education.

* & % *
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The Grant Venn paper met with general acceptance and
commendation from participants. This paper, unlike either of
the other two, solicited both strong negative and strong positive
reactions. Comments found in Appendix I', pp. 382 to 385 provide
possible reasons why this occurred. The Venn paper served in
a very constructive manner toward workshop goals; it provided
a great deal of practical application which was welcomed by

most participants.

Criticisms

Positive criticisms of Venn's paper touched upon guality
of the paper; definition of career education; uses of the paper;
relevance of proposed act:ion and problems to institutions of
participants; effect upon attitudes; implications of relation-
ships of lifestyle, education, and society; information for
planning curriculum; philosophical questions raised; stated
problems and proposed solutions; usefulness of ideas to univer-
sity personnel; reasons for lack of graduate .eacher education
involvement in career education; Venn's fourteen points; inport-
ance of career education; involvement of graduate students in
critiquing paper; suggested ways to change present graduate
teacher education; recognition of enormity of task; and sugges-
tions for invclvement that is most needed for implementation
in graduate teacher education.

Negative criticisms fell into nearly as wide a range of
areas as did positive criticisms. Quality as well as tone of

the paper was attacked. Some participants felt that the paper
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initially attacked unfairly graduate teacher education for its
lack of leadership and involvement in career education. In

fact, the first half of the Venn paper aroused strong suspicion
of the author on the part of a few participants regarding motives
and purpose. Some felt that the author's perception of graduate
teacher education was understated while most felt that Venn

had assessed very well the status of career education within
graduate teacher education. A specific illustration of the
federal government's and the state government's leaving graduate
teacher education out of the first three years' planning for
career education was cited. It was further pointed out that
"selling®™ of career education has been handled very poorly.

Therc was caution given regarding the fact that at this early
stage of development, an egually valid set of assumptions or
hypotheses to those posed in this paper might be set forth and
one could come to different conclusions. There is a human
tendercy to reflect less critically upon ideas, in the absence

of darva, than one might wher dataare plentiful. Participants
scemed to feel that less involvement has taken place in graduate
teacher education than in public schools because of university
roots in research and tradition. It was also felt that the Venn
paper did not give the emphasis to problems of training personnel
who are already in the field to the degree that general problems
of professional development were addressed. Ridicule was directed
at state departments of education and private agencies dabbling
morc and more into in-service education without involving teacher

educators in the process. Mention of involvement of industry
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was the only aspect of community support which Venn addressed.

A number of participants werenot ready to subscribe to the
concept of career education as a part of all of education.

Some also believed that the significance of career education

to provide for individualiring education for everyone is greatly

overstated.

Criticisms Summary

Generally, emphasis and numbers of positive comments out-
weighed emphasis and numbers of negative reactions to the Venn
paper. Most participants viewed this paper as a most challenging
one which provides information and bases for planning programs,
projects, or curricula; provides justification for recommenda-
tions; documents philosophical concepts; states problems; and
raises probing questions to stimulate critical thinking. 1In
addition, this paper was viewed to be relevant to schools of
education and possibly to provide direction for schools of
education in career education planning. Participants viewed
with interest the recommended ways of initiating change in
graduate teacher education. This paper was recommended by
participants for use in local settings in launching discussion

and planning for career education in graduate teacher education.

Questions Raised
The Venn paper prompted some very "searching®" kinds of

questions on the part of participants. Fundamental concerns
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werc raised regarding whether there is some body of knowledge

to be implemented relative to carcer cducation for graduate
teacher education; the meaning of technological society; why
there is lack of awareness of the career education concept

on the part of a majority of personnel in graduate teacher
education institutions; and why should the schools necessarily
take responsibility for career education. See list of questions
in Appendix I', pp. 386-387.

Occasionally a question was asked regarding the application
of suggestions and concepts. Most questions were not of this
nature unless new problems were brought up by participants.
Questions related to poor selling strategies utilized by
supporters of career cducation theories and/or concepts werc
also discussed. Additional questions referred to the pros and
cons of incentives to graduate teacher education faculties:

~ . whether career education competencies are available and known;
whether universities have qualified personnel to teach career
education theories, concepts, techniques, and evaluation; and

who is really in need of career education training.

Summary of Questions Raised
The level of questioning and probing was no less signifi-
cant for the Venn paper than for the others. Time did become
a constraint, since less time remained for critiquing the Venn
paper thaa was uvsed for the others. As a result, the numbers

of questions may be fewer but their quality was maintained.
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There were few questions related to clarifying meanings of
the author; most questions were probing in nature or extended
beyond the focus of the paper. The nature of questions demon-
strated high interest aand varied concerns ranging all the way
from identifyiny place of responsibility for career education,
to how to sell better the concept, to identification éf teacher
competencies in career education, to who needs training, and
to whether university personnel have qualifications now to

teach career education.

Needs Identified

Needs brought out as the Venn paper was critiqued embraced
career education needs of graduate students, graduate teacher
education personnel, and state departments of education.
Planning and implementation of preparation for career education
personnel; examination of credentialing practices; experiences
of faculty and students in the real world of community; identifica-
tion of competercies needed in career education; preparation of
personnel tc perform adequately; and careful examination of
alternatives to career education--all are needs for study and
consideration by graduate teacher education institut._ns.
Sce needs listed in Appendix I', pp. 387-388.

Again, a need for defining career education sufficiently
to communicate intelligently with others about it was emphasized.
In addition, the need to provide a well-thought-out strateqgy

for selling career education wuuld be useful. Relevancy of
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teacher education experiences in career education suggests the
need for internships, on-site visitations, participation w-rking
with businessmen or community groups, and the like for both the
student and faculty professional development. It is important
not to postpone small beginnings just because time and resources
may not warrant accomplishing everything at once.

Credentialing of staff based on career education competencies
needed should be examined. Because career education has crossed
the threshold of public education widely, there is a need for pro-
fessional development of teachers in career education. Tae
"cradle to grave” concept of career education makes clear the
need for offering preparation in career education at undergraduate
and graduate levels. Study of constraints to career education
as weli as serious study of alternative strategies for overcoming

the constraints should be made.

Summary of Needs Identif. d

Areas of need identified by part.cipants were basically
those of im .oving career education relationships between
yraduate teacher education and local school districts as well
as bridging the relevancy gap between graduate teacher education
and community agencies (personnel related to implementing
instruction in career education). Emphasis upon developing an
improved selling strategy of career education was made. Increased
emphasis upon applications and performance/competencies in career
education was reinforced for graduate teacher education.

Priorities for change were pointed out in the need for people
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to change before institutions can change. Small beginnings in
'career education should not be shunned. A rationale was

discussed for identifying a need for personnel development in
career education. Credentialing practices must be probed as

they relate to career education preparation of teaci ers which

must be performance-based. The need to define career education
must be done broadly enough that there is flexibility to meet

local needs at the objective level and yet specifically enough
that communication about it can occur. A need was expressed for
graduate teacher education to recognize in career education, fields

of endeavor in addition to research and tradition.

Problems Identified

Problems surfacing throughout workshop discussions of the
venn paper were focused on responsibility for lack of involve-
ment of graduate teacher educationn in career education; certifica-
tion constraints which are incompatible with career education
concepts; how to gain total univers:ty support for graduate
teacher 2ducation endeavors; how to develop awareness of career
ef jcation within graduate education so that programs or efforts
in career education are not the result of outside pressures
and directions only; incentives for teaching of career education;
how to assist graduate teacher education to acquire its share
of power, status, or prestige; how to help educators to find
ways to implement career education without being totally depend-

ent »r.u additional monies; how to overcome the threatening
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gqualities of career education to universities; the need to
individualize preparation for teaching of career education; and
consideration of career education for graduate teacher education
without isolating it. See list of problems in Appvndix I',

pp. 388-390.

At the same tiwe that participants agreed in general with
Venn's suggestions regarding examining of certification policies
as they celate to preparation of personnel in career education,
thev ha:tened to point out that they took exception to the
implication of Vann that this constraint is unique to education.
They wanted to clarify that this problem is not manifested only
in cducation, but rather exists in other professions and/or
occupations such as dentistry, auto mechanics, TV repair,
medicine, law, and the like.

There was great interest demonstrated in the discussion
of lack of responsibility for leadership in career education
by graduate teacher education. All were convinced that state
departments of education and the federal government have largely
overlooked the role of graduate schoois of education in planning/

implementing career education.

Summary of Problems Identified
A problem of major concern in discussion focused on the
role of graduate schools of education in (1) implementing career

education, (2) improving leadership experience among deans of
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education in preparation for career education, and (3) providing
reasons for the status of the problem. Once sources of responsibil-
ity for the problem were discussed, related problems such as
determining strategies to be used within the college to get total
college support for career education endeavors, preventing
development of career education efforts in universiéies as a
result of outside pressures because of unawareness of leadership
in graduate education, revising university policy regarding the
reward system to give recognition to teaching, and building

status and prestige in graduate schools of education to facilitate
acceptance of proposed change in instruction by appropriate all-
university committees were identified.

Other problems identified as the Venn paper was critiqued
were re.ognition of the possible threat of the career education
concept to institutions with "liberal arts" orientation, existence
of forced programs of study rather than programs designed to meet
individual nceds, and the constraint of isolation of graduate
tcacher cducation upon plans for changing program in universities.

Undoubtedly, additional prob’ems would have been identified

had time permitted.

Illustrations Shared
As appropriate, participants occasionally shared illusctra-
tions and/or examples of their experiences which were related
to discussions and critiques. The following were pointed out

in the ecritique of the Venn paper. Points illustrated «re obvious.
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Appalachian The Appalachian satellite project for career educa-
Satellite

Project 1in tion is launched tomorrow, May 30. Within the next
Career

Education eighteen months, career education programs via satellite

TV will cover the entire Appalachian Region. It is not
always how fast you move, but how you move. 1Involving
the right people and numbers of people can be strategic
to effectiveness.

University Our dean is not without knowledge about career

of Kentucky

Lexington, education; neither is he motivated to push it. He believes
Kentucky

that many departments may be threatened by it at this
time; letting vocational education take it at this time
would not threaten other departments. We have finally
convinced the dean to appoint a college-wide committee

to investigate, study, and decide what should be done
about career education. Although it has been slow to
start, we will have people involved in the several depart-

ments.

Questions and Answers Re: Workshop Procedures
During final discussion of the three papers which served
as bases for workshop endeavor, the group reached that point
at which group unity/dynamics interrupted discussion for
clarification of workshop purposes and procedures. Because
the questions were legitimate--just as legitimate as any |
others discussed, the questions and responses to them are

recorded herein.
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Question What were the guidelines for selecting participants
for this workshop? Was a criterion used stating that
participants must have been involved with career
education?

Answer Several criteria were used.

l. We started with the seventy-five university

centers represented in the initial conferences
of the project.

2. Regional representation was sought within the

ten regions of USOE.

3. There was an effort to represent those who

would have concern. We deliberately sought
a mixture/balance of advocates and non-advocates
of the movement.

We particularly tried to be objective and to identify
all kinds of persons to react--I think we may have accom-
plished that.

In planning this workshop, the project staff particularly
wanted (1) to include graduate students, (2) to include
university personnel, (3) business/industry representatives,
(4) two-year institutional personnel, and (5) the like.
If money and time had permitted, we would have liked to
include even a wider representation in the workshop.

In all cases of acceptance of the invitation to attend,
it seemed that acceptance was based upon a willingness

to give of themselves to an educational need.
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Question How were authors of papers selected? Why?
Answer A beginning list of possible authors was compiled

at the suggestion of project staff, USOE officials,
universities, and others. As we called individuals
and they learned about our needs, they would suggest
additional names. There is no intention of giving
the impression by use of these three authors that they
are the best or key individuals in career education.
They are three of many individuals who have given
leadership to the movement, have been involved in the
movement, or who have significant interest in the move-
ment.

If one wished to see other writings of some of the
same individuals, one could find and compare them.

In all fairness to the three authors, it should be
stated that they were given a very short time-frame
to prepare these papers just as the project staff had
an extremely short time in which to plan the workshop.
It should be said that the authors stated reservations
about preparing papers in such a s*ort time in their
already very busy time schedules. They did agree, however,
to provide the papers for whatever good purpose they might
serve--even if they only helped to provide discussion.

It should also be stated that each author was given
information in terms of the purposes of the papers and
and their individual assignments. Each knew who the

other authors were and their respective assignemnts.
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In the case of some authors, there were frequent tele-
phone calls made to project staff to clarify and confirm
as they developed the papers. This fact, tco, may
account for some differences among products.

In all cases, it is hoped that authors would not
be judged personally by these papers.

Recognizing that there were constraints in the
preparation of the papers, that there are negative and
positive characteristics of the papers, I would suggest
that we move from the papers now to some of the related

\

concerns of participants--to the development of concepts

of career education and their applications.

Overview/Summary of Venn Paper Reactions

The critique of Venn's paper, which focused upon problems
encountered in planning and implementing career education in
graduate teacher education institutions, enlisted comments
in the arecas of criticisms, pro and con; questions; needs;
problems; and illustrations. Time was a constraint in
providing quantity; however, overall quality of comments was
maintained.

There were far more positive than negative reactions to
this paper; in addition, there were more extreme reactions
on all sides than was true for critiques of the other two

papers. Criticisms were more positive than negative based
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upon the emphases and tones of comments; also a greater number
of positive than negative comments resulted. Statements acknow-
.edged the fact that the paper was most challenging and it
provided much information. It was recognized for recommenda-
tions supported by reasons, for posing probing questions, for
identifying pertinent problems, and for being well documented.
Further, constructive criticism pointed to its relevancy

to schools of cducation and its worth to graduate schools of
education for stimulation of discussion preliminary to their
irlanning for carecer education.

Questions were posed to extend the information base beyond
the focus of the paper. In a few cases, questions were asked for
clarification purposes. Questions were also demonstrative of
high interest and diversity of concern. Considerations
cmphasized through questioning dealt with (1) placement of
responsibility for (or blame for lack of) leadership in career
education by schoois of educ.tion, (2) identifying and relating
competencies of caréer education in preparation of teachers,
+3) the concern for who needs training, and (4) the qualifica-
tions of university personnel to teach career education in
yraduate teacher education.

Identified needs included (1) ways to relate graduate
teacher education to local school districts and to community
agencies and personnel, (2) development of improved ways to

sell the concepts of career education, (3) an emphasis upon
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field work and applications, (4) examination of priorities for
change, (5) encouragement of small beginnings rather than no
beginnings, (6) the study of certification practices as they
relate to career education preparation of personnel, (7) develop-
ment of definition of career education not restrictive to local
neceds, and (8) consideration of endeavors outside traditional
activities.

Problems also focused upon {1) lack of leadership in career
education for graduate teacher cducation, (2) why, and (3) how
to gain total university support for career education at graduate
education level. A problem of caution was that of permitting
by default emergence and direction of career education efforts
to arise outside graduate teacher education. Equally important
was ldentified the problem of forced programs of study versus
individualized programs in carcer education preparation of
personnz2l. Study and revision of the reward system related
to gaining commitment to prepaéation of personnel in career
cducation were also suggested. The possible threat of career
education to the "liberal arts" oriented university personnel

was also recognized.
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Selected Workshop Tasks

In an attempt to provide motivation for maximum interaction
of workshop participants-~graduate teacher education students
and representative educational leaders and decision makers--the
project staff developed ten workshop tasks to serve as a base
for discussion the second day of the workshop.

bata in this section of the report were paraphrased from
tape recordings and hand written recorders' reports for each
task selected. Workshop participants added a task eleven.
Lppendix F' shows the list of eleven task choices, of which each
¢f tasks one (1), three (3), four (4), six (6), seven (7), and
cleven (ll) were selected by one or more participants and
d.iscussed.

workshop participants agreed to work in small groups.
Tive small groups were formed, each of which addres.ed either
tasks 1-3, 1-4, 1-6, 1-7, or 1-11. Task groups were formed on
the basis of individual interests. At the end of the small
qroup ses.ions, the rezorder for each group, where time permitted,
reported the results for that particular group. An effort
was made to allot time for questions, clarifications, additions,
recommendations, ctc.

Substantive data collected and corresponding data analysis
follow for each of the six tasks selected among the five small

Jroups.
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Task 1. Graduate teacher education should address itself to
career education.

(a) Why?

(b) Give five or more suggestions of ways to approach
this task. Describe or outline those ways sufficiently
to communicate how,

(c) List the implications that the preceding has for
graduate teacher education faculties and their
personnel development.

In the small as well as large group discussions of task
one, general comments were relative to career edix otion concepts/
movement, teacher education institutions, instituvs .ans of higher
education in general, as well as career education i.a the public
schools. Comments were paraphrased and classified as issues,
problems, questions, needs and general recommendations. For a
categorical listing, please see Appendix I', pr. 391:-393.

Workshop participants agreed that graduate teacher education
should address itself to career education. Several facets of
task one were discussed and clarified before the groups could
come to a consensus about why and how teacher education should
address itself to career education and before the groups could
list the implications for graduate teacher education faculties
and their personnel development. The main focus of the groups
centered around (1) the need to provide flexibility (including
specific career education courses) into graduate nrograms
to increase graduate students' awareness of and experiences in
career education before entering the work world, especially the
public school systems; (2) the need to strengthen the relation-

ship among university, public school, community, and business/

industry personnel in an effort to progress cooperatively and
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succeed i~ the career education movement; (3) the need for
more active participation on the part of graduate students in
planning and implementing career education (at UCLA, there
exists a Graduate Student Association in Fducation which has
been very active and successful in taking actions to meet student
needs): (4) the issue and problem of who should take the leader-
ship role for career education; (5) the issues of what areas
(if any) internships should be offered by graduate teacher
cducation to maximize the career education experiences of its
students. Internship programs may be divided into three phases:
observation, partial participation, and full participation; and
(6) the legal implications of career education outside the scheool
building. One of che business/industry representatives pointed
out that all sorts of problems and pressures come from insurance
companies, administration, as well as union members regarding
field trips/tours and other related activities for students
under a certain age.

nwo guestions that the group focused on were (1) should
the dean of the college of education take leadership responsibility
for career education or should he not, and (2) why? More work -~
shop participants than not agreed that the deans of the colleges
of education should not necessarily take a leadership role
(especially in mandating responsibilities) but rather take the

role of a facilitator/supporter to the area(s) where the interest

of his staff lies, hopefully in career education and its growth.
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Those who took an opposite stand on the previous question
debated that on many university campuses, faculty members
are not prone to take actions on any issue unless mandates are
passed or some type of reward is given. It was believed that
i{ the dean does not take major responsibility for promoting
the career cducation movement, the movement will perish.

One participant commented that the question at hand centered
on the definition of two phrases: formal leadership and
informal leadership. Formal leadership is that leadership
which is appointed or elected. Informal leadership is that
leadership which emerges from the group (faculty). It was
strongly believed by the participant that ¢t cter form of
leadership wouild be most effective, stronger,and create more
involvement even though it might take longer. The discussion
on this question ended with a consensus that all institutions
have their uniquenesses and, therefore, leadership must come
from different sources.

Several recommendations were made to assist the career educa-
tion movement in flourishing generally. Participants recommended
that (1) more advisory committees be established and utilized;

(2) more graduate students as well as personnel from disciplinary
areas outside of education be involved in career education
planning/implementation; and (3) institutions of higher educa-
tion, especially graduate teacher education institutions,

provide more flexibility in their programming to meet the

career education needs of their students. Additional recommenda-~

tions made are found in Appendix I', P. 393-394,
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Once participants had discissed and clarified some of the

areas mentioned above, they focused on why graduate teacher

education should address itself to career education and

developed the following list ¢ reasons:

1. becausec career educavion is a sound educational concept:

2. because career education meets the demands of the
public scctor:

3. because being a broad concept, career education utilizes
personnel and resources from diverse areas, thus
maximizing student experiences and minimizing needs:

4. because carcer education seems to provide a basic and
sound approach to solving some of the problems of
present day education, such as dropout rates, improper
training, etc.i

5. because carcer education acknowledges the need for and
utilizes community resources and advisory committees:

6. because career education meets the cry of relevancy
in education;

7. because through the involvement of teachers (in-service
cspecially), attitudes of students toward the world
of work plus needed competencies by teachers will
change and improve; and

8. because teacher education programs have a responsibility

for preparation of teachers and cther educational
leaders who will have c¢ontrol over the quality and

depth of educational experiences of students.
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that graduate teacher education

should address itself to career education and stating reasons

why, the group recommended the following alternative approaches

to accomplishing task one and the implications for graduate

teacher education faculties and

Alternative Approaches

Appeoint an interdisciplinary
committec (by administration)
to study and recommend changes/
recommendations. Appoint a
staff{ to implement changes/
recommendations.

Write career education into
programs as competencies; an
assumption was made that insti-
tutions were involved in plan-
ning/implementing performance
or competency-based teacher
education programs and con-
cluded that the more one
writes career e¢ducation into
teacher competencies, the

more one can generate inter-
est and activities in the
ared.

Allow a faculty member or a
department chairman to write

a position paper on career
education, assuming that there
is no interest on the part

of administration.

Conduct workshops similar to
this one.

Determine state plan and its
priorities relative to career
education.

Determine state resources for
funding/implementing career
education.

their personnel development.

Implications

More workshops at federal,
and local levels.

Students requirements/awareness
in the following areas: fund-
ing sources, how to acquire/
request funds, how to write
proposals and how to determine
availability of materials.

Incorporate career education
plans into already existing
staff development plan(s),.

state
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Alternative Approaches

Seck career education intern-
ships for faculty members.

Explore community possibilities--
Chamber of Commerce.

Explore off-campus possibilities--
career education courses, etc.

Task 3. There exists the point of view among some that career
education can or may perpetuate many existing problems
related to economic status and opportunity for employ-
ment by individuals of minority or disadvantaged groups.

(a) Identify thcse groups who must take responsibility
for leadership in building in "checks and balances"”
to prevent those engaging in career education from
adding to the existing problems.

(b) Suggest realistic ways that cach of the groups
identified in (a) might address building in "checks
and balances" as precautionary measures.

(c) Wwhat are the implications, if any, of these concerns
stated in this point of view for graduate teacher
education?

The basic activity of the small group selecting the above
task was brainstorming of ideas as they related to the career
opportunities for individuals of minority or disadvantaged
groups. The following is an analysis of the comments made by
group members.

One concern of the group was that if career education is a
form of social policy, career education should be clear in
definition of *erms, premises, purposes and objectives. A
clear statement outlining concern and position regarding equitable

advancement of all groups in the career education movement should

be made.
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There is a tendency for developers of materials to assume
that once materials are supplied in the field, they are dis-~
tributed with fairness to all. This is an assumption that
should not be made and additional examination and followup
should be conducted in an attempt to insure equality for all
students.

The group pointed out that those with leadership
responsibility and decision making power have a tendency to
make value decisions regarding the kinds of awareness, explora-
tory, and preparatory activities to which minority students
should be exposed. For example, a school principal or class-
room teacher may decide that because of the socio~2conomic
status of the students living in the ghetto, a field trip or
site visit to the assembly department of the Ford Corporation
would be of more interest and benefit to the students than a
trip o the county court house where students may become aware
ot and even participate in the regular activities of a judge
and his/her court for a day. The point is that decision makers
make value judgments, consciously or unconsciously  relative to
the kinds of job opportunities and experiences to which certain
populations should be exposed. This kind of approach seems to
impede the opportunities of minorities and the disadvantaged
whercas by omitting certain opportunities/experiences, one con-
tributes to neglect in providing a broad base of experiences for
all students. Minority leaders are very skeptical and sensitive

to such an approach.
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The societal value system, therefore, must be improved
before career education can be respected and accepted by all
people, especially the disadvantaged. Society makes value
judgments about certain kinds of jobs, and the criterion
for job priorities is not necessarily the amount of money
carned, but the degree of job responsibility and the nature of
the environment., In society a secretary will be looked upon
more pleasantly than a garbage collector, even though the
garbage collector may earn more money. If career education
is to prepare individuals for entrance into various job markets
and to make their work meaningful, interesting, ana of value
to them as individuals, society must destroy the stigma of
prioritizing jobs to meet social acceptability. One must not
be haunted with the perception that his/her job is demeaning
or demoralizing in the eyes of society, even though that job
may be satisfying to the individual concerned. This is particular-
ly true in the case of minorities or the disadvantaged. An
example was given of a factory worker who dressed as an executive
each morning before leaving for work, changed to work clothes
at work, and changed again to executive attire for his return
home. Why, was the question raised.

Care in career education vrogram planning should be exercised
not to increase the existing gap among the learning capabilities
of youth entering classroows from different socio-econoric
backgrounds. For example, students in a carcer educatioa program
who benefit most by learning about the world of work and by

becoming awarc of the availability of job choices/opportunities
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open to them after graduating tend to be the same students

who would likely benefit most from any other educational program.
Carcer education programs should emphasize assisting those students
whose learning experiences in ongoing educational programs have
already been demonstrated not to be successful.

One approach to the problem would be for program ..lanners
and teachers not to assume that the experience base of every
student is the same upon entering the classroom, but rather,
to recognize and identify the different levels of experiences
among students and to plan (and individualize) career education
programs to meet the socio-economic difference in background
experiences of studgnts.

Another point discussed was the lack of a representative
number of blacks on councils, committees, boards, etc., where
decisions affecting the disadvantaged or minorities are made.
Participants felt that there is a vital need for input from
black lecaders to discuss and resolve some of the problems related
to the disadvantaged in present as well as future educational
programs.

If career education is to succeed in meeting the lifelong
needs of all individuals in society, especially the disadvantaged,
career education must (1) clearly state premises, purposes,
objectives, and strategies for meeting the needs of all con-
stituents of society: (2) destroy the need of society to make
value judgments as well as decisions regarding job priority;

(3) involve black leaders in planning and implementing career

education programs for the disadvantaged; and (4) increase the
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awarcness of and placement of minorities in additional managerial

and admin‘strative kinds of positions.

Task 4. Identify and list career education needs of students
which are appropriate to be addressed at the graduate
teacher education level.

(a} Check those which are being met in graduate
teacher education.

(b) Proposed alternative ways in which those needs
not being met could be met in graduate teacher
education. .

(c) List guidelines for change in graduate teacher
education to meet career education needs of
students.

Participants of the small group considering task l1l-4 spent

wost of their discussion time allotted considering task one (1);

thercfore, relatively little time remained for consideration of

task four (4). The group did, however, recommend the following
alternative way in which student needs could be met in graduate
teacher education: utilize community advisory committees for

the following purposes: (1) to support demands for additional

services and resources in needed areas; (2) to recommend what

programs to offer, (3) to support graduate internship programs;

(4) to cxamine and broaden student employment opportunities;

and (5) to do research and planning to meet the future needs

of graduate students.

Task 6. You are a dean of education who has receiv-d unsolicited
requests from local school administrators, counselors,
and public school teachers for assistance in preparation
of staff to implement career education. These requests
over the past year have now reached significant numbers
to require a response from your institution regarding
what, if any, support or leadership can be provided
them. Outline the steps or procedures which you would

implement as dean to arrive at the response which you
would give to those who have made such requests.
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In an attempt by the dean of the college of education to
respond to the numerous requests by local school administrators,
counselors, public school teachers and the like for support
or leadership from his/her institution to prepare staff to
implement career education, the gloup selecting this task suggested
several steps or procedures which the dean might use in respond-
ing to such a request. The dean should assess the needs in
carcver education by

1. determining if the request for support is a legitimate
one;

2. assessing resources;

3. assigning individual(s) responsibilities for coordinat-
ing career education programs (maybe via a coordinating
council; an ad hoc committee, appointed by dean,
department chairman, combination of faculty members
from various departments, public school personnel,
or others):

4. examining initial pilot projects and workshops to
gather more information on the progress made in
various career education centers, policies and by-
laws being developed and implemented; and studying
departmental and institutional approval of in-service
programs to assist in the development of a career
education program to meet the needs of those request-

ing assistance.




100

The cry for reclevancy in education is being expressed by
concerned citizens day after day. The time has come when
institutions of higher education, and especially colleges of
education, must be more accountable for meeting the in-service
and preservice needs of the community if they are to survive.
The carecer education orientation and training of higher educa-
tion personnel must be given first priority in the provision of
assistance and support to the career education needs of the

immediate community and society.

Task 7. Ildentify/list obstacles to implementing change in dgraduate
teacher ceducation. Suggest two or more ways to cope
with each of those inhibiters.
In the listing below, workshop participants who selected
task seven (7) identified several obstacles to implementing

change in graduate teacher education and suggested in most

cases strategies/ways to cope with each constraint.

Obstacles Strategies
Traditionalism in the Competency~-based education wherein
university/graduate one of the main purposes of educa-
tcacher education tional institutions is to provide a
structure. product to society in which the

institution is capable of adapting

to change and in which the institu-
tion has the capability and resources
to meet the needs of the community
and society.

Since universities are the last
segments of society to implement
change, one attempt to change may
be made initialliy by making small
increments of change within the
university structure.



Obstacles

Lack of information and
field experiences.

University ethics.

Lack of intellectual reward

for graduates, especially
masters degree students.

Isolation of graduate
schools from the public
schools and the needs of
their constituents, and
the needs of the labor
markets and society.

Lack of power because
teacher education is a
neophyte in the university
setting.

University reward system.
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Strategies

Provide an extension agent mechanism,
possibly patterned after agricultural
extension, to disseminate information
and facilitate field experiences.

Gain more pcwer and esteem from other
departments within the college of
education. Make known the need/
demand for graduate teacher education
programs arnd the accomplishments of
such programs, and the relevancy of
teacher education programs to other
segments of education and to society.
Teacher education programs are
considered low on the list of
respected departments in education.

Place more emphasis on accountability,
which may enhance intellectual
interest in broadening one's educa-
tional experiences through pre-
service and in-service educational
programs, rather than in seeking
higher degrees for the sole purpose
of obtaining salary increases.

Provide alternative approaches to
educational experiences; e.g.,
competency-based teacher education.

Provide joint appointments to
committees, councils, etc.,

when making decisions concerning
departments or programs. Allow
neophytes in university settings
some voice in decision making
capacities.

Decrease reward for research and
increase reward for developing
teaching competencies to meet
students needs and to recognize
community services and involvement.
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Organize graduate students to
indicate their needs and demand
that teacher education programs
meet these needs.

Inventory consumers to identify
their needs and how their needs
may best be met.

Strengthen the line of communica-
tion among university personnel,
graduate students, and consumers

to provide feedback for change in
graduate teacher education programs.

Presence of university Involve committec members wherever

committee system. possible in discussions on needed
change in graduate teacher educa-
tion programs; keep them as informed/
knowledgeable as possible regarding
successful changes that have occurred
at other institutions; demonstrate
a need for change in present
programs; and provide alternative
strategies for change.

Lack of stimuli to Improve the lines of communication
universities from state between universities and these
departments of education, agencies for the purpose of

USOE, NIE, etc., regarding securing funds and utilizing

career education. whatever other sources are available.
Dependency of university Determine alternative ways for

on student credit hours. programs to become self-sustaining.

The large group discussion dealt with several of the
preceding obstacles and strategies reported by the small group
recorder. Traditionalism has always been a defense against
any changes in society ever since the beginning of time, whether
they be career cducation changes or others, and in today's
fast growing world of technology, all segments of society
(especially teacher education institutions) feel threatened

by the rapidity of change. Alvin Toffler discusses this issue
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as well as others in his book titled Future Shock. Institu-

tions of higher education are very slow in making drastic
changes in their instructional programs. More and more each
day teachers, public school administrators, students, and
other constituents of society are imposing pressures and
demands on institutions of higher education to keep abreast of
changing times in order to provide the community/society with
the best products and experiences possible.

une of the major barriers to making changes in institutions
of higher education/teacher education institutions is the
university committee system. Workshop participants felt that
most members of this committee system, even though not necessarily
traditional and conservative in their thinking about change
and progress, must have a thorough and clear picture in mind
of what 1is being proposed kefore making decisions for immediate
change. One of the purposes of the committee is to insure
gradual university changes. It would be disadvantageous, howevgr,
for graduate teacher education institutions not to keep current
and, to make the necessary program changes to provide relevant
educational experiences for their constituents. For example, if
the nceds of those affected by teacher education programs
are not met, the institutions stand to suffer from a decrease in
enrollment as well as other serious consequences.

Several years ago teacher eduvcation institutions entered
the university setting with strong resistance, because tradi-

tionally teacher education took place in normal schools and
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was considered to be training, vocational type education.
This created an impediment for changes in teacher education
because on most campuses teacher edueation does not have
the power nor prestige to make needed changes in its programs.
There is an exception, however, on the Bowling Green State
Universaity campus where the strongest, most powerful college is
the college of education. A possible solution to this impediment
is recognition of joint faculty appointments. The University of
Florida is already utilizing the joint-appointment approach, but
no mention was made as to its success.

Another obstacle to change in teacher education relates
to the university reward system. This reward system does not
necessarily contribute to change even though that may be one
of its purposes stated in writing. Most universities are in
business for teaching, scrvice, and research--in that order.
In reality, however, that order is not the case; research
receives the largest reward. Even though one may be a very
competent university teacher and/or is actively engaged in
providing community services (educational), he/she may not
in most cases get the kind of reward received by one who
~onducts rescarch. It seems that the focus has shifted from
making students aware and prepared for all the opportunities
that may be open to them in society, touniversity personnel
requesting grants to conduct research. Several ways have been

listed previously herein to cope with this obstacle to change.
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In the discussion for change, participants recommended
that graduate schools/teacher education institutions follow
the pattern of law and medical schools. The university school
of education could be organized similarly to the law or medical
schools, where the college of education would be free to make
decisions and changes when and where necessarv. Undergraduate
teacher education would no longer exist except as pre-educational
trawning. There was discussion as to whether a fifth year
might be necessary; in other words one would apply to the
coliege of education (after receiving his/her bachelor's degree
in higher education) to obtain a year of professional education
before entering the classroom.

A program similar to the one mentioned above already exists
in California at UCLA (University of California at Los Angeles).
rhe program will, however, terminate this year because results
indicated that the student teaching experiences were not well
integrated in the teacher education program. The results of the
program at UCLA pointed to the need for a closer unity of exper-
ience with academic pursuits. The University of California at Los
Angceles is attempting to supply this need by offering a degree
toward a credential program. The program is so organized that
certain experiences are required in a bachelor's degree program;
one may receive his/her degree and credentials simultaneously.
Another participant pointed out that the University of Florida
and some other institutions in the state had implemented a sim-
i1lar degree/credential program (under another name) to that of

UCLA, and it was not a successful one. Reason why was not given.
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The establishment of preservice training centers for
the purpose of integrating theory and practice into the experiences
of students has also made progress at some university campuses.
At the University of Kentucky campus, preservice training centers
have been in existence for over twenty-five years, wherein students
gain student teaching experiences in the second semester of
their senior year. The university offered theory courses each
morning; students return to desiynated centers for practical
experiences in the afternoon. Every other Wednesday appropriate
faculty members, supervising tcachers, and student teachers
meet for seminars. A program such as this could be effectively
implemented only if the centers are within a realistic distance
from the institution of higher education.

The Ohio State University preservice training program
nrovides similar kinds of experiences for its teacher education
students; however, students are provided observations/participa-
tion teaching experiences at some point in their freshman yecar
training. This program provides students an opportunity to
explore the teaching profession to make sure they have chosen
the profession of their interest.

For those participants who were concerned about the dependency
of the university on student credit hours, one participant
indicated a possible strategy to overcome such an obstacle.

The Florida state legyislature has made special appropriations
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to several of the state's institutions of higher education to
test/i1mplement the agricultural model of extension agents.

The University ot Florida has been given monies to incorporate
four new line items which will not be dependent on student
credit hours for support. Support will come from service
activities in the schools, not credit service activities in
school. Florida has also passed a teacher center cducation act
where there will be a collaborative effort among center per-
sonnel, classccom teachers, university personnel, and public
school administrators to produce (on a competitive basis among
centers) a product salable to the State. The point to be made
is that universities need to cxpand their funding resources

£2 as to not be dependent on student credit hours. Federal and
state agencies could assist universities in this effort by
allocating more monies for university activities, especially
pilot testing activities for change.

The data analyzed on task seven dealt with some of the
immoediate obstacles teacher education institutions/institutions
of nigher education face in an attempt to implement needed
changes. From a review of the obstacles and strategies dis-
played earlicer herein, one could conclude that basically all
obstacles as well as the alternative strategies or approaches
to overcome such obstacles are interrelated. Possibly, one
obstacle may require one or several of the alternatives listed

for overcoming other obstacles, etc.
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Some of the most prevalent obstacles to implementing changes
in teacher education discussed among members of the group are
(1) traditionalism, (2) lack of awareness and involvement
from appropriate constituents, (3) lack of sufficient funding
resources, and (4) the lack of clout/power in teacher education
to dqemand the necessary resources for change.

Several intercesting and realistic strategies for change
were suggested by participants; the most powerful one dis-
cussed was to place more emphasis on accountability in
education.

Task 11. (Others.)
Added by workshop participants on May 30, 1974:

Examine the fourteen recommendations of the Venn paper,
pp. 17-21, and indicate group assessment.

Workshop participants selecting task ecleven were interested
in discussing the section of Dr. Grant Venn's paper (see
Appendix D') addressed to recommendations and implications.

Ur. Venn stated that the major implication for change in
oducation is that activities once considered the sole domain

of specialists have become an area of active involvement for
lcadership. In other words, a career education program is nceded
py all in today's society and it can no longer be considercd

a program for a select group.

In discussing this task, the group commented on the fourteen
recommendations as pcoposed by the author in the form of needs,

criticisms, and assumptions made, as well as other recommendations.




109

Large group interaction on task eleven did not take place due

to the workshop time constraints.

Recommendations

To provide an understanding

of the philosophy, practices,
and purposes of carcer educa-

tio. for all those preparing
tor leadership roles in
graduate tecacher education
institutions.

To require all graduate
teacher education students
to engage in short intern-
ships or on site visits to
talk with involved business-
men, Job placement direct-
ors, career ecducation
directors, teachers and
gquidance personnel.

To plan (dean of graduate
school) a three to five day
workshop for associate deans
and department heads in an
effort to plan for the
preparation of school admin-
istrutors, counseling

«nd guidance personnel,
curriculum specialists and
ncther leadershijp personnel.

To invite (initiated by the
state department of educa-
tion in cooperation with
the Regents or the Board
for Higher Education in
the Statc)all deans of
education, college and
university administrators
to a short workshop or
conference on the "Role

of Higher Education in
Career Education.®

Participant Comments

Acceptable proposal.

There 1s a need to become nore
aware of what 1is being done in
career education as well as where
carecer education activities take
place.

There is also a need for a morco
thorough understanding of carcer
2ducation, but not yet specify it.

Acceptable proposal.

An assumption is made that the
dean of the graduate schoel is
committed, interested and willing
to take on the task proposed.
This is not the route to take if
the dean is not committed to the
program.

The assumption is that the state

department of education is interested

and committed to carcer education,
and that carecer education has num-
ber one priority.



To prepare and disseminate
(by AACTE) a special report
on the role of the graduate
teacher education institution
in career education.

To ¢examine (by cach state
department. of education
personnel) state certifica-
tion reguirements in terms of
competencies required in
career education for those
certified for leadership
roles in public education

~¥ graduate teacher educa-
tion institutions.

To fund (by th. Cv80OE Q0ffice
n{ Career Education) a
special study aimed at
ietcrmining minimum com-
petenclies needed by educa-
tional leaders involved in
advanced degraes and
cortification in graduate
teacher education institu-
tions.

T wrepare a rointly
svonsored study and report
(by /ASA, NASSP, and NALSP)
Y the competenclres required
Ly school administrators to
adoeguately provide Tceader-
s.ip ftor planning, implement-
ing and evaluating career
education in local school
systens.

To prepare statements of the
role and competencies
necessary for personnel
prepared in their specialties
to provide leadership in
career cducation (to be
prepared by the American
Personnel and Guidance
Association and the
American Society for
Curriculum Development) .
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There is a need for the AACTE to
apply for a grant to accomplish
the task, thus demonscrating
interest and position taken on
career education.

Investigation/examination is
noeded, but should be broadened
to include study of under-
graduate competencies.

The recommendation seems pre-
mature.

Competencies should be identified
and analyzed, but not yet
specifically defined.

Competencies should be reviewed
but personnel is not yet ready
to define what competencies

are at this point.



To develop and disseminate

a statement of ways vocation-
al lcaders could cooperate
cffectively with those
assigned the responsibility
of leadership for the total
educational program (to be
developed and disseminated

by the American Vocational
Association).

To conduct a study and issue
a report (The American
Council on Education) on

the Responsibility of Higher
Education for Carecer Educa-
tion similar to the study
done in 1962 on Post Secon-
dary Vocational and Tech-
nical Education.

To provide (by USOE) a priori
expenditures to graduate
teacher education institu-
tions that will commit them-
selves to a major study and
reorganizing of their pro-
grams that will make career
education a part of the total
graduate and undergraduate
programs in their institu-
tions.

To examine the possibility
of salary advances for work
experience as an equivalent
for sabbatical: and fcormal
study so as to determine
what experiences would
provide new competencies
for graduate teacher educa-
tion staff. To examine the
possibility of exchanges
between staff and personnel
in business and industry as
a method of gaining new
competencies both from
within graduate schools

and for staff improvement.
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Recommendation seems premature.

There is a high priority need

for such a task to be done before
developing competencies. Pro-
fessional organizations could
then proceed.

Acceptable proposal.

There is some gquestion concerning
the exchange possibilities
between staff and business.

There is a need for a program
to be developed within the
university.

-
Alternative means need to be
developed to insure a cooperative
relationship between staff and
business/industry personnel--
use of advisory committees may
be one alternative.
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To seriously study the kinds A minimum number of specified
of ficld experiences, outside field experiences should be
the institutional framework, required for all, especially
needed for those preparing those preparing for leadership
for leadership roles, roles in education.

especially, in regard to
career equcation. Doctoral
preparation programs 1in
graduate teacher education
ins;itutions need serious
review.

The small yroup on task eleven made several iuateresting
observations and comments regarding the recommendations proposed
by Venn. There are several needs to be met and assumptions
to be resolved before many of the recommendations may materialize.
For example, it must be determined that the dean of education
or state department of education personnel should be assigned
some of the tasks indicated above, and also, if the personnel
are committed to the cause to see that it works.

Participants indicated that in many cases, the larger
portion of those with leadership responsibilities in education
still does not have a clear perception of career education,
and until this need is met little change can occur

A very strong recommendation coming from the fourteen was
the invelvement of professional organizations, business/industry
personnci, and other constituents of society to assist institu-
tions of higher education in expanding resources and support
for fundamental changes reguired in graduate teacherx education,

especially in developing ways to integrate career education into

the preparation programs of educational leaders.




Iv.
Workshop Evaluation

A participant evaluation instrument (see Appendix E')
was distributed to twenty-five workshop participants to be
returned the week following the workshop. Eighteen (75%)
evaluation forms were returned.

The evaluation instrument focused upon four major areas:
{a) evaluation of general planniny for the workshop, such as
pre-workshop materials/information, and pre-workshop activities;
(b) evaluation of workshop objectives; (c) evaluation of the
effectiveness of the basic techniques utilized in the workshop:
and (d) constructive criticisms/suggestions for the workshop,
including the degree to which workshop experiences contributed
to the career education personnel development movement. The
evaluation instrument concludes with a section on demographic
data. The tabulations of demoygraphic data may be found in
Appendix H',

Workshop participants indicated to what extent the workshop

succeeded in accomplishing the workshop objectives found in

Appendix E'. Total number of responses varied for each item
because responding participants did not, in all cases, rate
each evaluation item.

Figure 1 (see Appendix J') shows the percent of responses
for each of eleven workshop objectives. While 61 percent of

the respondents indicated that the workshop met quite well

the objective of providing opportunity for participants and
staff to get acquainted informally, Objectives 4, 6, 8, 9,
and 1l were rated short of being adequately met by 44 to 63
percent of the respondents.

113
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Ratings of participants indicated that the highest percent
of participants responded that the workshop succeeded from
somewhat to adeqguate in its attempt to meet Objective 2
(outline of purpose, directions, procedures). It was expressed
by some participants that more time should have been provided
for further information on workshop purposes, more background
information related to the project, more discussion of the
proposed workshop product, expectations of participants, etc.

IFifty percent of the participants rated Objective 3

(critique of Keller paper) as having been met quite well.

Comments concerning the Keller paper ranged from good to vague.
[More time was provided for critiquing this paper than for the
other two.]

Participants made the following comments in regard to
Objective 4 (critique of Bell paper): least effective critique
due to quality of paper and lack of time for analysis; author did
not understand assignment; critiques presented were good; and
very weak paper to work with.

The majority of the participants reacted to Objective 5
(critique of Venn paper) very positively. Adjectives used to
describe the Venn paper were excellent, best, good. A comment
was written that the total group involvement for this paper was
perfect.

Forty-three percent of the participants responding r. .ed
the workshop as being adequate in considering ways for improving

participant involvement (Objective 7). One participant commented
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that grouping by interests when discussing tasks was excellent.
Thirty~-seven percent of the particpants rated Objective 10
(guidelines for change) as being met somewhat and 37 percent

rated it as being adequately met. Some comments regarding

Objective 10 included the following: not enough time to adequately
deal with the problem; and need to see final papers to determine
it anything significant developed.
In Part C of the evaluation instrument, participants
evaluated specific techniques used in the workshop. Generally,
the majority of the participants regarded most techniques as
being adequately effective. Figure 2 (see Appendix J') shows
that work/interaction in small groups was quite effective.
Sixty-five percent of the respondents felt that the three
pPapers written specifically for the workshop were less than
adequately effective. Varied comments related to the three
papers included the following: one paper irrelevant; one too
proad; one not focused on problem; not the best quality, far
from excellent but prompted discussion; not so effective as they
could have been if not rushed.
It should be pcinted out here that the paper writers for
this workshop were very reluctant in accepting the responsi-
bility of providing papers which would adequately serve as a
data base for discussion due to the short time frames involved. The
time constraint created problems not only for authors of papers,

but for workshop participants and staff as well,
&
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The project staff believes that the time constraint for
proper/sufficient planning is directly related to the low
rating of some objcctives as well as some low ratings of other
activitics.

Thirty-five percent of the respondents regarded the stu-
dent panel for the discussion of the paper on student needs
to be adequately offective.

bue to a change in workshop activities for the purpose
of insuring maximum interest and participation for the second
day, there were few responses completed for item 8 in Figure 2;
and those who did rcspond to item 8 technique rated it not at
all effective.

There were both positive and negative overall reactions
to the ééchniqucs utilized in the workshop, some of which in-~
cluded insufficient time for analysis; discussion more emotional
than intellectual; sessions too short to get discussion out;

prompted interaction; excellent interest groups; not much time

to organize data.

General Planning
In Part A of the evaluation instrument, participants were
asked to describe the extent to which workshop planning met
their needs. Generally, the participants rated workshop plan-

ning as quite well. Participants ratings of each area of the

workshop planning are presented in Figure 3 (See Appendix J').

Relatively high percentage ratings were given the registration




117

procedures (44%), room accommodations (56%), meals (55%), meet-
ing facilities (61%), and the free evenings (53%). None of
the highest percentage ratings for each area of workshop plan-

ning fell in the category of less than adequate.

Figure 4 (See Appendix J') represents the participants'’
recommendations for planning the appropriate length of future
workshops 1if similar to this one. While more than 50 percent of
the participants suggested that the workshop remain two days in
length, 23 percent of the participants recommended the workshop
be three days in length. Four participants recommended alterna-
tive days for which a similar workshop could be conducted: two
and one-half days, three or four days, four or five days, or
five or six days in length.

Overall comments regarding workshop planning included some
of the following phrases: insufficient time for planning a
meaningful contribution; guidelines very useful but not specific
enough; should have received pre-workshop materials sooner;
format for critique notes not necessary; hotel accommodations
more than adequate but located too far from other places; more
organized time for those who would like to have known more
about OSU and Columbus; transportation after workshop a prob-
lem; excellent local transportation to and from airport/CVTE.
Some participants felt that the tour of CVTE could have been
more detailed and longer. Thirty-three perceﬂ% of the respond-
ents felt that the length of the workshop was more than adequately

planned.
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In Part D of the evaluation instrument,workshop partici-
pants were provided an opportunity to make written comments,
criticisms and recommendations regarding workshop activities
as well as reactions towards the career education movement.

A complete list of comments made in Part D may be reviewed
in Appendix J' of this report.

Responding participants made several very interesting
suggestions for alternative techniques/structure/format which
could be used if a similar workshop were held. Some of the
most common suggestions are listed below. See Appendix J' for
a complete listing of suggestions.

l. Conduct two-hour small group sessions for discussion

cf each paper.

2. Conduct two-hour total group summary sessions for each

paper.

3. Provide two-hour evaluation session of workshop.

4. Utilize facilitators to keep groups on topic or

objectives.

5. Include those experienced in career education to assist

workshop planning.

6. Select participants who are involved in career education

at all levels to develop papers.

7. Provide paper writers an opportunity to be present at

the workshop to defend/answer any questions/concerns

that may develop.
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8. Include on the list of participants more people who
are experiencing the problems being identified in
the career education movement.

9, Involve more participants with leadership responsi-
bility/power for bringing about changes.

10. Provide two-hour total group discussion of present
activities or programs.

11. Plan a two-hour small group discussion of guidelines
and a four-hour total group summary of guidelines con-
tributed by each group and an evaluation of each for
a conceptual framework.

In addition to suggesting alternative techniques to be
utilized in similar workshops, participants were also asked
to identify strengths and weaknesses of this workshop. Work-
shop participants pointed out a number of areas where the
workshop strengths and weaknesses lay. A list of some of the
strengths and weaknesses of the workshop follows; a complete
listing of workshop strengths and weaknesses as indicated by

participants is found in Appendix J'.

Strengths Weaknesses
1. Small group. 1. Inadequate time for prep-
aration on part of partic-
2. C(roup represented a broad ipants.
spectrum with diverse back-
grounds. 2. Too much hierarchical rep-
resentation.

3. Opportunity for equal inter-
action among participants. 3. Lack of good introduction
and setting of the stage.
4., Flexibility of leaders.
4. Lack of a group who were
5. Provision for group input very knowledgeable of
to planning. career education.
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Strengths Weaknesses
6. Good atmosphere which 5. Time frame too short.
encouraged individual
participation. 6. Outcomes too vague for

specific input.
7. Provided opportunity to
share/discuss problems 7. Lack of predetermined
with teacher educators. goals of workshop prior
to workshop.
8. Graduate student involve-
ment. 8. Lack of paper writers
being present at workshop.
9. Workshop activities not
overly structured.
10. Created interest through
self-selection of prob-
lems (tasks}

A relatively large number of participants felt that the
workshop was adequately planned, especially in providing oppor-
tunities for interaction/exchange of ideas among members of such
a diverse group. The weaknesses of the workshop peinted out in
the preceding listing are legitimate ones and should be given
considerable thought when planning other workshops of this
nature. Some of the weaknesses indicated, however, were in-
duced by the constraint of time for workshop preparation/plan-
ning/implementation.

Workshop participants reacted favorably as well as un-
favorably regarding the value of the workshop experience to
them personally and the value of the workshop experience to
the career education personnel development movement. The
entire list of comments on this topic may be found in Appen-

dix J'.
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As for the value of the workshop experience participants
felt that the overall experience provided them an opportunity
to meet, interact and share ideas and experiences with partic-
ipants having different backgrounds; helped to broaden their
knowledge/awareness of career education across the country;
helped to conceptualize career education and to determine what
career education is not but should be; provoked interest to
devote more research and thought to the career education con-
cept; helped participants understand some of the problems of
teacher education programs across the country; enhanced dis-
cussion among educators concerning the merit of career educa-
tion, justification and reevaluation of career education, and
the ways in which some existing career education projects are
being implemented; broadened views on student needs in career
‘education; and indicated that individuals from all levels of
education were concerned with the problems of the career edu-
cation concept/movement.

When asked to state how and to what extent the workshop
experience had been of value to the career education personnel
development movement,some comments reported by participants
were that the workshop experience had been of value to them
in that it (1) strengthened their desire to move for reform
without a well developed plan for what reforms should be
addressed: (2) provided an opportunity for participants to
explore alternative ways of implementing career education in

their respective institutions; (3) pointed out through
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participant interaction the need for career education programs
cn college/university campuses, as well as the need for occu-
pational information on the graduate level; (4) identified
personnel development needs in a total perspective rather than
the more visible components of teaching and counseling; (5)
brought new or fresh ideas to mind and has perhaps begun
thinking on the need to implement these concepts into the
graduate schools. Additional comments may be found in Appen-
dix J°'.

The career education workshop, considering the constraints
under which it was planned, seems to have done a more than ade-
gquate job in motivating participants to return to their respec-
tive institutions with a desire/hope to take some actions to
promote career education. Some phrases describing the various
actions which this woxkshop motivated participants to take
upon returning to their institutions include the following:
investigate funds; utilize community resources in present career
education programs; investigate programs to become more know-
ledgeable about what is being done, what needs to be done and
what can be done and how; look at career education to determine
how, why and to what degree it differs/varies from current
educational practices; examine constraints/impediments to
implementing career education; develop strategies to imple-
menting career education programs; and improve the relation-
ship between local schools and teacher education institutions.

The remaining comments may be found in Appendix J°'.
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Evaluation Summary and Conclusions

The National Workshop for Career Education Personnel
Development in Graduate Teacher Education was attended by two
deans of colleges of education, two professors of educational
administration, seven graduate teacher education students, two
professors of secondary education, two professors of elementary
education, one community college representative, two usiness/
industry management representatives, one proprietary school rep-
resentative, two professors outside of education, two professors
of vocational education, one Ohio State Department of Education
representative and one representative from the United States
Office of Education. The participants attending the workshop
represented seventeen states and the District of Columbia.
Representation from one state within each of the ten USOE
regions was maintained. The institutions and agencies partic-
ipating represented a full range of those possible within the
limitations of workshop size and funding. The teacher education
institutions were chosen from among the original seventy-five
irstitutions represented in the National Conferences for Deans
and Professors of Educational Administration in April and May,
1972.

Workshop participants included six females and nineteen
males; the majority cof those responding to the evaluation
instrument were forty-five years old or less. The partici-
pants of this workshop came from diverse educational backgrounds.
Each responding participant had at least fourteen years of edu-

cational experience (the majority having over fifteen years of
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teaching experiénce), and at least two years of work experience
other than teaching. The areas of work experience stated by
participants itere varied; a list of all areas of work experience
as well as a list of avocational interests which have work impli-
cations may be found in Appendix H'.

General workshop planning was rated quite well. The
objectives for the workshop were less than adeguately accom-
plished, in most instances due to some of the constraints
pointed out earlier in this report. Two major strengths of
the workshop were, however, the involvement of graduate teacher
education students and the opportunity for interaction among
participants. Most workshop participants felt that student
involvement in activities such as this workshop and other
activities involving students and their needs was long overdo.
While 50 percent of the responding participants indicated that
Objective 3 (critique of Keller paper) was accomplished quite
well, 44 percent indicated that Objective 4 (critique of Bell
paper) was less than adequately accomplished, and 44 percent
indicated that Objective 5 (critigque of Venn paper) was ade-
quately to quite well accomplished. Workshop staff acknowledges
the constraints undexr which they as well as authors and par-
ticipants had to work: the major constraint was time.

Most participants indicated that Dr. Keller's paper was
too broad in scope and did not actually provide a career eilu-
cation conceptual framework. The paper 4id not address itself
to the definition of career education; terms were not adequately

defined, etc.
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Pr. Bell's paper was too narrow in focusing on the career
education needs of students. Participants expressed that the
needs addressed in Dr. Bell's paper were the more traditional
graduate student needs, and very true ones indeed; however,
participants had expected the author to go beyond the tradi-
tional needs cof graduate students and focus on those experiences
needed by graduate students in preparation for an environment
in society demanding more career education kinds of experiences.

Although less than 50 percent of the participants rated
the objective of Dr. Vern's paper as adeguately accomplished,
it was basically a consensus among participants that Dr. Venn's
paper was the best written paper of the three. The paper focused
more on the topic addressed; it was very thought provoking; it
presented realistic issues, problems, implications and the like.
The paper overall (especially the section on recommendations
and implications) provoked interest, discussion, debate,
thought, insight, and purpose for change among workshop par-
ticipants.

There were several strengths and weaknesses of the work-
shop activities. The diversity of the group and the inclusion
of graduate students were considered to be strengths for the
success of the workshop:; however, the dominating criticisms
and weaknesses of the workshop were lack of sufficient time
for discussion in small and large groups, to provide orienta-
tion to workshop purpose, product, expectations, and the degree

of career education awareness among participants. Basically,
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too much time was spent in defining career education, clari-
fying career education concepts, coming to agreement on what
career education is/is not.

Participants indicated that overall, the workshop activ-
ities had developed within them very positive attitudes/con-
victions toward career education. The majority of the par-
ticipants were stimulated to take some actions upon returning
to their respective institutions/agencies to promote the career
education movement through (1) becoming more knowledgeable and
aware of career education and career education programs, (2)
improving existing career education programs and testing/
implementing more of the successful ones, (3) clarifying wher-
ever possible some of the definitions/®ssues/problems associ-
ated with career education, (4) expanding resources to include
community resources, and (5) developing and seeking funding

for new career education programs.



V.
Data Summary

In this section, a summary of the data collected as a result
ot c¢onducting the National Workshop in Career Education Personnel
bevelopment for Graduate Teacher Education is provided. It is
recoeynized that any summary that is prepared from data collected
1n group discussion is limited by the subjective tendencies
e ondividuals within the groups ond of the summarizers. For
the bonefit ~f the reader who may wish te check upon the objectivity
nf the interpretative/summarizing capabilities of the writer,
substantive listing of comments and selected verbatim discourse
are available in Appendix I', pp. 370-394.

The data summary is presented in three parts: (1) summary
of critiques of the three papers, (2) summary of small group/
large group discussions of participant-selected workshop tasks,
and (3) summary of participant evaluations of the workshop,
Closure of this section includes findings and/or suggestions

gleaned from all workshop data presented in this report.

Summary of Critiques of Three Papers
Criticisms of the three papers werc both varied and comwon.
Basic differences rccognized among the papers were those of
quality, expectation, emphases, voids, documentation, depth of
treatment, application of theory, relevancy to graduate teacher
education, and practicality or potential use. Common to all

three paper critiques were criticisms of lack of clarity of
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definitions, if any; aagreement and disagreement; suspicion of
author.' motives; need for flexibility in whatever is designed

in graduate tcacher education; the problem of cost; accountabili ty
te tho aradnate; improvement of graduate tcacher education; and
the uifficulty of linditing consideration to only one aspect
{graduate teacher education) of higher education.

Ovverall assexsment o f the three paners by participants,
hased upon their critiques, ranked the papers addressing (1)
problems oncountered in planning/implementing carecr education
in graduate teacher education institutions, (2) a proposed
conceptual framework for career education at post secondary
level, and (3) career education needs of students who participate
in graduate teacher education programs--in that order. Ordering
by participants of the relative values of the papers was reclated
to their overall qguality and clarity, thoroughness of meeting
expaectations of the readers (participants), how well documented
each was, the relevancy to graduate teacher education (perceived
status), the amount and depth of information and understanding
provided, and the practicality or potential usec(s) of each.

Participant critiques brought forth a number of paper-
specific differences through comments relative to the fact that
{1) the conceptual framework for post secondza:y level did not
recognize a conceptual framework for elementary and secondary
education as necessary to that proposed for post secondary

level [Author e:rcused this need by stating that the focus was
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irrespective of the elementary/secondary schools.}:; (2) the
zarecr education needs of students for graduate teacher cduca-
tion did not address meeting professional needs of students
but rather only the personal ones, to cope within .the graduate
coacher aducation program and the higher education system;

nd (3) the tone of the problems concountered in planning/
tmplomenting career oducatinon in uraduate tea~her cducation
institutions should he tempered initiallyv in the paper--other-
wize, it was exacellent.

Statements were made specifically regarding poussible uses
of the papers: (a) the proposed conceptual framework for post
secondary education may find use in in-service programs or in
a philosophy or principles of education course wherein thought
and discussion are des.red; (b) with some reworking of the
existing paper and its extension to include professional career
education needs of graduate teacher education students, the carcor
education needs paper may be useful to preservice and in-service
education preparation; and (c) the paper addressing problems
cncountered in the planning/implementation of career education
in graduate teacher education programs can be used in local
settings for stimulating thought and discussion and for planning
purposes.

Questions posed in the critiquing of papers were many and
varied. At the same time that the many questions demonstrated
keen interest in the career education movement as it relates

to graduate teacher education, the nature of questions often
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demonstrated the areat amount of conceptual work needed in

carcer oducation at university level and within community.

The nature of gquestions ranged from the simple to clarify, to

the more complex in search of meaning for planning and implementa-
tion, to in-depth questions.

Most questions raised seemed to relate to definitions of
~arceor education and relatoed terms; to graduate education caroor
edination issues, needs, or problems; to araduate teacher
oducation planning or implementation of carcer cda-ation,
including identification of priorities, 1its cost, its "selling"
strategies, incentives to staff, competencices neceded, qualifica-
tions of personnel, where responsibility lies, what should be
included (career information, understandings, skills, etc.),
who needs training, why there is lack of awareness; and the likeo.
A few questions asked were related to clarification and/or
application of suggestions and concepts; many were related to
extending discussion beyond the focus of the content of the
papers.

In summary, all three papers prompted many inquiries and
discussion as well as stimulated thought; questions ranged
from the theoretical to the practical.

Needs identified for career education in graduate teacher
education embraced those of definition(s), graduate education
students, graduate education personnel, community-based
personnel, community college personnel, and evaluation. Built-

in evaluation components should be part of all career education
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planning/implementation in graduate teacher education. Such
components will aid in improving career education relationships
needed between qgraduate teacher education and local school
districts; at the same time, they should help bridge the relevancy
qap bhetween graduate teacher education and community agencies
(personnel involved in implementing instruction in career educa-
tion). A need for broadly-based involvement of community persons
was emphasized for planning/implementation of graduate teacher
education career cducation.

Regarding the desirability and need for definition of
carcer education, it was pointed out that there should be some
tolerance of ambiguity or flexibility to allow for meeting local
objectives and meceting individual needs of students. Need for
definition is viewed primarily to facilitate communication.

Immediate recognized needs for career education in graduate
teacher education were counseling in career education, under-
standing of theories in career education, and career education
models. Specific needs for career education in graduate teacher
education included (1) how to begin teaching about the world
of work, (2) placement procedures and records, (3) early aware-
ness of opportunities in career education, (4) flexibility
in program requirements to permit meeting individual needs of
students, (5) opportunities to learn skills, (6) inventory of
needs and analysis of common problems, (7) current career

information re: supply/demand, (8) relationships of work,
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education, and culture, (9) matching of aptitudes with individual
program of study, (10) changing of institutions before way is
made for carcer education in graduate teacher education, énd

the like.

Identification/development of teacher competencies in
carver education was pointed out as needed to help students
develop career education performance skills. An emphasis upon
performance was viewed necessary in certification practices and
in the awarding of degrees. The need for realistic field
experiences in career education was emphasized for graduate
teacher education. Priorities of career education preparation
in graduate education were as follows: (1) in-service, (2)
graduate degree, and (3) preservice. Action career education
programs in graduate teacher education were proposed as mutually
valuable to LEA's and to universities. A need was expressed
for recognition of fields of endeavor in career education by
graduate education in addition to research and tradition--e.g.,
teaching at graduate level.

Concepts, too, triggered participant comments relative to
definition(s) of career education. The need for definitions
prompted discussion of the few author definitions and of partici-
pant definitions, concepts, and understandings. Concepts dis-
cusscd extended beyond those introduced in the Keller paper.
Some of the concepts of discussion were as follows: (1) Career

education is a derivation of both general and vocational
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education. (2} Carecr education provides continuously current
career information related to commensurate life styles; and the
opportunity to learn and apply decision making skills, perfor-
mance skills, and understal. ings such that the individual is
prepared to choose wisely a career and his corresponding life
style. (3) Career education is lifelong. (4) Career education
provides for open-entry to and open-coxit from the educational
systoen.  (5) Carcer education provides for integration of theory
and practice througir observation, participation, and field
involivement/employment. (6) Guidance, career counseling, place-
ment, and tollowup are essential to the career education move-
ment. (7) Learning in career education or in preparation of
carcer education personnel is not limited to local school
settings--it may occur as well in an open community environment.
(8) Work or life roles is not limited to paid roles.

As in everything else addressed by participants as papers
were critiqued, identification and discussion of problems
focuscd initially upon lack of definition of career education.
The problem of relevancy of career education preparation also
came forth. How to provide relevant preparation programs in
career cducation for personnel was identified as most signiticant
in planning and implementing. Present lack of leadership for
carcer education by schools of education was traced to the origin
of USOE and state departments of education not involving colleges
of education early in the movement. Attention was also called to

the fact that USOE over-involvement could lead to federal control
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of career education. Participants clearly stated the desirability
of control remaining at local levels in carecer education--par-
ticularly goals and objectives in carcer education. Caution
was made against imposing career education upon students and
cducators; care should be given to starting career education
to» early in program planning and implemer tation.

The possible adverse effect of career education upon minorities
and disadvantaged persons was scriously questioned by some S
sducaturs. Another problem identified is one of providing
programs for the preparation of teachers of teachers in career
edacation. In traditional graduate teacher education, students
and faculty frequently do not have realistic perceptions of
what the student is preparing for. Application of theory to
practice is a must in preparation for teaching in career educa-
tion.

Other problems identified and/or discussed were related
to (1) form of career education in graduate teacher education,
(2) study/revision of entrance requirements to graduate study
in career education, (3) improvement/extension of placement
programs, (4) extent of dependence of career education problems
in yraduate teacher education upon existing problems of higher
education, (5) dangers in reliance solely on in-service educa-
tion for carcer education, (6) certification constraints which are
incompatible with career education concepts, (7) getting total

university support for career education, (8) development of



awareness widely for career education, (9) provision of
incentives for teaching career education, (10) implementation

of career education withoutl heavy reliance upon new funding,

(L) Reeping carcer education from being threatening to those

M esasting programs and (12) developing shared power, status,
md prestige among graduate teacher education and other respoctod

areas of higher education.

Sarmary of biscussions ot Seloected
Workshop Tasks

Tenoworkshiop tacks were designed/developed to assist
partacipants in jointly focusing further upon questions yet
L e addressed in the workshop. Opportunity to extend the
list was given participants and one task was added to the list.
Participants chose to addrescs tasks one, three, four, six,
aewven, and eleven.  The workshop group chose to have all partici-
sants consider task one and one other task of their choice.
the following is a summary of those discussions of tasks.

Tt was agreed that graduate teacher education should proviiie
preparation in carcer education. Required of graduate teacher
Ylucatiou in providing career education was nced (1) to provide
flexibility of offerings; (2) to increase awareness of and
experiences in career education for graduate students before
they «nter the work world/public school system; (3) to strenqgthen
relationships among university, public school, community, business/

industry personnel; (4) to provide for active participation by
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graduate students in planning and implementing career educa-
tion; (5) to determine who should take the leadership for careor
education; and (6) to determine the areas in which internships
in carecr education should be offered to maximize career educa-
tion experiences for students. The problem and related issues
identified by some insurance companies, educational administra-
t:on, and unions against field trips, tours, participation,

or other similar field activities for students under certain
ages, must be faced realistically by both community and educa-
tion.

Most participants agreed initially that the dean of educa-
tion should not necessarily take a leadership role (especially
in mandating career education), but should maintain the role
of facilitator/supporter of program planned jointl; with staff
and others. Other participants peinted out the reluctance of
many university faculties to take action or leadership unless
they are required to do so or unless incentives offered appeal
to them. Because each institution has many unique qualities,
it was agread that leadership must come at university level from
1 number of sources.

Recommendations made to assist the career education movement
included (1) establishing and utilizing advisory commi ttees,
broadly based in the community; (2) planning/implementation of
graduate teacher education career education by graduate students
and multi-disciplinary personnel; and (3) flexibility in programs
of career education in graduate teacher education to meet individ-

ual career education needs of students.
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Some of the reasons given for why graduate teacher educa~
tion should address itself to career education were the follow-
ing: (1) It provides a basic and sound approach to solving
some o' the present criticisms of education through utilization
2t applications and student involvement in the field to provide
relevancy to learning.  (2) It is believed that application of
the carecer education concepts to teacher training and to the
mreravration of teachers of teachers will improve attitudes of
students toward the world of work and will develop understandings
of the value(s) of education amonyg pecoples.

Alternative approaches suggested for addressing career
education in graduate teacher education were (1) appoint (by
-dministration) an interdisciplinary committee or delegate to a
staff responsibility to recommend/implement change; (2) write
career education competencies into existing programs; (3) have
somecone or several on staff write a position paper (career
education) to be shared among staff and administration; (4)
conduct workshops (developmental); (5) study state pian and its
implications for local level:; (6) determine/seek resources for
funding/implementing career education; (7) seek internships/
exchanges for faculty members in larger community--off campus
possibilities.

Consideration of the implications of career education for
minorities and disadvantaged persons emphasized the followiag.
Equitable advancement and equal opportunity for all groups
in the career education movement should be possible. Care

should be exercised that value judgments of the principal or
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classroom teacher in making choices of career awareness, explora-
tion, preparation ecxperiences for student learning not restrict
the minority or disadvantaged student to experiences of his
present socio-economic background. In othe. words, educators

can contribute by default, omission, or wrong value judgments

to the impediment of growth and broad-based experieances for
minorities an¢ disadvantaged. Society must discontinue prioritiz-
ing jobs to meet social acceptability and ceducation must assist

in the task. Carecer education can be particularly helpful in

this problem by the teacher identifying differences in back-
ground experiences and planning varied/appropriate experiences

to supplement those of individuals sufficiently to meet the socio-
economic difference in background experiences of students.
Representation of minoriti. s and disadvantaged on councils,
boards, committees, etc., which make decisions regarding minori-
ties/disadvantaged is important and essential to solving this
problem.

Community advisory committees were recommended for planning
graduate teacher education programs to meet career education needs
of students. Purposes of the committee suggested were (1) to
support needs for additional services and resources needed,

(2) to suggest needs for the program, (3) to support internships,
(4) to examine/broaden employment/experience opportunities for
students, and (5) to plan for future needs.

Steps or procedures suggested for a dean of education to

utilize to prepare his response for a community/school group
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solicitiag leadership in career education from the colleges
of education were the following. The dean must assess need by
1. checking legitimacy of requests,
2. assessing staff/material/experience resources available,
3. establishing coordinating group of faculty,/community for
whatever is found to be possible to offer within
staff/financial resources, and
4. examinration/study of beginnings tried in the field
to assist in further program development based upon
need in the field.
Obstacles to implementing change in graduate teacher educa-
tion includad (1) tradition; (2) lack of informed staff; (3)
lack of field experience opportunities; (4) university power
structure; {5) lack of intellectual reward/stimulation; (#)
isolation ot graduate schools from public schools, labor, industry,
society; (7) complexities of university committee system; (8)
absence of stimuli from state departments, USOE, NIE, et al.,
regarding career education; and (9) dependence upon student
credit hours.
Suggestions of strategies to overcome constraints were
(1) to provide program flexibility and products of the program
prepared to cope with change via competency-based education;
(2) to make small increments of change initially:; (3) to
provide the extencion agent liaison to disseminate information

and facilitate field experiences; (4) to gain respect in teacher
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education of other departments/segments of the college/university
throuyh establishing cooperative endeavors in programs which

bring out inter-relationships of teacher education to other
programs and to the society: (5) to emphasize accountaoility--
‘valurs of experiences and performance surmounting degrce seeking
or salary increases; (6) to provide joint appointments to |
committees, councils, etc.; (7) to decrease rewards for research
and 1ncrease reward for teaching performance and community
service; (8) to mcet nceds of students; (9) to facilitate communi -
cation among university personnel, graduate students, and
consumers; (10) involve personnel in discussions for needed chuanje;
cte.

Examination of the fourteen recommendations of the Venn
paper provided a number of observations. There was general
agreement with the fourteen recommendations; however, there
wore some special needs recognized and assumptions made in some
cases. Needs pointed out included (1) an awareness of what
ts being done and where activities are occurring in career
education, (2) more thorough understanding of career education,
(3) application for a grant by AACTE to demonstrate its interest
and position taken regarding career education, (4) broadening
of examination of certification requirements to include study
of undergraduate competencies, (5) identification/analysis of
carcer cducation competencies by AASA, NASSP, and NAESP but not
specifically define them, (6) review of competencies by APGA
and ASCD but not define what the competencies are yet, (7)

ACE report should be done lefore development of competencies,
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(8) development of career education in graduate teacher educa -
tion, (9) development of alternative means for insuring coopeora-
tive relationships between university and business/industrv
personnel in planning and implementation of career education,
apid (10} requirement of minimal number of field experiences in
carver education preparation~-students and staff.

A-few assumptions made in recommendations should he c¢larifi...
It is assumed in recommendations that the dean of the graduate
scheol is committoed to, interested in, and willing to provide
a workshop in career education planning with associate deans
and lepartment heads. The task outlined for the state depart-
ment of education assumes that it is interested in and committed
to career education which has the number one priority position
of all priorities.

Strong support was given to the recommendations reqgurding
involvement of professional organizations, community, personne:
including business/industry, and institutions of higher education
working/supporting jointly and expanding resources to bring
about changes required in graduate teacher education and to

integrate career education within those chanqges.

Summary of Participant Evaluation of Workshop
Workshop planning/implementation received good ratings
in general from respondents. Major strengths of the worksheog.
recognized were the involvement of graduate teacher education
students and the opportunities for interaction of pufticipants.

All acknowledged the constraint of time upon workshop experiences.
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tvaluations of the three papers reminds one of the story
of "The Three Bears":; the Keller paper was considered by cval ..
tion respondents to be too broad in scope, the Bell paper was
too narrow in focus (he had been expected also to focus on
profssional career education needs of students nceded to teach
sareer education), and the Venn paper was just about right.

Because career education has no recognized definition as
v»t, respondents felt that such clarification would have been
arut protitable for this workshop, since they felt too mwmch
time was taken by them to try to reach agreement for communicis-
Lions' purposes on what career education is or is nnt.  [It i
true that such discussion of definitions of career education aul
their need made the already-too-short time for workshop tasks
acute; however, it is futile to debate whether acceptunce ot
some given definitions initially would have in the long run
wrovided any more stimulating or worthwhile workshop experioen -
for participants. There is no way to assess the value that this
need for definition may have had on discussions experienced.]

Respondents indicated positive attitudes and convictions
were formed at the workshop. Most responded that they had becn
stimulated or motivated to promote the movemuent in several w:ju:
(1) beccome more knowledgeable and aware of career education,
its needs, and programs, (2) assist in improving existing carcc:
cducation programs and implementing successful models which
have been tested, (3) assisting in clarification and/or soiution

of definitions, issues, needs, and problems associated with
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career education in graduate teacher education, (4) expanding
resources to be inclusive of community resources, and (5)
seeking fiscal support for career education.

Response to the value of the workshop to me individually

included such comments as

I thought I had career education properly labeled
and filed away; since the workshop I have discovered
my idea of career education needs more research and
thought.

I heard new ideas.

I was surprised so much is being donc elsewhere.

It raised questions with which T must ¢ome to Qripes.
It broadened my perspective as an cducator.

As a doctoral student, this workshop awakened me to
my responsibility to a broader and more encompassing
educational concept.

It broadened my views on student needs in career educat ‘on,

Because I had the chance to meect cducators, deans,
and students from other areas and to exchange ideas,
it helped me to understand some of the problems of teacher
education programs over the country.

Response to the value of the workshop to the career educa-
tion personnel development movement was much more limited than
to the stated value to the individual. An interesting comment

was . SN
]
I do not see the workshop itself (i.e., the process)
being of a great deal of value to the movement (>4 there
a movement?), since only 20+ people were affected. The
products of the workshop, however, if disseminated widely,
might shed some light on ways to get a movement started.
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Examples of responses to motivation of the workshop were
Investigate possibility of funds.
Take a closer look at career education. . ..

Try to plan a strategy to get the career education
movement more in the mainstream focus of the college.

I'm thinking about an article [writing an articlel
on career education for the popular reading market.

Work with teacher training institutions in my
geographic area to provide career education classes in
their institutions.

We are in the midst of competency basing our teacher
preparation programs and I intend to see, to the extent
of my minor influence, that some competencies relating to
issues of career education are included. . . . Since
coming home, I have been over and talked to dircotor ot
Career bkducation Project in City School System. . .tou
see if there is any communication with the School of

Education and she said, "No." Now what to do? I don't
know~-feel like a fired—-up engine with no where to go.

Closure

Pondering the preceding analysis of data, reflecting upon
the overall workshop experiences shrouded with diversity amony
participant backgrounds, assuming that there is value and
intellectual power in providing small group interaction oppor-
tunities among diversified experience backgrounds, and having
no claim to clairvoyance, the writer addresses the matter of
what does this all mean. That which seems to com: through the
mazce clearly, is stated below. Every effort has been made
to deal as objectively as possible with participant ideas

throughout ceollection and analysis of data.
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There is definite need for definition(s) in career
education, sufficient to facilitate communication.
Definitions, however, should be general enough to

accommodate locally developed goals and objectives.

Since carcer education is considered lifelong, the
conceptual framework for any given level cannot be
designed out of its total context. For example, a
conceptual framework for carcer cducation personnel
development at post secondary level must be built
upon that designed for career education generally,
and that desianed for elementary and secondary carecer
education, specifically.

Career education nceds of students in graduate teacher
education must bhe clarified and are two-fold: (1)
personal, individual carcer needs for succeeding in

the graduate teacher education gsystem, and (2) personal,
professional career education needs for prepa . g to
teach carecer cducation,

The three papers should be disseminated tor purposes
of planning and discussion within the considerations
suggested,

There is need for much conceptual development in career
education, particularly at the graduate teacher cduca-
tion level. This fact was demonstrated by the numbers
and nature of guestions and by the diversity of under-
standings posed in discussions.

bvaluation should be integral to all planning and
implementation of carcer education in graduate teacher
education for the purpose of improving it. It is seen
as particularly important to improving working relation~
ships (essential to preparation in career education)
between graduate teacher education and local school
districts and between graduate teacher education and
community agencies/resources.

There is need for broadly-based involvement of commun-
ity personnel in planning/implementation of carcer
cducation in graduate teacher education. Learning is
not limited to local school settings.

There is need to identify and develop teacher competen-
cies in career ecducation in order to help students
develop carcer education performance skills.

Realistic field experiences are essential to prepara-
tion for tecaching of carecr education. There must be
integration of theory and practice experiences provided.
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Priorities for planning career education personnel
development should be established by graduate teacher
education.

Fields of endecavor, other than resecarch and tradition,
should be rcvcognized among faculty by graduate teacher
oducation, particularly rclative to neceds of career
education,such as goud teaching.

Regardless of the origin of carveer education, 1t is
daesirable that it not become another specialty or
t.rocked as a special program. It is recommended that
career education be integral to the educational process.

ttarecr education should provide for open-entry to and
open-exit from the educational system in this lifelong
process.

Carcer cducation may include both paid and unpaid
CLPCTICNCes .,

Grirdanee, carver covnsaeling, placement, aad toldowes:
are essential to the carcer oeducation movement.,

Relevancy of carcer education preparation is an essential
ingredient of any planning and implementing of carcer
education in graduate teacher education.

USOE and state departments of cducation must encouradge
leadership in agraduate teacher cducation for carccer
ceducation. USOE and state departments should cneouraqe
and facilitate, not control, career cducation development.,

Special attention should be given at all levels to
establish prccautions against discrimination (intentional
or by default) in carcer education for any group and
specifically for minorities and disadvantaged.

There is nced for study of and experimentation with ways
tor preparing personnel to tocach careerr education;
recommendations should follow for alternative forms

of career education in graduate teacher cducation.

Planning for career education in graduate teacher
cducation should include ways to gain total university
support for it.

Flexibility to provide for individual nceds should
be a criterion for all planning and implementation
in career education at graduate teacher education
level.
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Awareness of and experiences in carcer education must
be provided in graduate teacher education before
qraduate students enter the work world/public school
system to teach career education.

The degree to which relationships among university,
public school, and community (such as business/industry)
bersonnel are strong are directly proportional to the
eftectiveness of career education in graduate teacher
cducation in any given situation/setting.

sraduate teacher education students should be represented
in any planning groups for carcer education in graduate
tcacher education.

Leadership for carcer education in graduate teacher
vducation should be determined, locally, based upon
local necds.

Conpinaty and education must ¢k pealiot i Lespencl. tait,
Prr oeons plerastion of prol oo reloted t00 sonsts dinte
Sentitied by insurance companies, cducdtional adisinis-
trators, and/or unions) agqainst field trips, tours,
participation, or other similar field activitics for
students under given ages.

Suggestions or means fouo assisting in facilitation of
carecr education preparation in graduate tcacher educa-
tion include alternatives such as (1) establishment of
advisory committees, (2) involvement at planning leovel
ot students and multi-disciplinary personnel, (3) pro-
viding flexibility within plans/programs to meet
individual career education nceds of students, (4)
appointment of a committee to recommend/implement

change, (5) development of career education competencies
to be included in existing programs, (6) prepare position
papers to be shared/critiqued, (7) study implications

of state plan for the local level, (8) determine/scek
resources for funding/implementing career education, and
(?) seek internships/exchanqges, carcver oducation 1elate?,
for faculty members in the larger community.

Deans of education should be responsive to field requests
upon careful study of field needs and resources available.

There are obstacles to implementing change in graduate
teacher education such as tradition:; lack of informa-
tion; lack of field expericnce opportunitics; university
power structure; lack of intellectual reward or stimula-
tinn; isolation of graduate education from public
vchools, labor, industry, society, etec.; complexities

f committee systems of universities; abscence of stimuli
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from federal and state levels, dependencec upon student

credit hours for justification of budget, and the like.

Local planners/implementers of career cducation in

graduate teacher education should identify strategios

to overcome those constraints.

Although the workshop data provide an aggregate of prob-
lems, questions, and pitfalls, the evidence that career educa-
ticn should be planned and inplemented in graduate teacher
education seems clear. It has also been made clear that con-

t inued dialogue among those concerned and affected is important
o the success of whatever is planned and implemented in career
~Accarion tar graduate teacher cducation.

1t iu apbatont that much pecds to bhe doges at the graduaate
teacher education level in career education. In the light of
currcent criticisms of American education and the current experi-
mentation with such endeavors as individualized instruction,
open school, open classroom, use of paraprofessionals, benavioral
cbjectives, new technoloyies, and the like--career education,
tco, is compatible with many of the experimental thrusts and
is responsive to a number of the criticisms. 1In that sense,

careetr education is a unifying force for many advances already

1n progress.
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Implications of Career Education for University
Personnel in Graduate Teacher Education

That there is much to be done at the graduate teacher
education level in implementing career education is stating the

nced mildly. Involvement and active participation of students,

publye school personnel, community personnel--all who are
affacted in career education--are desirable in all planning

rud implementation endeavors of colleges of education. In

fact, "colleges of education must redesign much of what they
are daing if they are to prepare future professionals for
carecr education school system staffs and provide in-service
corovtunities for thoese already in the SChOOlb."l A chain of
reactions and change can .ccur once momentum begins; e.gq.,
colleqes and universities must modify admissions requirements

if career education is implemented in the public schools, and
university departments need to examine potential relationships
with other education institutions to determine whether their
combined facilities can close some of the career ladder oppor-
tunity gaps which exist in some communities. University depart-
ments may just find that suddenly it is feasible to use their
facilities for paraprofessional or technician training which

at onc time was refused. Yes, redesign in colleges of education
just may involve significant breaks with tradition and deeply

engrained university procedures.

l"Career Education: Current Trends in School Policies
and Programs,"” op. cit., p. 18.

149
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There can be many reasons given for lack of leadership
in carver education at the graduate tcacher cducation level;
however, placing blame provides little solace to the students
affected by the lack of leadership. It is true that most of

the action thus far has occurred at the elementary and secondary

school levels, and that public schools have given leadership
usually for the preparation of personnel that has occurred.

1t should be noted that a number of individual university staff
mombers have assisted public schools in this thrust; theia

work has not generally been directed by their univoersity or
oilege, huwever.

The challenqge, therefore, to colleges of education (graduate
teacher education institutions) is to assess nceds for prepara-
tion of personnel in career education and design ways to mecet
those needs. Further, the challenge is to look beyond the
confines of the campus into the larger community to involve a
community-based group in planning for career education prepara-
tion projrams.

Additional money is not necessarily nceded to study the
local needs. In fact, reallocation of existing moneys may veoery
well result not only at the university level but at the commonity
level as well as planning progresses and commitment evolves. One
should not overlook the fact that inclusion of appropriate
representatives of community in planning for career education
personnel development broadens the contact base for possible

funding sources.
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Small beginnings are better than no beginnings; thercfore,
constraints of time, money, or personnel which so otten are
obstacles to involvement at university level should not be the
controller of graduate teacher education involvement ..  Some.

Cory stynificant and comprehensive educational activities D
eminated from small beqginnings.

What are the implications of career education for M VErs
personnel in qraduate teacher education? What are the alternag -
tives to praduate teacher education taking leadership in per-
sonnel development for career education?  Graduatec teacher
cdacation cannot afford to wait for career oducation to COme:
to it--career education is there and here, on every hand,
Personnel development training in career education is necded
at every level--professional and non-professional. Career educa-
tion personnel development can best be achieved jointly by
cducators, business/industry personnel, and other communi ty
personnel as appropriate. Certainly leadership is desired at
the education level; on the other hand, if graduate teacher
cducation does not take the initiative, initiative will evolvu.
elsewhere, such as in the business or community settina. Prorhaps,
1 most appropriate question BE!nmgi.Fhat of how to provide best,
leadership in graduate teacher education?

A dean of education and his staff can decide how large or
how small a beginning they wish to initiate. Initiation of
leadership can be begun through a dean establishing a carcer

advisory committee comprised of appropriate faculty, comuunity,
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labor, student representation; he may also appoint standing
working committees each of which has representation on the
advisory committee. Working committees might be established
initially for specific responsibilities such as (1) exploration
2t definitions and philosophical concepts of carcer education;
{2} study of local and national thrusts/projects in career
education, including observation/visitation of selected sites

of special interest; (3) development of one o more position
papers for sharing and/or critiquing; (4) identification/
development of goals and objectives based upon carecer education
needs of students (personal and professional)--objectives for
Freparation of personnel to be competency-based; (5) inventory
and study of community resources and sites available for prepara-
tion of career education personnel; (6) exploration and selec-
tion of alternative plans for cxperimentation with career educatioun
personnel development; (7) study of tasks, competencies, and
toles of personnel in career education; (8) design of action
program(s) in career education to prepare personnel in working
¥ith minority or disadvantaged personnel; (9) gathering of
current career education information from many sources including
JSOE and disseminating information to staff, students, and
community; and the like. The tasks such as the preceding nine
for working committees are illustrative of possible grass reoots
involvement, out of which a perceptive dean or an associate

may identify emerging leadership for career education. The
nunber of such working committees ard the criteria for their

composition are key to a small or a large beginning.
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The results of the work of such committees may be utilized
to benefit larcer purposes such as orienting staff, students,
or community (1) to the philosophy and concepts of career
education; (2) to a sharing of ongoing 2fforts of projects
texperimental or adopted) elsewhere in the state or nation:

(3) to debating career education issues or problems through

presentation of positions developed in such papers; (4) to
conducting an assessment of needs (career education of students--—
both personal and professional); (5) to identitying career
education objectives, student expectations, and/or career educa-
tion competencies for teachers: (6) to preparing a list or file
of community/university resources (personnel, sites, materials)
available for career education preparation; (7) to trial of

one or more selected approaches in career education; (8) to
designing/implementing a model program in career education for
minorities and/or disadvantaged utilizing the leadership expertise
cf those groups in the model; (9) and the like.

A small beginning mi-ht entail involving some graduate
teacher education personnel in only one of the preceding sugges-
tions; or, it might entail involving a combination of some
graduate teacher education staff, a few students, and a few
community representatives in one or more of the preceding
suggestions. A small “eginning might not include any of the
preceding, but rather it might be limited to a staff representa-
tive attending a career education workshop of USOE or the state
department of education, a career education conference nearby,

or such. Perhaps, a beginning might include discussions in
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small groups of a state plan for career education, brainstorming
about one or more of the preceding tasks, or it might include
discussions following the review of the Hoyt draft position

of USOE, or include critiques of papers developed internally or

externally by students or faculty. 8o much for a start!

Inierred in the applications described for implications of
career education for personnel in graduate teacher education
are principles of communications, flexibility, conceptual
development, dissemination of information, joint planning

and implementation (narrowly conceived), community involvement,
relevancy, involvement at grass roots level with nationél or
state levels, study of alternatives, awareness of needs,
development of local leadership, and the like.

Once a beginning, large or small, is established, the
larger task of maintaining and building upon the momentum
initiated becomes the ultimate goal of leadership in graduate
teacher education. "Maintaining® 1s used herein to imply
gradual growth among staff and its efforts through program.
How, then, may planning and implementation proceed? What arc
further implications and alternatives?

As implied in many of the suggestions for graduate teacher
education leadership activities thus far; gaining the respect
and commitment of a broad base of staff and students within
graduate tcacher education, within the total university, and
across the community is an ultimate goal, and it is essential
to leadership success for career education in graduate teacher
education. Such respect and commitment must be earned in the

university setting; it is not automatically bestowed.



155

wWhat are the implications (for graduate teacher education
personnel) of the concept of career education as a lifelong

process? "The expansion of the idea of education into a concept

of lifelong human development is so pervasive that reliance on
traditional methods is inefficient, making crucial a new mix

av anrroacthes ro family, school, corporation and community.“2
v the words of career education, it makes crucial "a new

Br.w of approaches to litestyle, cducativn, and work.") Higiot
educatior has just begun to recognize the scarch for personal
identity of individuals and groups by opening educational alterna-
rives which stress learnihg at any place an& time; recognize
“recit tor work, experience, service, and study; and utilize now
“srms of educational technology and traditional instruction.
Ihese alternatives tend to erase lines between campus and
vommunity, and higher education is beginning to lay aside tradi -
tinnal unilateral function for multilateral approaches. People-
tentered cducation, lifelong in nature, means that institutions
(etucatinnal and otherwise) will meet needs and opportunities
whoever they exist in the community. The campus can no longer
¢xyect the community to come to the campus. Formal education
cacrot effectively and efficiently meet educational needs of
individuals alone. It cannot be the sole provider. The new
lifestyle is ". . . a quest for moral, intellectual, physical,
tnd economic individual fulfillment, in the best sense of a

iliberal education. This is what lifelong learning means, and

2Theodore M. Hesburgh, Paul A. Miller, and Clifton 3.
wharton, Jr. Patterns for Lifelong learningy. San Francisco:
Jossey~Bass Publishers, 1973, p. 52.
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BEST COPY AVAILABLE

it is wne of the aims of the learning soc;ety."3 rhe implicaty

of -~arvaoer education as lifelong for graduate teacher educatio:n,
toacre!l re, is that preparation of personnel wsust be contiataic
£~y vorsonnel in education and in community. No longer can
corsoaens b devalopment e considered as aecessary once, Lwicee,
e Liwes cmriprg a *eachiny carvect, Phoo oo snt oot oL
tev o prent for career education must e oxbe ndod o raslade
sotesaroartl and parawrafessional propocotion of tesneo o,
aseticu s, guldes, ond the like foo the oo caliod o fersonal
vt vocationzl, or the non-profoessional work reloes.
How may graduaate teacher education continue its loaaershag.

Cao vy educatiion planning and aeve lopport e inaod il

. &

L2

orts?  Should it make use of the traditional vehiclos for
approeral of proupesed program or should it assist policy oo

nracedure change at university level by initiating change in
asurh policies and procedures as 1t seeks approval? Theoe arxe

~u2ations to be addressed locally by leadership as considervation

-
IRy
Si

given to short and long-range planning goals. The beauty

-0 this gquestion is that the goal to implenent career educaticn
in gradnate teacher cducation can e reached by either muans;
th e proects ality of its answer lies with persocal Sofonn . oo,
time, ant commitment available to reach the goal and wmeet Lle
needs realistically.

coptinuation or maintenance of what is beagun can also progie o

on small or large acale. It is assumed that personnel o alized

e e S e — ———

hit., p. 56.
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for beginning strategies serves as a base for continuation.

Designation of a career education planning committee comprised

of representation of original working committees is made for

the purpose of study and planning to meet local career education
prepoaration needs. Tf traditionally a curriculum committee
~yiats for this purpose, it may be proper to request this

study and planning as a special consideration for the committee.
If the curriculum committee is too busy with its regular work
load to adad this responsibility, then perhaps a special conmittec
urder the supervision of the curriculum committee may pursuce

the matter.

It is in this stage of planning for personnel development
in career education that definitions; purpose; objectives:
needs, interests, and expectations; competencies and performance;
resources (commurity and educational); methods and means of
inteqrating; cost:; and the like provide a unified whole to the
cbproach. Regardless of which vehicle is used to provide the
planning required, broad involvement of people affected ky the
t:lanning {education and community) is essential to the relevancy
nf whot is planned. 1If traditional committee structure exists
for the planning, then breadth of involvement may have to come
in ways other than committee membership-~e.g., delphi of ideas
or plans via questionnéire, conferences, meetings, and the like,
informally or formally.

It is within prerogatives of this study/planning committece
to build into the planning effective guidance, counseling,
placernant, and followup means. Perhaps the support system in

these areas built into the planning can serve as part of the
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work experience in training of those being prepared in these
carcver roles for career education personnel development.

Farticular consideration of the planning committee should
e given to plans for designing a plan and implementing it.

In the design, special attention should be givven to evaluation
tf personnel growth, student growth; working folationships with
community agencies and groups (particularly with business,
tidustry, schools, etc.): and program/instructional improvement.
“unsrderation of u competency-lbascd approach may provide Flexibility
n building on te existing programs and at the same time it pro-
vides a leouical approach to development of performance skills
ckin to career education. Emphasis upon realistic field
experiences is also essential to the committee's planning.

Therce must be integration of theory-into-practice experiences
provided.

Priorities tor planning career education personnel developsent
nust also be established by the committee. In no other way can
vhatever 1s planned be accountakle to needs; the sapply/demand
icture in career education must be current and compatible
with planning and implementation.

Planning and implementation nust consider "open entry to
and open exit from the system"” implications. The implication
is that there will bec need for preparation of greater numbers
of porsonnel in career education than is normal.,  Because of

increased numbers in training, some of the rcalistic experiences
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™t need to include limited first-hand expericnces and additional
fimutated exjeriences, role playing, and the like.
lhe planning committee should seek assistance from USOE,
Nir. and state departments of education in keeping abreast of
Sirel: intormaticn, experimentation in and cevaluation of career
caue vicn at s gte and federal levels, tunding sources availalb.!.
anda p-lircatron teadlines, spocialized consult ing vourecs, stat.oos
reccrt. and researchi, and the likc., Cuely irtormation should
otore o oae male avoilable to all carcer cdication persoinnel an !
student s, Commurication should be o two~way flow at all times
trovided true toint/ /o oporative worhiou relationship:s.
Lty craduate teactier education are established, internally and
exterqally, power and control no longer become an emphasis of
vianring and implementation. ontrel ac local levels can be
maintained wi‘hout strony competition externally.
It 15 reengnizea that considerable career chunseling rel.t..
t: cholice of graduate teacher education has preceded graduate
Ltz cher - ducation experiences; howeaver, a role of counseling
exist at graduate teacher cducation level to assure that
cersonnel development preparation provides awareness and experivnce
Liorar2ir educotion befors entry inte the work world or the [YRIS S I
32101 sy:sitem to tecach career education. It is at this level
2f 1nvolvemant that the student learns distinctions between

Pa1d and anperd experiences in the field.
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Whatever pianning is done by the committee, paramount
to its planning should be the criterion of flexibility to meet
individual needs of students. Concurrently, the committee
can iaentify possible alternatives to be studied and experimentod
with. Recommendations are needed, but they should be based
upon carefully desianed experimental approaches. farticular
necd lies in the areas of minority and disadvantaged as they
1< late to values in carcer education.

Friemrity in araduate teacher education planning in career
education should be given to student involvement with faculty
and community personnel.

Constraints to career education personnel development are
certainly to be considered in planning; however, more important
than the constraints is the consideration given to developing
strategies to overcome those constraints. Thc planning committe.:
must recognize these implications throuyh involving in the
planning of strategies to overcome constraints, representatives
of those constraining factors or agencies.

Planning must build-in the capability of responding promptly
to requests/needs from the field. The implication here is that
i1exibility of program and staff is a key to prompt, relevant
response. Also implied is the need for simplified organization
to shorten the "red tape" for approval of program. Working
jointly with community personnel in planning dand implementing
carcer ecducation implies built-in communicalions channels to
keesp on top of field needs at all times. Fiadina out about ficld

needs 1€ ever current in the “system."
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Recognition of the many obstacles to change in graduate
teacher education is important. Planning strategies for over-
coming thoe obstacles is even more important., An obsession of
planners/implementers of career education personnel development
with constraints and strategies dares not prevail if a construc-
tive. positive plan for carecer education personnel development
is to emerge for implementation.

It is obvicus that no one committee of persons could
vessibly plan for dmplementation of carcer education personnel
development alope as described herein. It is recognized that
many sub-committees of the committee would likcely have to share
tic work load of planning this comprehensively, and the appointed
commitee would serve largely to coordinate planning.

Fractly what, and how much of what is to be planned, is
left to local needs, evaluation, and decision. Implications of
caracr education have been described as workshop experiences/
drta prompted the same.

What are the implications of career cducation for personnel
tve rraduate teacher education?  7The workshop staff and participants

have met the challenge and it is ours!
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ED/SRO/LAM
4/9/74

OBJECTIVES FOR SCOPE OF WORK

To develop criteria for selection of authors of position
papers and for workshop participants.

To select position paper authors and workshop participants,
based on selection criteria.

To prepare guidelines for preparation and review of position
papers.

To develop three position papers which will provide data
(related to a proposed career education conceptual frame-

work, career education needs of graduate teacher education
students, and problems cncounterced in changing graduate

teacher education programs) for workshop participants regarding
career education personnel development.

To provide a workshop for specitic lecaders and/or decision
makers in order to determine ways/methods in which graduate
programs should be changed tc meet the carecr education needs
of students.

To identify specific career education necds of graduate teacher
education institutions to develop/implement programs for
preparing personnel in career education.

To identify,/coordinute workshop participants; selection to

be made from graduate education faculties, business/industry
management, graduate teacher education students, and personnel
from two-year post secondary institutions.

To encourage and promote dissemination of the report of
position papers/workshop results related to personnel develop-
ment in career education in graduate teacher education
institutions.

To develop a reference document which will be useful to

teacher education program planners, staff development personnel,
USOE, state department of education personnel, and others

who have leadership respoasibility in preparation of personnel
in carecer education in graduate teacher education institutions.
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OBJECTIVES

Papers

1.

To provide a credible and relevant data base from which to
develop ways that traditional teacher education programs

in graduate education can more nearly meet career education
neceds of students.

2. To stimulate productive thinking on the part of the reader/
participant.

3. To provide a focus for work to be done during conference.

4. To provide relevant topics for review by theorists and
practitioners to identify problems, needs, cuccesses (factors
of), implications, etc., for personnel development in career
education.

Conference

1. To critique papers in advance.

2. To identify voids/omissions or points of conflict or needed
extensions of ideas/concepts.

3. To list principles/guidelines for developing ways for graduate
teacher education programs to meet career education needs of
students.

4., To list/describe ways (alternative) to adjust teacher education
programs in graduate education to meet career education needs
of students.

5. To identify implications for personnel development in career
education for teacher education staff.

6. To provide workshop experiences/procedures which may exemplify
desirable/effective personnel development, planning for career
education in similar situations.

7. To provide data and products which may make a contribution

to the field.
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(3)
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Objectives for preparation of papers
Objectives for reviewing of papers
Procedures for writing of papers
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GUIDELINES FOR WRITING INFORMATION ANALYSIS PAPERS

May Workshop, 1974, for Planning for Personnel
Development in Career Education in Teacher
Education Institutions.

I. OBJECTIVES OF INFORMATION ANALYSIS PAPERS

A, To provide timely and useful information to target
audiences. Keep the information users and their needs
for various kinds of information clearly in mind when
planning, organizing, and writing the paper. Consider:

l. what information should be presented

2. What organization of the paper best presente that
information.

3. What depth of treatment should be used to present
the information.

4. What vocabulary clearly conveys the information.

B. Develop--body of paper. Utilize research/review of
literature as app. opriate to substantiate/justify reasons/
understandings, issues, problems, relationships, successes--
main ideas of paper.

C. To emphasize the application of ideas presented in IB.
Give examples or illustrations. ‘

D. To create a knowledge base from which further discussions
and activities can start.

E. Present D in a challenging manner to reader.
II. OBJECTIVES FOR TARGETED POSITION PAPERS

A. Keep audience clearly in mind. When writing and organizing
the paper, keep the information needs and constraints of
the intended user in mind. Do not lose sight of such
factors as his time constraints, educational background, and
professional experience. These factors will help deter-
mine:

1. what information to include in the paper
2. Organization of the paper

3. Depth of treatment

4. Vocabulary

In developing the paper, it is suggested that:
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Iv.
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l. Quoting be kept to a minimum

2. Footnotes and bibliography be kept to a minimum

3. Only material of direct iaterest to the audience be
included.

Review the literature. The literature in the specific
field or problem area should be systematically reviewed,
reporting only research findings and program descriptions
which are appropriate for documenting the main ideas,
issues, understandings, examples, etc., of the paper.

OBJECTIVES OF REVICWING INFORMATION ANALYSIS PAPERS

A,

B.

To make specific suggestions for strengthening the
organization of the paper. Consider the grammar,

punctuation, and sentence, paragraph, and section

structure.

To make specific suggestions for strengthening the
content of the paper. Consider:

1. 1Is the paper useful? Does it meet the needs of
the target audience with timely and useful infor-
mation? Deoes its length, organization, content,
and documentation create a relevant,/useful product?

2. 1Is the paper complete? Are all the examples/illustra-
tions from research/literature, facts, understandings,
issues, problems, concepts, directly appropriate
to main ideas?

3. What does the paper say? Does it emphasize the
application of the information presented to the
solution of problems in the topic area? Are there
accurate/appropriate generalizations, recocmmendations,
conclusions, or assumptions? Are there any signifi-
cent oversights?

4. What does the paper suggest? Are there suggestions
-nr further research, development, dissemination,
and/or evaluation activities to be undertaken?

What are the implicat’ .as of this paper for the
target audience? Has the author challenged the
thinking of his turget audience?

GENERAL PAPER WRITING PROCEDURES

A.

An outline of the paper's organization and cc tent should
be submitted within two weeks after agreeing .o write

the paper. A statement indicating wnat target audience
the paper is being written for should also be included

v th the outline.
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B. Application of research by practitioners. The writer
should draw inferences and guidelines for the practicing
educator in terms of classroom application, teacher"
education, special services, development of materials,
teaching methods, and decision-making.

C. Content Sources

l. A planned review is to be made of studies, publications,
monographs, bulletins, media sources, arnd other
literature of primary sources available to the author,
which when analyzed and synthesized will provide
a position(s) and an appropriate analysis for
personnel development planning in career education.

It is desirable to include first hand -examination by
the author of programs that represent the topié and/or
observations of projects and programs dealing with the
assigned topic.

2. In addition to reviewing primary sources of data,
the reviews should also seek out appropriate studies
in Research in Education (RIE), abstracts of research
and related materials in career education,
abstracts of instructional materials, Current Index
to Journals in Education (CIJE), the yearly indexes
of AIM and ARM, the Manpower Research Inventories,
and other appropriate reference publications.

3. Seek out the target audience's perception of their
needs and desires in the topic area early in the
development of the paper's content.

4. The primary objective of the review is to accurately
reflect major research and ~ther relevant work which
have career education as a primary focus and basic
interest.

D. Format
’ .

1. Footnotes should occur in either of the following .
fcoms: (1) "Knebel (1963) indicates that . . ." or
(2) "Work-experience programs appear to hold great
promise for vocational education (Swanson, 1969),
there appears . . .". Refer to Turabian's A Manual
for Writers for writing style.

2. Authors are responsible for proofing materials before
forwarding to The Center.
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FORM AND STYLE FOR INFORMATION ANALYSIS PAPERS

I. Typing

8 1/2" x 11" bond paper

double spaced

one inch (1") margins on all sides

no more than 25 pages in length, including bibliography

II. Title Page. Example

PLANNING AND MANAGEMENT SYSTUMS FOR STATE
PROGRAMS OF VOCATIONAL AND TLECHNICAL EDUCATION:
AN APPLICATION OF RESEARCH

:piw 1ize title

|uthor's name ud Daryush M. Nowracteh p
4¢ 1o 10 appear Wisconsin loord of Vocational, Techmical and

Adulr Lavcation
tonad  \——)
ntify profesd
ﬁ:wmﬂm
tify sponsoring AK:::::::‘

The Center for Vocational and Technical Education
The Ohio State University, 1960 Kenny Road, Columbus,
Ohio, 43210, under Grant Not OEG-0-72-0055 (72%)

iden
agency

. {pdicate date

s

May, 1974




170
> ISSUES IN THE DESIGN OF INDIVIDUALIZED INSTRUCTION

Insteuectional Objcctives

4 Popham (1969), in tracing the evoluiion of the current swelling of
interest and activity in the area of formulating instructional objectives,
points to severad actons influencing this ttend. e cites the possible impuct
of sirch forces s: 1) the programmed stincdon movement, 2) increased
federal spending on cducition, 3) the delayed impact of the Taxoaomy
vohurie of Bloom (1956}, 1) the eventual influcnce of Ralph W, Tyler'’s
writings as well as those of his students, §) the appearance of such instruc-
tional uids as Mager's volume on how to wiite objectives (1962), and 6)
morc oblicuie factors, Other influences which may have had an coffect on
the emerging populisity of instructional obicctives are the waore contem-
porary wiitings of Brigps (1970), Glaser (1968), Smith (1¥66), and
Stolurow (1965).

The project described by Fuller and Phipps was designed to over-
come the five problems listed above by;

1. involving disumdvantaged rural famitics in planning their own edu.
cational progiam.

2. involving the fumilics in studying their present work activitics
and their outcomes through a “starting where they are approach.”

3. utilizing the family as a basic cducational unit to provide security
and create readiness.

4. using family focused meetings as advance organizers toward later
spectalized vocational education.

5. devcloping a model, vocationully oriented, cducational ...

A sccond criticism of specilying behavioral objectives is that they are
far morc difficult to generate than those objectives which most teachers
use now (Popham, 1969). As is pcinted out by one able critic:

If one tried to stute all of the objectives explicitly in advance, e___

he would casily spend all of his time writing objectives and have

none left for actually teaching. This may explain why few teach-

ers arc actually as foolishly dependent on stated objectives as

cducational theorists have urged them to be (.Ebcl. 1967; 32).
Animteresting article rasing this same ssue, and exploring its implications
for industrial cducition has been writken by Jancczko (1970). o em——

One approach in dealing with this issuc is to climinate the formula-
tion of objectives as part of the instructional process. It has been proposed
that a better way to start would be to dusign an evaluation instrument
which would scrve as the statement of ounteomntes to be met (Fivans, 1968).

In this case, the ever present quostion tegarding the validity of the be.
haviors specified would certainly be climinated. It may be, however, that
a confounding of measurement validity would result,

Another aspect to this sccond issuce as raised by Popliam is a very
practical onc. In adhiering to vague statements of objectives, it is possible
even for large groups of instructors responsible for teaching sclected
courses to reach agreement. When specificd behaviors are attempted, how-
cver, such agriement may not be attained easily. Koontz (197¢c), in a

R N

A

for more than 1 entry

for same author in the :I‘
same year, use 8,b,¢ [

in 'footnote® and in

. bibliography
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IV. Bibliopraphy

1. Each biblio,raphic enlry must include the following elements:

Author(s) personal or institutional
or Editor(s)
Title if article, use "quotcs"”
if book or journal, underline
Volume, for ell magazines, journals or series
Jssve Number : publications
& Pages
City of publisher or sponsoring agency
Publisher
Date of publication(or expected publication)

2. The following format style includes a variety of entry types.

© . Use it as a guide for final typing of your bibliography. The
style conforms to Turabian. (Turabian, Kate L. A Manual for
Writers of Term Papers, Theses, and Dissertations. Chicago: The
University of Chicago Press. Third Ediiior:), Revised, 1967.)

BIBLIOGRAPNHY!
F
no author "A McNowera Style Budget." Business Week. September 23, 1967
2 or 3 authors _____:[L Anderson, Norman H.; Xresse, Frederick H.; and Crant,
e1b1 David A. "BEffect of Rate of Automatically-Paced
e " grainhlas .}n a Multidimernsional Psychomotor Task.™
ournal of Experimental Psycholory, 49 (April, )
Journal document 31-2387 ’ » 1593,
institutional Association for Supervison and Curriculum Development. Cri-
author — teria for Thecries of Instruction. Washington, DC:
Association for Supervision and Curriculum Development,
National Education Association. 1968. 54 pp. ED 030 (O7
,ﬂ' $0065 Hc $3’29' .
personal author Briggs, Leslie J. "Learning Thoory, Media of Imstructicn,
from edited and Vocation2l Education.” Educntional Media in Vocae
book tionel and Technica) Jducation. weodership Series No. lb.

Edited by Calvin J. Cotrell and Fdiward F. Hauk. Colin-
bus: The Center for Vocational and Technical Education,
The Chio State University. 1967. 255 pp. ED OL7 730

MP $0.65 HC $2.87.
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Bruner, Jercse, eod. Lenrnine About Jearninn. A Conference
Report. \s"xshmntnn, DC: ¢ ee of Faucation, U,S. Depart-
ment of Hoalth, Rducation and Welfare. 1966. 280 pp.

ED 015 by2 1F $0.65 NC 49.87.

Center publication |

another work by

the same anthor‘"“*-ﬁ

in connection

with 4 or more
authors |

Campbell, Rolert E. Guidince in Vocationn) Fducation--Guide-
dines for Regearch Sad Practice, Colunbus: The Center
for Vocutional and Sechnrend Lducution, The Chio State
University. 1966. 190 pp. ED Ol 422 MF $0.65 HC $3.29.

s €t 2. Vocationnl Tevelomrent of Disadvaninped
Junior > Birh Scenool Students. Coltmbus: The Cenvar for
Vocationul and dechnical Education, The Ohic State Uni-

versily. August, 1969. 91 pp. ED 032 k27 MP $0.65 HC $3.2

/ a paper from &
conference

Herr, Edwin L. "Unifying an Entire System of Education
Around a Career Iievelopment Theme.® Paper pre-
scnted at the 1969 National Conference on Exem-
plary Progfams and Projects, Atlante, Georgia,
Narch, 1969.

a scries of parts
having the sanc
overall title

more than 1
publication by
same author in
same year

(a,byc)

e

Minnesota State D&pﬂ!’t"ﬁent of Bducation. Minnesota
State Plan fcr Vecattorad-Technical Pducaticn.
Part T, AQ.inir rasive Previcions. St. Fuul:
H;;;;:aota Stule bepartment of Education, July,
X .

» Prrt II. Lona-Ranre Program Plan Provisions,
T st, Paul: Minnessta State Depariment of Education,

July, 1969b.

. Part IT1. Annual Promram Plan Provisions.
st. M Paul Minnesota State Department of Education.
July, 1969c.

public laws <J

U.8. Congress. Smith-nufrhes Vocational Aet. Pub.L.347.
6ith Cong. P:d scss. o, 703. Washington, DC: Covern-
ment Priutinc, office. 1016,

. Vocational Fducation Act of 1963,
Pudb, L. 83-210." "5vh Cong. H.R. UG,5. washington,
DC: CGoverrzent Printing Office. 1965, ED 019 LO2
MF $0.65 HC not available from EDRS,

. Vocaticnnl Bducation Amendments of 1968,
PUb. L. -5%:0. toh Cong. H.R. 1835C0. Washington,
DC: Government Printins Office. 1%, 13 pp.
ED 039 352 MF $0.65 EC not available from EDRS.
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SUGGESTED ORGANIZATION FOR
INFORMATION ANALYSIS PAPERS

The following outline should serve only as a suggested guide

for the draft outline which you prepare specifically for your
assigned topic, due at CVTE on Apnril 22, 1974.

Title: . -

NOTE: See Guidelines attached for writing paper,

I,

II.

I1I.
Iv.

VI.

SUGGESTED OUTLINE COMPONENTS

Introduction

A. Statement of Purpose and Definitions

B. Assumptions

C. Rationale

D. Brief Overview of Effort within Setting
Body of Paper

A. Literatur2/Research Review Used to Document Appropriate
References

B. Application of Theory to Practice (Examples, Illustrations,
Models, etc.)

Analysis, Summary, Conclusions
Recommendations and Implications
Bibliography

Appendices (Optional)
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THE CENTER FOR VOCATIONAL AND TECHNICAL EDUCATION NO.
1960 KENNY ROAD
COLUMBUS, OHIO 43210
THE OHIO STATE UNIVERSITY

AGREEMENT FOR SERVICES DATE

TO:

SUBJECT:

The Center for Vocational and Technical Education (CVTE) of The Ohio State University
hereby enters into an Agreement with you for your services to be performed as described

below on the date(s) indicated.

Description of Services

Date(s) of Performance .

Payment in the amount of $ will be made following completion of your
services and receipt of your Certification of Services, Center Form No. 14.13. You will be
responsible for payment of such income tax as may be required since the CVTc will not
withhold any amount for that purpose.

Reimbursement of travel expenses incurred in connection with the performance of your

_ services is ( ) is not ( ) authorized. If authorized, reimbursement for such expenses will

not exceed $ and payment will be based upon receipt of Consultant's
Expense Report, Center Form 14.09 and applicable policies of the CVTE in effect during
the term of this Agreement.

By signing this Agreement you represent that you will not be receiving a fulltime salary from
any federally-fun-' ‘4 program during the time-frame indicated above, and furthermore, that
you give the CVTEL sole per .ission to use at its discretion any taped, written, or illustrative
material resulting from the performance of your services, without charge, and that you

agree not to initiate or support any claim against the CVTE for such use.

If the provisions and terms of this Agreement are acceptable to you, please siqn, date, and
include your Social Security Number an both the original and the copy of this form, send
the original tc the Contract Officer at the CVTE and retain the copy for your records,

Attachments OFFERED:
(1) CVTE Form 14.13 Director, CVTE
. f i
(2) CVTE Form 14.09 (iIf authorized) ACCEPTED:
Consultant or Agency Head
DATE:
SOCIAL

CVTE Foem 14.23 (10-26-72 SECURITY NO.
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Date
AGREEMENT FOR SERVICES ADDENDUM
Schedule of Zvents
Dates Due
1. Draft Outline (Paper organization and
Content Outline for audience listed
below). April 24, 1974
2. Final draft to CVTE (Camera-ready
copy prepared for Workshop not
to exceed 25 pages including
bibliography) May 13, 1974
3. Revision at CVTE by author based on Mutually agreed upon
Workshop and/or review suggestions, day during week of
if required. June 1, 1974

Audience:

becision-makers of post secondary education

Deans of Education

Professors of Education including Educational Administrators
Program Planners

Personnel Development Personnel :
State Department of Education Personnel (Career Education)
Community College/Proprietary School Personnel

4

Business/Industry Management Personnel

Graduate Teacher Education Students
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Criteria for Selection
of Authors of
Papers

The author under consideration should have known credibility
in the specific emphases of the paper. *
The author under consideration should have recognized expertise
and visibility at national level.
The author under consideration should have approval of the
Project Officer at USOE and the USOE Director of Career
Education.
The aiathor under consideration must be able to meet the
time constraints of delivery of the paper by May 13, 1974.
The author under consideration must be able to write from a
philosophical base supportive of a broad interpretation of
career education (includes a blending of academic and vocational
education). -
If the above criteria can be met, there will be an attempt
to contract both men and women authors.

Contracts of authors must be awarded within our limited budget.

]
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Criteria for Selection
of Workshop Participants
1. The total number of participants can go to 24 maximum,
provided the total cost for transportation and per diem
does not exceed the budget (transportation and per diem)
allocated for 20 participants.
2. Workshop participqnts shall be representative of the follow-
ing groups:
(a) graduate teacher education faculties
(b) business/industry management
(c) graduate teacher educagion students
(d) two-year post-secondary institutions
(e) professors other-than-education
3. Regions/states should be represented as well as possible.
4. Deans of education and educational administrators from two
previous conferences, May, April, 1972, should be represented.
5. Priority should be given to business/industry participants
with interest/influence in professional development programs/
activities; it is desirable that they be knowledgeable
about the career education movement and activities.
6. An attempt will be made to maintain a balance of men and
women participants.
7. An attempt will be made to create a diverse representation
of disciplinary areas for teacher education participants '

(both students and faculty)
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Participants should agree verbally and in writing to the
terms/conditions/guidelines for the workshop activities,

as well as to the duration of the workshop.

Participants should agree to participate in the workshop at
no cost, except for travel and per diem reimbursement during
the workshop sessions. |
Consideration will be given to participants recommended by

the Project Officer and other appropriate USOE personnel.
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Criteria for Selection of
Reviewers for Papers

1. Professionals under consideration as reviewers should have
known credibility in the specific emphases of the paper;
students under consideration as reviewers should be recent
graduates in a teacher education program or presently
graduate stuients in education.

2. Professionals under consideration as reviewers should have
expertise and visibility at national level and have had
experience at the graduate education level.

3. Professional/student reviewers selected should have approval
of the Project Officer at USOE.

4. Reviewers under consideration must be able to meet the time
constraints of delivery of the written review by June 1, 1974.

5. A balance of men and women reviewers will be sought.

6. Reviewers will check papers to determine whether review
objectives outlined in the "Guidelines for Writing Information/
Analysis Papers" have been met.

7. Honoraria of reviewers must be awarded within our limited

budget.
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THE CENTER FOR VOCATIONAL EDUCATION

The Qhio State University « 1960 Kenny Road « Columbus, Ohio 43210
Tel: (614) 486-3655 Cable: CTVOCEDOSU/Cotumbus, Ohio

bear Dr./Mr./Ms., etc.:

This is to confirm our telephone invitation to you to
participate in the National Workshop in Career Education Per-
sornel Development for Graduate Teacher Education at The Center
for Vocational and Technical Education, The Ohio State University,
on May 29 and 30. This Workshop is being conducted by The Center
through a project grant of The United States Office of Education.
We are indeed pleased that you will be able to participate.

Enclosed are a Preregistration Form, a self-addressed
envelope (postage pre-paid), the OSU Travel Guidelines, and a
tentative agenda. We would remind you to keep all recipts for
expenses incurred to attach to your expense form for reimburse-
ment. Please return the completed Preregistration Form at your
earliest convenience and not later than May 22, 1974. If any
flight changes occur after you have returned your Preregistration,
please contact Earnestine Dozier at (614) 486-3655, ext. 300.

We will forward three papers for your review in advance of
the Workshop; guidelines for the critiques will be included also.
1f you and/or your institution are presently involved with any
personnel development career education efforts which would be
of interest to workshep participants, would you please mail to
us in advance an abstract or outline of one or two pages which
we may duplicate for use in the Workshop.
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Page 2
If you should have any questicns regarding the Workshop,

please do not hesitate to contact one of us at (614) 486-3655.

Sincerely,

Lorella A. McKinney

Earnestine Dozier

Sandra Orletsky

Karen Byrd
Project Staff

LAM:ED:80/kb

Enclosures
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May 16, 1974

Dear Workshop Participants:

We at The Center for Vocational and Technical Education
eagerly await your coming to CVTE to participate in the National
Workshop in Carecer Education Perscnnel Development for Graduate
Teacher Education. The event will get underway with the informal/
get-acquainted hour from 7:30 p.m. to 9:00 p.m., at Stouffer's
in rooms 204-206. .

tnclosed are copies-of the three papers prepared specifically
for the Workshop for your review. You will also find general
guidelines for critiquing the papers and the corresponding
formats for your critique notes. Please bring the papers and
your notes for your use at the Workshop. Also, please send us
a one~ or two-page abstract/outline of any ongoing endeavors
in career education at your institution; we will prepare copies
for distribution to participants.

Thank you for accepting our invitation to you; we realize
that the timing of the Workshop comes at a very busy time for
each of us. Our staff looks forward to meeting and working
with you.

Sincerely,

Q{Mé’%

Lorella A. McKinney
Project Director

LAM/kb

Enclosures
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National Workshop in Career Education Personnel Develorment
for Graduate Teacher Education

PREREGISTRATION
Name
Contact in Case
of Emergency:
Name (Area Code) Telephone
Address (Home) o Telephone
City State 21p
(Business) _ Teic paone
City State Zip
Social Security No. _ _
Flight#* l
Arrival: | .
Date Airline Flight Number =AM PM
Time
Flight*
Departure: L
Date Airline Flight Number AM PM
Time

MOTE: CVTE/OSU staff will meet workshop participant flights at the bag-
gage claim carrousel to transport participants to Stouffer's Inn.

Arrival by Departure by
Automobile: Automobile:s 1‘
Date AM PM Date AM PM
Time Time

A single room will be reserved by us for you at Stouffer's University
Inn, 3025 Olentangy River Road, Columbus, OH 43202; Tel. (614) 267-929].

* If any flight changes occur, please notify Earnestine Dozier,
Tel. No. (614) 486-3655, ext. 300.

I agree to participate in the Workshop scheduled from Wednesday,
May 29, 1974, at 8:30 a.m., to Thursday, May 30, 1974, at 4:00 p.m,
I will/will not be able to attend the Social Hour at 7:30-p.m., May 28,
1974, at Stouffer's Inn. (Please circle one.)

Signature
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TRAVEL GUIDELINES FOR CONSULTANTS

The following reimbursement data is provided for your infor-
mation and planning:

1. Air fare will be reimbursed at air coach rate. An
original airline receipt must accompany your request
for reimbursecment.

2. When utilizing a personal vehicle, reimbursement will
be made at the rate of $.13 per mile or the lowest air
fare (whichever is less). Per diem is allowed only
for the flight time involved for the round trip.
Detailed information, including dates, mileage, and
travel points must be provided to obtain reimbursement.

3. Local transportation costs for taxis, parking, tolls,
ferry service, personal vehicle mileage to and from
the airport, parking at the airport, or rental car
may beo reimbursed up to a total of $10 without sub-~-
mitting receipts. If costs exceed $10, receipts on
all local transportation costs must be submitted with
the reimbursement request.

4. Expenses up to $30 per day for trips which require
overnight lodging may be claimed by:

(a) itemizing meals
(b) submitting original hotel/motel receipts.
5. Reimbursement for tipping costs cannot be made.

6. On the morning of the day you are to depart Columbus,
you may want to bring your luggage with you to The
Center in order that you do not have to return to
your hotel/motel.

7. A "Consultants Expense Report" form is provided with
registration materials. Upon completion of your
return travel from Columbus, forward the completed
form to Lorella A. McKinney, Project Director, The
Center for Vocational and Technical Education,

1960 Kenny Road, Columbus, OH 43210, for reimburse~
ment processing.

All Expense Reports will be checked when received;

if there is any change from what has been reported,
the participant will be notified and a recason will

be provided by mail.
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Guidelines for Critiques

Briefly sunmarize what the paper says to the reader,

Make sugyestions for strengthening the content of the paper,
. Is the paper informative?

Lo Does it meet the reader's expectations:

¢. boes it represent a relevant/usctul o oduct?

d.  Have positions outlined in the paper Loen adeguately
justified and/or documented?

e.  Are examples, illustrations, uaderstandings, facts,
issues, problems, concepts, and the 1ike directly
appropriate to the main idea?

f. Are there omissions?
y. Has the reader's thinking been chal® .., 2
h. Dboes the paper imply theoretical and practical applications?

1. Are assumptions generalizations, recommendations, or
conclusions logically, accurately, and appropriately
made?

What are the implications of this paper for the workshop
audience-~-deans ot education, professors of education, students,
other professors, personnel development personnel, program
Planners, community college personnel, proprietary school
personnel, business/industry management personnel?

What of this paper has direct relevance to the workshop
task to identify ways that graduate teacher education should/
can meet career education needs of students?
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Paper ¢#l: A Proposed Conceptual Framework for Carver Education
at Post Secondary Level

Participant Name: .

——— . - - - wer o o~ . L

Critique Notes

1. Summary:

2. Suygqgestions for Content:
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3. Implications for workshop participants:

4. Information/understandings from paper directly relevant to

identifying ways that graduate teacher education should/can
meet career education needs of students.
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5/29/74

Paper #2: Identification/Analysis of Career Lducation Needs of
Students Who Participate in Traditional Programs in
Graduatce Tcacher Education

Papticipant Name:

—— o e aeea e A . - A e sa e g ., oA e

Critique Notes

l. Summary:

2. Sugyestions for Content:
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3. TImplications tor workshop participants:

4. information/understandings from paper dircectly relevant to

identifying ways that graduate teacher education should/can
meet career education needs of students.
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5/29/74

Paper #3: Identification/Analysis of Problems Encountered in
Planning/Implementing Career Education Programs in
Graduate Tecacher Education Institutions

- —— - -

—— —— e

Participant Name:

- - o W . een the e amrara . b e .-

Critique Notes

1. SuRtiar e

2. Suggestions for Content:



193

3. TImplications for workshop participants:

4. Information/understandings from paper directly relevant to

identifying ways that graduate teacher education should/can
meet career education needs of students.
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A PROPOSED CONCEPTUAL FRAMEWORK FOR CAREER EDUCATION
(Which Is Irrespective of the Elementary/Secondary Schools)

Louise J. Keller*

This paper attempts to establish a conceptual framework for career
education, irrespective of the efforts of the elementary/secondary
schools. The major thrust in career education has been at the public
elementary and secondary school levels. This paper is concemed with
other educational enterprises/environments.

The conceptualization process began by asking several questions.
What institutions, places in a community should be concerned with and
involved in career education? Who are the people, population targets
in a community, who badly need career education? Can the basi¢c com-
ponents and sub-components of career education, in a different context
from the elemeMgry/sccondary schools, be identified and described ?
Can these compé;lents be generalizable to a variety of educational
settings/environments? Can these components be interfaced to form a
system?

p
The institutions in a community which have an important role/

function in career education appear to include the homes: private and

public schools/colleges; unions; businesses; churches: governmental

*Dr. Louise J. Keller is Director/Chairman of the Department of
Vocational Education, University of Northern Colorado, Greeley,
Colorado.
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agencies; and, social, trade, and professional organizations. Any
effort to make various educational enterprises more responsive to the
career development needs of people will require eventually a kind of
structural intervention, a developmental system to maintain the integrity
of a career education mission (Reinhart, 1972).

.‘Ailf career development is to be perceived as a life-long process,
then a developmental structure is needed for career education which
supports this development process from early childhood through active
adult life. Within all communities there are some population target
groups which need our immediate attention and cannot wait for the
elementary/secondary schools to adjust their priorities and realign

their resources. Examples of these population target areas are:

--Post-secondary and college students--those
needing career direction.

--Drop-outs of these educational institutions as well
as from the elementary/secondary schools.

--Women, those returning or new to the labor
market.

--Non-English speaking people.
-~The technologically displaced.
-~-The handicapped.
-~Mid-career people needing to be rejuvenated.
-~-The underemployed.
A career education system will need to make the relationships of
education, life styles, changing education opportunities, and the changing

-2
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nature ot work in this post-industrial society both clear and meaningful
to persons of all ages in ail kinds of education settings. Its emphasis
should be three-told: increased cducational motivation, stress on
cducation as preparation for work, and assistance to individuals in
maring transitions.,

Increased cducation motivation may be accomplished through the
establishment of a learning system whose focus is on carcer/life needs
of people. Preparation for work will require individuals to have a
knowledyge base about the work world, opportunities to have experiences
related to the work world, opportunities for personil assessment, and
preparation for a specific job or a cluster of jobs. The transition will
vary from person to person--from school to work, from work to school,
from home to work, from underemployment and job dissatisfaction to
meaningful employment, etc.

The career development necds of adults have been neglected. Any
proposed conceptual framework must be generalized to their needs, as
well as to those in the formal school /college environments. Hopefully,
the proposal can also be perceived in a much larger context, such as a
community career education system.

An attempt in this paper has beenr made to synthesize many beliefs
about career education and has posited two assumptions: (1) that these
are basic components of career education which can be generalizable
to a variety of educational settings, and (2) that the basic components are

-3-
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operational within either a simple or complex environment. This is
merely a proposed framework. One intent of this paper is to provide
educational practitioners, representing various community institutions,
system inputs to critique and improve upon, as well as to draw implica~
tions and determine strategies for operationalizing career education in
their own environment. Hopefully, some individuals will be able to
perceive a more global system--a community career education system!

The synthesization process of beliefs on career education tor the
purpose of establishing a conceptual framework followed these steps,
which serve as the major headings of this paper: (1) Define terms and
draw some contextual assumptions; (2) Identify and describe the basic
components and elements; and (3) Summarize. No attempt will be made
to draw implications or recommend alternatives for decision-making.

This will be your challenge!

Definition of Terms (and Some Contextual Assumptions)

The first task, required for communications, is defining terms used

within the context of this paper.

Education is a humanization process which focuses on personal,
citizenship, and career development needs, interests, and
aspirations of people.

Career education is the explicit, overt endeavor of an institu-
tion to meet the career development needs of its learners.

Career development is a life-long process which can be described
as having developmental stages which are transitional and often

-4-
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cyclic in nature. These stages should be facilitated through
education and focused on the career/life roles of people.*

Vocational education is that stage of career development con-
cerned with the preparation of individuals for meaningful
employment.

-

Educational enterprise is any institution concerned with the
education and development needs of its people.

Community career development system is a network within a
geographic area which links various educational enterprises
through interacting component goals and objectives.

Work is the 2xpenditure of one's time and enerqgy for the
benefit of self and society.

A number of assumptions are implicit within these definitions and
will profoundly affect the conceptual framework. Briefly, some of these
assumptions are:

--An institution may be (1) public and private schools and
colleges, (2) churches, (3) homes, (4) businesses,
(5) labor organizations, (6) military, (7) community
organizations, or (8) governmental agencies.

--All social/economic institutions of our society are
important segments of the educational enterprise system.

--Career development is perceived as transitional stages
which may be cyclic for many individuals (Keller, 1970).
For example, an individual desiring future employment
in a meaningful occupation may need to:

1) Become aware of the work world.

2) Explore the work world.

*The author of this paper perceives career development encompassing
more than the paid employment role of people. All examples used within the
context of this paper purposefully have focused on the economic role. With
very little modification, the basic components can be applied to a much
broader concept of career education for career/life roles.

-5-
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3) Identify with and become oriented to a job or
occupational cluster.

4) Prepare for occupational entry.
5) Enter the work world.
6) Assess the work role.
7) Recycle for updating, upgrading, or retraining.
~--Career 2ducation should be personalized for adult leamers.
This personalization will require diagnoses and prescriotions
for individual progress.

--Career education when truly understood will require a
community-based system of education. Career education
beyond the elementary/secondary schools will require
educative programs/processes by which the resources of
a community can be linked and related to the needs,
interests, and aspirations of people. -

--The seeds of innovation will lie in the career development
options, altermative modes for preparation, organization of
support services, and the linkage mechanisms designed to
accommodate these career development stages.

It is from these definitions and related assumptions that the task of
conceptualizing a framework began by identifying the basic components
of a system concerned with the career development needs of people.

As you well understand, it will be much easier to conceptualize than
to operationalize.

The conceptualization approach began with a review of the four

national career education model efforts in terms of: (a) rationale for the
model, (b) learners served, (c) desired program outcomes, and (d) basic

operational details or considerations of the model. A generalized overview

-6
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of model analyses is given; however, many of the concepts and model
intents have influenced the proposed conceptual framework.

Career education is a concept of education which was generated by
the U. S. Office of Education because of their concern for the fundamental
purpose of education “. . .which is to prepare the young to live a produc-
tive and rewarding life. For far too many young Americans our schools
are failing in this cssential mission” (USOE, 1971). Further, it was felt
that education should not stop at grades 12, or 14, or 16, but should be
continuously offered to recipients with free entrance o and exit from
the education system. To meet the needs of people, the following four
model programs were proposed and funded:

(1) Comprehensive Career Education Model.
(2) Home and Community Based Model.

(3) Employer Based Model.

(4) Residential Based Model.

The Comprehensive Career Education Model was developed to make

the public school more responsive and relevant to the needs of the
individual and to the needs of society. The irrelevancy of content and
process has caused the public to become disenchanted with the public
education system. It was felt that by changing the focus of education to
career development, all. students would have an opportunity to strive
for realistic goals in terms of their career aspirations,
The model is intended to serve all students K-12 in the public school setting.
The major areas of emphasis for developing instructional objectives are:

-7
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--Beginning Competency

--Self Awareness

--Career Awaren:ss

~--Appreciation and Attitude Development

--tmployability Skills

~-Decision Making Ability

~--Economic Awareness
The first seven grades (K-6) are given information (through the infusion
into its curriculum) about careers and the relationships of self to careers.
At the junior high level the student will be given an opportunity to explore
career clusters and to get hands-on experiences with different occupations.
At the senior high level the student will have hopefully decided on a career
or cluster of careers in which he can then concentrate his efforts. Fourteen
career clusters have been proposed which, as a group, covers most
occupations. Six pilot schools have been involved in the CCEM project
through the coordination of The Center for Vocational and Technical
Education, The Ohio State University.'

The Home and Community Based Model was developed to meet the

demanding needs of out-of-school adults that are either unemployed or
underemployed. It was felt that much of the employment problems is
caused by lack of knowing what is available and what preparation is
needed in order to gain employment. The home and community model was
designed to meet the information and training needs of the adult community,
particularly the adult woman in the home, and to offer pre~employment

.
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training and training for the upgrading of skills through 'a community hased
educational distribution system. Furthermore, it was felt that America
should tap a fluent reservoir of employees which in turn will aid in the
furtherance of the economic and social life of the community and the nation.
Implementation has been designed for the utilization of television
and focused on the housewife, giving her relevant career information. In
conjunction to, and complimenting the television program, a community
education center will be developed where individuals can get added career
information on selected training through programmed instruction, micro
courses, etc. A third strategy being considered is a mobile clinic concerned
with career information and education.

The Employer Based Model was conceived to meet the needs of the

out-of-school youth (13-18 years of age) which, for one reason or another,
cannot function within the constraints of the public school. These youth
should not be forgotten, nor should they be allowed to become a burden
to society. An altemnative should be offered that would make education
more meaningful to them and allow the ycuth to function in a more acceptable
and relevant environment.

The employer based model operates as a consortium offering employment
opportunities to youth, with a built-in educational program.

The Residential Based Model offers a complete social, economic,

and occupational program to train the rural poor. In order to accomplish

this, the family unit is removed from its environment and lives at the school

-9
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(Glasgow, Montana) where all family members undergo education aimed
at the social and occupational skills.
The desired program outcome for all four models is to meet their
a priori objectives, which in turn reflect a more macro goal, centering
around the theme that public education should be involved in society as
a part of the solution to our social ills and not as part of the problem.
The analysis of various career education models and the review
of the literature lend support to the notion that any effort to make various
education enterprises more responsive to the career development needs
of people will require eventually a kind of structural intervention, a
developmental system. The major focus of the system must be on the
career development needs of people and those accommodations required
to assist people in their career development.
The career development needs of people can possibly be categorized
as:
1) Knowledge acquisition about the work world.
2) Experience with the work world.
3) Preparation for the work world.

4) Guidance and support services needed to assist and
coordinate the career development process.

Based on this rationale, the following conceptual career education framework
(Figure 1) is propesed. The first three needs expressed above are directly
related to the learner and form the basis of the learning component of

the system. In the vemacular of an educator, career education is perceived

10~
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as having both content and process goals and objectives. It is not the
purpose of this paper to establish goals and objectives, but its purpose
is to propose the components of a career education system which wiil
aid practitioners to better perceive the scope of the career education

mission from which process goals and okbjectives can be delineated.

Identification and Description of the Basic Components

of a Career Education System

The proposed conceptual career education framework, Figure 1 on

the following page, has four interfacing comporients: (1) Learning,
(2) Guidance, (3) Support Services, and (4) Management. These are
perceived to be basic organizing components for any career education

endeavor.

-11-
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FIGURE 1

COMPONENTS OF A CAREER EDUCATION SYSTEM
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The narrative which follows was written for a vast audience-~the
labor leader, the dean of a university, the director of a State Department
on Human Resources, the community mayor, the homemaker‘concemed with
career development. These and others must be concemed with career
education. Some day we may be able to insert the word "community*
before the words "educational enterprise” in Figure I.

Career education, when fully understood, will call for a compre-
hensive community-plan rather than a school-plan for education. Career
education should and must affect all educational enterprises/environments.
In any discussion of career education these environments cannot be
ignored. Each of the environments will have to do its planning and
organizing for career education, but hopefully this planning and
organizing can be done in orchestration with one another. Just as the
schools and colleges have a responsibility for career development, so
must these other environmants recognize that they are a part of the

community career education delivery system.

THE LEARNING COMPONENT

The learning component is perceived to have three major sub~qomponents:
(1) knowledge, (2) experience, and (3) preparation. Those individuals
presently involved in career education exemplary projects will probably
refer to the first sub-component as the "awareness"” phase of career develop-
ment., The term "awareness"” is often not understood or is not sophisticated
enough for some institutions; therefore, a more academic term has been used.

-13-
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The knowledge sub-component is crucial to individual career develop-

ment. Individuals need to become aware of (a) career options,

(b) preparation opportunities, (c) requirements, (d) modes of training,

and (e) their own personal interests, aspirations, needs, and values.

Some fundamental knowledge about work and self are essentlal for decision-
making and career planning.

Awareness of self and the work world is part of an individual's
knowledge base from which decisions are made and career development
plans are conceived. Many of the career education models that have been
conceptualized show the awareness stage to be a primary concern for the
elementary school, the "explorations” stage to be a primary concern for
the middle school/junior high school. These transitional stages, and
others, are cyclic for many individuals, but at a higher level of sophis-
tication. Career development education must make sure that the knowledge
base is (1) both representative and accurate, and (2) organized so that
it can be transported to people at their level of understanding. The real
seeds of innovation will lie within the framework of new delivery learning
systems.

The utilization of many resources (people, methods, media) organized
into a variety of transportable learning modules/units will need to be planned,
organized, and produced by different groups within a community carc -r
development system. The various occupational clustering systems for
awareness, exploration, and preparation now being considered within the
elementary/secondary schools provide community career cevelopment

~14-
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theorists and practitioners information needed to design a system which
permits knowledge and experience to be planned and systematized
hierarchically. Such a system is perceived as having major occupational
clusters divided horizontally into sub~clusters and vertically planned as
to levels of awareness and experience in order to accommodate the child,
the youth, and the adult. The "heart" of any organization of career
knowledge is the occupational clustering system. It is the vehicle for
organizing people and material resources. From such a system the modes
of delivery will depend on how extensively the career development
system is to penetrate the various educational enterprises within the
community.

The experience sub-component within career education is the

application of self--one's knowledge/physical energies/personality--

tv occupational cluster tasks. There are three types of experiences

which enhance career development: (1) inquiry and observation experience,

(2) project/simulated/work sampling experience., and (3) work participation.
The formal educational environment can plan a natural career

development progression for its students, but many individuals in our

community are participating full-time in life-supporting work and activities.

Neither have many of these individuals had planned opportunities to

inquire, observe, and sample other work possibilities. A community

career development system will need to recognize the need for many of its

employed citizens to have opportunities for career knowledge and career

exploration and experience in addition to their reqular work roles. This is

-15-
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an important concept if we are to combat underemployment, job discrimination,
and job dissatisfaction. There are some communities seriously considering
new types of cooperative education. In addition to the regular secondary

and post-secondary work experience programs, a cooperative program is
needed for employees. Employers could cooperate with a local school/
college (public or private) to accommodate the human development needs

of their workers. Just as youth in our schools and colleges need actual
experience with the work world, many employees need experience with

the education world through a planned cooperative program.

Again, the delivery system for the experience sub~component can
utilize methods, media, educational technology, and people from the
community at large to plan, organize, and deliver career experience
opportunities to the general public through new learning systems.

The preparation sub-component is finite. It focuses on a specific

S—

job or occupational cluster for determining skills, knowledges, and personal
characteristics needed for employability, continuation and/or advancement
within the work world.

The preparation programs in any community are varied and often
invisible to many oi the citizens desiring preparation opportunities.
Attempts have been made to provide an inter-agency information exchange,
for example, the Cooperative Area Manpower Planning System, CAMPS.

CAMPS attempts to identify gaps and duplications of preparation
services throughout a community and to establish program linkages. A
major problem is the lack of true coordinating authority so that programs

can be made known, accessible, and relevant.
-~-16-
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Preparation relevancy is a factor often ignored in the conceptualization
of career education. The real career aspiration of an individual may have
to be compromised because of extenuating circumstances with this person's
life§ In most cases this is expressed by the individual as a need for
immediate employment for economic self-sufficiency. Though these latter
comments are not directly related to the conceptualization of a preparation
sub-component/stage within the career development process, preparation
relevancy does indirectly affect our organization of tbis sub-component to
accommodate the need for "quick" employment.

All preparation programs, regardless of the educational environment,
should have some general characteristics to aid in the development,
evaluation, and transportability of a preparation program. These are
listed below:

~~Preparation programs are related to occupational clusters

which have been subdivided into sub-cluster modules and

units to facilitate program delivery to leamers.

-~Preparation modules/units are based on present require-
ments and anticipated changes within the labor market.

~-Preparation instruction can be performance-based and strati-
fied as to levels of competencies. These stratified levels may
permit program articulation between secondary, post-secondary,
and other community educational enterprises.

There now appears to be general agreement that programs are
performance-based if they have these essential elements (Massanari, 1973):

(1} Competencies (knowiedge, skills, behavior) to
be demonstrated by the learner: derived from
explicit conceptions of the occupational role:
stated so as to make possible assessment of a
learner's behavior in relation to specific com-
petencies; and are made public in advance.

~17-
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(2) Criteria to be employed in assessing competen-
cies are based upon, and in harmony with, specified
components/modules/units; explicit in stating
expected levels of mastery under specified con-
ditions: and made public in advance.

(3) Assessment of the learner's competency uses his
performance as the primary source of evidence;
takes into account evidence of the leamer's
knowledge relevant to planning for, analyzing,
and interpreting, or evaluating sitvations or
behavior.

(4) The leamner's rate of progress through the program
is determined by demonstrated competency rather
than by time or course completion.

(5) The program is intended to facilitate the develop-
ment and evaluation of the leamer's achievement
of specified competencies.

These are generic, essential characteristics. There are a number
of other implied characteristics in the organization of preparation programs
for the work world. These are:

~~Instruction is individualized and personalized.

--The learning experience of the individual is guided by feedback.

--The program as a whole is systemic, as the essential elements
require.

--The emphasis is on exit, not on entrance requirements.

--Instruction is modularized to permit accurate targeting on
the development of specific competencies intended to
facilitate the learner's acquisition and demonstration of
a particular competency. Modularization increases
possibilities for self-pacing, individualization, person-
alization, independent study, and alternative means of
delivering career preparation programs.

~18-
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THE GUIDANCE COMPONENT

The guidance component is so integral a part of any career education
system that it could be illustrated more realistically as fused to the
learning component and interfacial with the other components.

The guidance sub-components are perceived as processing type
functions and are categorized as:

(1) Assessing needs of the individual

This involves determining and helping the individual
assess his/her personal aspirations, values, career
interests and aptitudes, and personal situations
affecting career development, levels of career knowl-
edge and experience, as well as helping to assess
his/her other development needs in order to be more
competitive in the market place.

(2) Directing

This is the process of providing help pertinent to

the respective needs of the individual. Several
examples of such help would be: (a) job development,
(b) job placement, (c) selection of knowledge and
experience modules which can be delivered through

a home-based study program, (d) released time to
observe other career roles and functions, (e) referral
to community agencies for help with personal needs,
and (f) inservice training and staff development.

(3) Informing

An important function of guidance is providing in-
dividuals with career information through knowledge

and experience modules/units (the Learning Component)
within a specific occupational cluster. The information
is delivered to individuals through a variety of methods;
for example, print-outs, microfiche, multimedia learning
packages, television, brochures, and other printed
materials.

~19-
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(4) Planning

These are activities related to (a) personal and group
counseling and (b) establishment and/or modification
of career development blueprints.
A career guidance component is paramount to the success of any
career education effort. It is the guidance process which helps individuals
"put it all together" so the learning experiences have personal meaning,
and give direction for future career development endeavors.
More states and communities are beginning to realize that adult
career guidance is important. In March of this year a bill was introduced

in California for establishing a pilot project for adult career guidance

centers (California State of 1974).

THE SUPPORT SERVICES COMPONENT
This third major component has five sub-components:

(1) Identifying and organizing community resources (people,
facilities, materials, etc.)

Many educational enterprises are forming Career Development
Centers. These may be described as permanent or

mobile facilities; centralized or decentralized (satellites);
community or institutional based facilities. One

example is the San Mateo "Central Resource Center"

managed through a joint effort of industry, education,
community, and local government.

(2) Training career education personnel
Perhaps the most significant determinant for initiating and

sustaining a visible and viable community career education
system will be those strategies utilized to involve

-20-
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people from the community in such role functions as:
managing, instructing, guiding, and supporting.

The partners in career education may be remunerated and
voluntary personnel; ancillary and adjunct who aid the
transition process of individuals, Little attention has been
given to the area of personnel development for volunteers
in career education. Volunteer education should be

highly considered in any list of future priorities. As

the human resources in any community are tapped, the

more evident it becomes that volunteers need training.

Some of the roles to be assumed by volunteers and for
which training is needed appear below.

a. Career ccunselor assistants

b. Career discussion leaders and listeners
c. Resource and activity supervisors

d. Neighborhood home-school coordinators
e. Referral agency-~school-home coordinators
f. Business and industiial tour guides

g. Role players

h. Career cluster aides

i. Basic education tutors

i. Special education task development helpers
k. On-the-job training supervisors

1. Career cluster coordinators

m. Pre-apprenticeship sponsors

n. Advisory committee and task force committee members

-21-
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Strategies which bring segments of the community together
for career education services can well be the fusing element
badly needed in many communities.

\
(3) Providing operational data.
Data banks and clearing houses can provide manage-
ment, placement, and resource information. Instruction

(modules/units), career data, and learners’ longitu-
dinal records can be facilitated by computer terminals.

An example of a new state-wide interagency Career
Information System is the one developed for the State
of Oregon. This system is available to Oregon
agencies and schools.

(4) Providing research and development services.
-~-Population needs and characteristics
--Job market needs
--Manpower forecasting
--Job performance requirements
--Material creation and field testing
A support services component requires the cooperation and collaboration
of many people. The success of this component is highly dependent

upon how effectively it can interface with the management component.
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THE MANAGEMENT COMPONENT

The management component is perceived to have three major sub-
components: (1) pecple, (2) processes, and (3) authority. The success
of career education appears to be highly dependent upon strategies which
(a) involve people in new collaborative efforts, (b) consider interaction
and linkage between and among environments/enterprises, and (3) can
establish an administrative coordinating unit with the authority and
dollars to accomplish a well delineated mission.

People are needed in the various processes described later under
the process categories of planning, structuring, implementing, and
evaluating. Substantially more people should be involved in the planning
process and considerably fewer people are needed as the process moves
from conceptualization to implementation. There appear to be three
significant groups of people: (1) representatives of the general public
and community institutions: (2) those who will use the system, provide
professional support, and finance the system; and, (3) those who provide
the management leadership and are held respcasible for monitoring the system.

It is obvious that each of these three groups can make some particu-
lar contribution.

Some groups have a greater stake in the matter and hence
might be expected to contribute more; others may not

see themselves as involved directly (with career
education) but may nevertheless contribute a key

idea, tool, or action. Each group brings a particular
perspective and also a particular set of interests

and competencies. Probably what is most needed
is a symbiotic relationship among the groups that

-23-
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will result in the potential contribution of each being
utilized at the appropriate time and in the appropriate
way (Stufflebeam, et al., 1971).

Processes essential for moving from a conceptualization state to
a maintenance state areperceived as sequential and cyclic. These
processes are: (1) planning, (2) structuring, (3) implementing, and
(4) evaluating.

PLANNING for career education has a number of conceptual elements
which help a management team focus on specific goals and objectives
related to some generic end within a given environment. The sought
end of planning is product goal setting. Awareness of career education

needs and opportunities by significant groups posits the following questions:

a. What population will be served by the career
education system?

b. What are the characteristics of the target
population?

¢. What job-market surveys and forecasts are
needed and what information is available?

d. What are the specific goals sought through
the career education system?

STRUCTURING is the process of conceptualizing a framework which
will allow for optimum use of resources in searching for a specific set of
objectives. This process requires (1) the mission to be further refined
and explicated, (2) the establishment of component priorities, the
delineation of component process goals and objeciives, (3) the deter-
mination of specific milestones with activities and tasxs timclined to
accomplish goals and objectives, and (4) the securement and

-24-
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organization of needed implementation resources (people, authority,
dollars). Structuring of career education will require a management team

to conesider:

1. The identification and analvsis of alternative systems/designs
for consideration.

a. What are the basic components ?

b. Can process goals and objectives be identified?

c. Are the designs/systems congruous with the
environment/enterprise ?

2. The selection of a basic system/design.

a. Will the system/design meet the needs of the
target populations?

b. Can the desiyn be altered/modified as well ag
operationalized within a given environment/
enterprise?

c. How does the design fit with other career education
efforts?

d. What resources are needed and available?

€. What will the system cost?

f. How shall it be monitored?

g. What are the growth possibilities and
related implications?

3. The determination of processes for effecting change.

a. How much and what kind of change can be
reasonably expected?

b. What strategies and objectives will maximize
implementation and -.aintenance success?

c. Are there additional planning steps to be
considered?

d. What are the motivational incentives--the
reward system--for change?

IMPLEMENTING is the process of carrying through the action plan
described under structuring for making process decisions. One must
ask the question, is the actual process congruent with the intended

process? The management team must realize that implementing a new
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structure into an existing structure will generally require a series of
steps/phases. Implementation for the most part cannot come by tearing
out the old and implementing the new. Therefore, many enterprises have
"phased” into a comprehensive system as a strategy necessary to effect
change. Career education to become visible and viable within an
enterprise/environment, will necessitate major restructuring value
orientation changes, a major realignment of goals, and an internal
adaptation to a significantly different set of commitments. Implementation
decisions, therefore, will be needed, decisions which consider how much
change and what inservice education will be needed to effect change as
measured against the bench mark of intended process objectives.
EVALUATING is perceived by Stufflebeam and others (1971) as a
process of delineating, obtaining, and providing usefu! information for
judging decision alternatives. In effect, it provides the inputs needed
for recycling through the processes/stages to correct, change, or modify
the system. The career education system will need intemal and external
evaluators who will assess against a set of established criteria. Internal
evaluation is used to serve the on-going decision needs of the management
team related to planning, structuring, and implementing. Extemnal
evaluation is highly desirable to maintain the integrity of the system.
Authority has been given a separate treatment within the management
component. The question of "who runs the ship" will become more of

a management concern as more ¢d more institutions collaborate to provide
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a community-based career education system. The rate of transition,
from a single institutional effort to a complex network where people and
institutions are linked and interact to provide a more comprehensive
approach to career education, will be highly dependent upon the degree
to which institutions are willing to collaborate within a new coordinating
authority--authority which can, for example:

~--Transform the entire community into a complex
of learning sites,

~-~-Reconceptualize the role of the school in the
educational process.

--Transform the work place to a work and leam
environment.

--Consolidate the flow of funds for the career
development needs of people.

--Mobilize and redeploy the best talents to a
community-based system for career education.
Summarization

The conceptualization of a career education framework, irrespective
of the elementary and secondary school efforts, posited two assumptions:
(1) that there are basic components of career education which are
generalizable to a variety of educational settings; and, (2) that the
learning components can be interfaced to form a career education system
which will be germane for a simple or complex environment/enterprise.

The basic components and sub-components of the proposed system
are listed below:
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The Learning Component

~-Knowledge
--Experience
-=Preparation

The Guidance Component

~-~-Assessing
~-=Directing
--Informing
-=-Planning

The Support Services Component

--Identifying and organizing community
resources

-~Training career education personnel

-~-Providing operational data

~-Providing for research and development
services

\\ The Management Component

-~People
--Processes (planning, structuring,
implementing, and evaluating)
~-Authority
This paper was undertaken to provide a starting point for future

dialogue. It was an attempt to conceptualize the basic components
needed to meet the career development needs of people which could
also be perceived as the components of a career education framework.
Time did not permit the author to refine the conceptualization framework.
Hopefully, the paper will provide some insights into the complexity of

the career education endeavor.
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Some iadividuals may consider the proposal as a nefarious treatise.
Still others may accept and/or refute some of the notions. What is
important is your concern for identifying the structural components of
a career development system which can accommodate the present and

future needs of people and society.
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Terrel H. Bell, the man officially nominated by the
White House as new U.S. ¢ mmissioner of education, is known
as a gutsy fighter who ge.: things done. This assessment
of Bell, by those who have worked with him, is bound to
surprise people who first meet the slight, white-haired
S2-year-old educator. He gives the appearance of being
meek and retiring, but time and time again he is described
by colleagues in bold terms. "He's a bantam rooster, not
afraid to make decisions and not afraid to move," says a
former U.S. Office of Education (USOE) official. Bell,
currently superintendent of the Granite School District in
suburban Salt Lake City, Utah, has been nominated to take
the job of Commissioner John R. Ottina.

Bell, who worked at USOE from 1970 to 1971, won wide
respect when he took over as acting commissioner following
the sudden departure of James Allen. "Bell really impressed
a lot of people in USOE those seven months as acting commis-
sioner,” says John Chaffee, former USOE news director.
“People in an acting job usually just hold the fort, but
Bell was not afraid to do things."” Former U.S. Associate
Commissioner Don Davies agrees, "He's a tough guy who speaks
pPlainly--a forceful, confident man. After Allen left he
didn't just sit around waiting for a new ccmmissioner, but
proposed ideas of his own."

Bell is also highly regarded in Utah where he was State
Superintendent of Public Instruction from 1963 to 1970. 1In
the Utah State Department of Education he is known as an
advocate of early childhood education and has championed a
stronger relationship between home and school. Bell also
believes education should be results-oriented and favors
"management by objectives.” vaughn L. Hall, Utah's deputy
state superintendent, says Bell's strongest administrative
asset is his ability to delegate authority and manage a
complex bureaucracy.

But perhaps Bell's biggest advantage is his almost
universal acceptance by all parts of the education community.
He also has a reputation for being "refreshingly honest."

Taken from Education U.S.A.,
"Washington Monitor," April 29, 1974.
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“IDENTLFICATION/ANALYSIS OF CAREER
EDUCATION NEEDS QF STUDENTS WHO

PARTICIPATE IN IRADITIONAL EROGRAMS
IN GRADUATE TEACHER EDUCATION"

INIRODUCTION

The writer was asked to prepare this paper with little time avail-
able between the invitation and the completion deadline. The task was
accepted with some reluctance on April 22, 1974. The paper was due in
Columbus on May 13, 1974. This meant that library research, outlining
of the paper, rough draft writing, first draft revisions, and final
typing had to be completed prior to May 10.

Following acceptance of this assignment, the writer was called to
Washington in connection with confirmation hearings for the position of
U. §. Commissioner of Education. The entire week of April 29 to May 4
was planned to be used to complete most of the work on this paper. But
the week and some subsequent days were pre-empted by Senate hearings.

It was obvious that there would not be sufficient time to turn the
task back to the Center for Vocational and Technical Education for assign-
ment to some other person. The author therefore resolved to produce a
paper in some form to meet the deadline and have some written material
for use of workshop participants. This is an explanation and not an

apology for the limitations in the quality of this effort. Nomnetheless,

it is hoped that the paper will generate discussion and response to this
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timely topic.

STATEMENT OF PURPOSE AND DEFINITIONS

This paper will attempt to ident’fy the general areas of need for
basic career education for students participating in graduate teacher
education and for students contemplating a decision to enter a gr#duate
school of education and seek a professional degree. From a search of
the literature and from the writer's own professional experience, an
analysis and summary of these needs will be made.

For purposes of this paper, graduate students in teacher education
will include all graduate students seeking a graduate degree in fields
of teaching, administration, curriculum development, personnel and
guidance services, educational psychology, and other fields of graduate
preparation related to services in public and private education.

Career education needs will be construed as that learning needed
for intelligent decision making and for successful ad justment by graduate
students involved in, or about to enter, graduate teacher educationm.
Such instruction also includes preparation for entry into jobs following

completion of graduate degrees,

ASSUMPTIONS
This paper will be limited to some very broad considerations of

the career education needs of graduate students in teacher education
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institutions and will not include extensive curriculum content develop-
ment nor discussion of learning strategies. The paper is writtenm with
the assumption that the readers have experience and background in pro-
fessional education but do not have extenmsive understanding of career

education,

COMMENIS AND OBSERVATIONS FROM
A BRIEF SUMMARY REVIEW OF THE LITERATURE

Sterling M. McMurrin has written that "career education is synono-
mous in meaning with education." (9)* He believes that all education
should be, in addition to the other meanings, career educatfon. McMurrin
emphasizes that career education should not designate a particular kind
of education . . ., . that education for a career should not abancen or
ignore liberal education.

Kenneth B. Hoyt and his co-authors (7) claim that “career develop-
ment is essentially a lifelong process” that begins in the preschool
years and continues until death. This and similar observations of other
writers indicate that career education most definitely has a place in
graduate schools of education. Students engaged in advanced preparation

for leadership positions in public and private educational systems need

*References cited may be found in the bibliography. The numbers in
parenthesis coincide with the numbered references in the bibliography.
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a more formalized program of career education.

Goldhammer and Taylor (5) explain, in responding to the question,
that there has been a deliberate strategy to leave the term open to
definition by scholars and practitioners in the field. Notwithstanding
this explanation for a lack of a precise definition, Goldhammer and
Taylor offer some provoking concepts about career education that are
pertinent to this treatise on career education for the graduate student
in teacher education:

"Career education introduces a new polarity and sense of purpose
into education. Some view it as the new paradigm for education, focusing
on career development, Career education considers curriculum to be
systemic--an integrated and cumulative series of experiences designed to
help each student achieve (1) increased power to make relevant decisions
about his life, and (2) increased skill in the performance of his life
xroles. ’

"Specifically, career education is designed to capacitate iadivi-
duals for their several life roles: economic, community, home, avocational,
religious and aesthetic. It recognizes the centrality of careers in
shaping our lives by determining or limiting where we work, where we live,
our associates, and other dimensions that are significant in defining
our life style. Designed for all students, career education should be

viewed as lifelong and pervasive, permeating the entire school program

lpu
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and even extending beyond it.

"Career education is a systematic attempt to increase the career
options available to individuals and to facilitate more roiional and
valid career planning and preparation. Through a wide range of school-
and community-based resources, young people's career horizons should be
broadene&. Their self-awaremess should be enhanced. The framework for
accomplishing these goals are the phases in the career education program:
career awareness, career exploration, career preparation.

"The educational program should be sequeniad and postured to opti-
miie career development and should provide as broad a base of under-
standing of self and the world of work as possible. It should be de-
signed so youngsters will, in fact, have two op.ions at several levels:
continuing education or employment. Career education provides those op-
tions and is designed to strengthen and achieve student self-actualiza-
tion. It builds upon the strong motivating force of career interest,
career development and p.eparation. It provides a means of making other
elements of the school relevant to life purposes and stimulates student
interest and participation in these "supporting" areas. Subject matter
is not an end, but rather a means of helping individuals optimize their
carcex development. Knowledge is viewed as applicative; not merely des-
criptive. In the vernacular of the day, career education "puts it all

together."
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These most astute and descriptive paragraphs help make & case for
development of career education programs in graduate schools of educa-
tion. The sense of purpose espoused by Goldhammer and Taylor is needed
in graduate schools of education. These graduate students likewise need
the "lifelong and pervasive" influence that meaningful and rewarding
careers offer. In the many areas of specialty in public and private
school service the systematic exploration of career options provided by
career education will benefit the schools served as well as the graduate
degr. > recipients. The subject matter taught in graduate schools of
educai$on will, the writer believes, have much more relevance and meaning
to graduate students after having participated in a career education se-
quence at a prelude to pursuit and completion of a graduate degree. In-v
deed, the writer agrees that career education in the graduate school
will do as much to "put it all together" as it has on other levels and
fields of education.

Current information on graduate education is difficult to find in
the literature. Most of the data are several years old. But it is clear
that the number of fields of specialization in which graduate degrees
are offered has been proliferating. Jane Craham (6) has indicated that
there were over 595 fields in which the doctorate was awarded in the
year in which she completed her study. Joseph L. McCarthy (8) reports

that the Master of Education degree is the most frequently awarded degree
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of all the professional fields. 1Indeed, a very large portion of all
graduate study in the United States is in the field of gréduate teacher
education. This quantity of participation is a factor to be considered
in justifying career education on this level.

Requirements for graduate degrees, including admission standards,
qualifying examinations, research and advanced study are important con-
siderations in planning a program of career education. Most master's
degrees require the attainment of a bachelor's degree and an undergraduate
record of approximately a B average for admission. This, of course,
varies from one institution to another. High performance on examinations
(such as the graduate record examination) and demonstrated high levels
of professional competence may be accepted by some institutions as an
alternative qualification for admission if the undergraduate record fails
below the B average.

Comprehensive examinations are commonly used in graduate teacher
education. These exams are usually both written and oral.

The course work in graduate teacher education consists of advanced
study in graduate level classes and work in seminars and individual study
projects. A certain amount of field study and field project activity is
becoming more common in graduate teacher education. This is in keeping
with the trend of looking for demonstrated competency as well as acade-

mic performance.
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On the doctoral level, students are required to prove a high level
of scholarly attainment before being admitted to a doctoral program in
education. After a student has proven through advanced course work,
seuinars and field projects, and through & series of comprehensive
qualifying examinations that he or she is capable of meeting high stan-
dards of excellence, the student is advanced to candidacy for the doc-
torate. Following this, the emphasis is shifted to research and the
completion of a dissertation.,

All of the foregoing information - outlined in very brief fo.m ~
should be part of the content of a career education program for graduate
students in teacher education.

Fellowships, teaching assistantships and other forms of financial
assistance are available in limited supply to some graduate students.
Federally supported research on the University level has provided many
opportunities for advanced research and study. Informatfon about these
sources of financial assistance and about federally subsidized and feder-
ally guaranteed loans should comprise part of the career education pro-
gram,

Foundations - both public and private - support advanced study
efforts in teacher education, Many laxrge corporations have established
programs of support in gpecialized fields. Government sponsored founda-

tions and institutes (such as the National Institute of Education) have
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sources of assistance and support for research and advanced study.
These sources are often discovered by students on a chance and hit-or-miss
basis. This is particularly true in smaller institutions in graduate
schools geographicall;ﬁremote from many of the larger centers of popula-
tion. A program of career education should have, as part of the content,
a means of learning on a systematic basis about these opportunities,

Many students enter graduate teacher education programs with very
little knowledge about advanced degrees, degree requirements, examina-
tions, language requirements, etc., Trial and error discovery often is
the means of learning. While the programs can be rigorous in content
and challenging in many aspects, the finding out of what is rcquired and
why it is should not be one of the obstacles to reaching the ultimate
goal of a graduvate degree. A well developed program of career education
would meet this need. Such a program would be of inestimable value to
thousands of graduate students. It would prevent costly mistakes---would
outline the total route to the degree---and would "tell it like it is"™
to the prospective degree secker.

In his search o{ the literature the author was unable to find any
models of a complete career education program on the graduate teacher
education level. This does not imply that none exist. None were found

by this writer in a hurried search under time pressure. It is obvious

that career education programs for graduate students in education are,
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at best, lacking in quantity and quality.

Hoyt (7) describes several key concepts of career education. Since
these have implications for career gducation models for institutions
offering graduate teacher education,‘they are outlined below:

"1. Preparation for successful working careers shall be a

key objective of all education.

"2. Every teacher in every course will emphasize the con-
tribution that subject matter can make to a successful
career.

"3. "Hands-on" occupationally oriented experiences will be
utilized as a method of teaching and motivating the
learning of abstract academic content.

“4. Preparation for careers will be recognized as the
mutual importance of work attitudes, human relations
skills, orientation to the nature of the workaday world,
exposure to alternative careef choices, and the acqui-
sition of actual job skills.

"5. Learning will not be reserved for the classroom, but
learning environments for career education will also
be identified in the home, the community, and employ-
ing establishments.

6. Beginning in early childhood and continuing through

=10~
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the regular school years, allowing the flexibility
for a youth to leave for experience and return to
school for further education (including opportunity
for upgrading and continued refurbishing for adult
workers and including productive use of leisure time
and the retirement years), éareer education will
seek to extend its time horizons from “womb to tomb."
"7. Career education is a basic and pervasive approach
to all education, but it in no way conflicts with
other legitimate education objectives such as citizen-
ship, culture, family responsibility, and basic edu-
cation.,"

The emphasis in the above concepts of career education upon helping
all persons in education on all levels to preparr for successful working
careers should not be missed by graduate school deans, professors, gra-
duate department heads and others. Since career education is indeed a
very pervasive approach to all of education it has a place in graduate
teacher education.

Many graduate schools consider advanced study and the pursuit of a
graduate degree to be a sink or swim proposition. To advocates of this
position the idea of career education on the graduate school level may

seem to be pampering. Indeed, many may consider the supporting and
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seeking out with ready assistance in the career education tradition as
interfering with the process of weeding out the less than fully competent
from the totally able advanced student. But the need for career educa-
tion for all, including graduate students, is well documented in writings
by such authorities as J. A. Bailey (1), Marvin Feldman (4) and Osipow
(10).

Grant Vemn, in Man, Education, and Manpower (12), -hasized the
vniversal need for career development on all levels of endeavor and in
all aspects of the world of work including areas of professional service
such as teaching, school -administration, and other fields of public and
private school service.

CONCLUSION: The need for career education programs on all levels
of education including graduate schools of teacher education can be well
documented from the literature., But what form graduate level career educa-
tion should take and what specific needs should be met is more difficult

to document.,

AEELICATION OF THEORY TO PRACTICE

The writer found a dearth of studies, scholarly expositions, and pro-
fessional editorial views in the literature insofar as illustrations of
specific programs, models, or theoretical concepts as to what ought to

comprise a program of career education for graduate students in teacher
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education.

However, the literature on general career education suggests a
number of approaches to establishing programs of career education that
may be useful to graduate school deans, professors of education, and
others concerned about the need for programs of career education for
graduate students in teacher education. Drawing from suggestions found
in the literature and applying the same to the graduate level, a process
for development of a program would include:

1. An assessment of graduate student needs through an in-

ventory of problems and an analysis of needs common to
the greatest number of graduate students.

2. A study and analysis of career education concepts and
models used on other levels of education with an eye
to adaptation of those features and aspects applicable
to graduate students.

3. Involvement of key decision makers in analysis of the

assessment of graduate student needs and in the analysis
of models that might be adapted to a graduate student
program.

4., Obtain feedback and critical response from school sys-

tems and state education agencies in which future gradu-

ates with master's and doctor's degrees will be placed.
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5. Formulate basic career education objectives and the
large goals of a career education pProgram for graduate
students in education.

6. Develop an implementation plan and some time phased
action steps that are realistically cognizent of avail-
able resources,

7. Execute the plan developed in 6 above.

8. Evaluate and revise each year to evolve a program that

grows in scope and depth.

SUMMARY AND CONCLUSIONS

Many graduate students in education have had experience in public
or private schools, Most graduate students are experienced teachers and
many have had administrative experience. Many graduate students pursue
advanced degrees while currently holding a professional assignment in the
schools. Many graduate degrees are earned through summer school atten-
dance at Saturday classes while the candidates are working full time.

A few graduate students, however, earn advanced degrees without
having had previous experience as a Practitioner in education. This is
not common, however, with respect to the doctorate. Most graduate schools
encourage educational experience before enrolment as a candidate for the

terminal degree, Many institutions require experience before admission
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to candidacy.

In looking at the career education needs of graduate students in
education it must tlherefore be remembered that most students are exper-
ienced practitioners. This does not mean that their career education
needs are few. Indeed, as will be established by the statements that
follow, their needs are many.

In preparing a program of career education for graduate students a
thorouéh orientation to graduate study programs should be planned. Pro-
spective graduate students should learn about the nature and the tradi-
tions of advanced study beyond the baccalaureate degree. The demands
for self directed study must be clearly described.

The procedures and processes of graduate study should be krown.

This should include an understanding of the work of professors who provide
supervision and guidance to graduate students, Such students should learn
about the role and relationship graduate committees and committee chair-
men have with the graduate student. .

Prospective graduate students should receive an orientation to the
role of libraries in supporting graduate study activity on the university
campus. They should be aware of the extent and the depth of library work
required of graduate students in graduate level course work as well as
in research, Particularly should the career education prog:am provide

a thorough introduction to the review of the literature surveys and the
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rigorous demands placed upon graduate students to exh ‘stively study the
state of the art in fields of endeavor in which they yill be specializ-
ing.

Graduate students in education should learn from the career educa-
tion program about the demands of educational cesearch. They should know
of the frustrations, problems and complexities of research in education.
They should be familiar with the challenge of educational tests and
measurements. A survey and broad overview of research in education and
understanding of the long and arducus effort underwvay for years to apply
the scientific method to education should be provided. The great need
for progress and the many unexplored areas in educational research should
be presented as part of the career education program for graduate students.

Graduate students in education should learn about the thesis, dis-
sertation, professional paper and field study requirements of advanced
study in education. They should understand the challenge as well as the
opportunities for personal growth and improvement that will be offered
to graduate students in education.

The economics of graduate study---the cost and return factors should
be presented, This should include a review of salary scheduling prac-
tices and the upward mobility opportunities provided to holders of ad-
vanced degrees in education.

The career education program should teach about the supply and demand,
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usual job placement, and competitive factors involved in gaining posi-
tions in education where graduate degrees are generally required. Many
frustrated, would-be administrators are sitting today in teaching posi-
tions from which they had planned to launch themselves through the
vehicle of a graduate degree. In looking at job placement opportunities
for newly earned doctorates in education, the career education program
should provide sufficient "reality therapy" to prospective degree seekers.
The career education program for graduate students in education
shouids (1) provide motivation; (2) provide adequate orientation about
the total “journey" to the degree; (3) offer relevance and meaning for
each student's career planning and career decision making, and (4) offer
broadened horizons and perspectives about the totality of opportunities

for service to the schools.

RECOMMENDATIONS AND IMPLICATIONS

The Center for Vocational and Technical Education should coasider
developing a model career education program for use of graduate schools
in serving the needs of graduate students in teacher education. The needs
touched on briefly in this paper need more development in depth. A sur-
vey of graduate student problems and sources of frustration in making
career decisions and in meeting the very heavy demands of graduate study

would, the writer believes, provide a basis for an important aspect of
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a total career education needs assessment in this field.

More information is needed concerning existing programs in graduate
schools that may serve as a component of a total career education pro-
8t.m. Some parts and pieces may be assembled from various institutions
that would limit the scope of the total task. In the total career educa-
tion model building effort, the need for career education programs for
graduate students in teacher education should be given more attention

and possibly a higher priority.

«]18



7.

8.

9.

10.

11,

12.

BIBLIOGRAFHY

Aylor, Kay E., "Peephole Into the World of Work."
American Education, Vol. 7, pp 29-30 (March 1971)

Batiley, J. A., “Career Concepts: Significance and

Utility." Personnel and Guidance Journal.
47: 24-8 (September, 1968).

Berg, Ivor. Education and Jobs: The Great Training
Robbery. New York: Proeger, 1970.

Feldman, Marvin. Making Edycation Relevant. New
York: The Ford Foundation, 1966.

Goldhammer, Keith and Robert E. Taylor, Career Educa-

tion: Perspective and Promise, p. 5. Columbus:
The Charles E. Merrill Publishing Company. 1972.

Graham, Jane. (Ed.) A Guide to Graduate Study. ACE,
1965. p. 608.

Hoyt, Kenneth B., and others, Career Education, What

It Is and How to Do It, p. 3. Salt Lake City:
Olympus Publishing Company, 1972,

McCarthy, Joseph L., The Master's Depree. Cocuncil of
Craduate Schools in the United States, 1965. 20 p.

McMurrin, Sterling M., “Toward A Philosophy for Career

Education," in Essays on Career Education. Poxt-
land: Northwest Educational Laboratory, pp 19-27,

1972.

Osipow, Samuel H. Theories of Career Development.
New York: Appleton Century -~ Crafts, 1968.

Pucinski, Roman C., and Sharlene R. Hirsch (Eds.) The
Courage to Change. New York: Prentice-Hall, 1971.

Venn, Grant. Man Education gnd Manpower. Washingtonm,
D.C.: National Education Association - American

Association of School Administrators, 1970.

248



24.

BIBLIOGRAPHY, Cont'd.

13. Wilson, Kenneth M., Of Time and the Doctorate. South-
ern Regional Education Board, 1965. 212 P.




IDENTIFICATION/ANALYSIS OF PROBLEMS

ENCOUNTERED IN PLANNING/IMPLEMENTING

CAREER EDUCATION IN GRADUATE TEACHEK
EDUCATION INSTITUTIONS

by %f,ir?e U, o,
Grant Venn ékg?kqw éaﬁ°
Callaway Professor of Education 4Qg Op "523
Georgia State University "04, of?gp*
~

Prepared for Workshop Participants
and
Sponsored by

The Center for Vocational and Technical Education
The Ohio State University

under grant number OEG-0-72-0055 (725)
The United States Office of Education
May, 1974



The project presented or reported herein was per-
formed pursuant to a Grant from the U.S. Office of
Education, Department of Health, Education, and Welfare.
However, the opinions expressed herein do not necessarily
reflect the position or policy of the U.S. Office of
Education, and no official endorscment by the U.S. Office
of Education should be inferred.




252

ABOUT THE AUTHOR, GRANT VENN

Dr. Grant Venn is the Callaway Professor of Education at
Georgia State University, Atlanta, Georgia. His education
includes completion of B.S., B.Ed., M.A., and Ed.D. degrees in
the major and minor areas of agriculture, chemistry, engineering,
education, psychology, guidance and curriculum, and educational
administration. His varied professional education experiences
include Associate Secretary of AASA; Director of AASA National
Academy for School Executives; Director of Program Development,
The Manpower Institute; Associate Commissioner of Education,

U.S. Office of Education; Superintendent of Schools in West
Virginia, Washington, and New York; Consultant, American Council

on Education; Director of Field Training and Acting Chief, Division
of Selection, The Peace Corps; President, Western State College;
Assistant Superintendent and Planning Coordinator, Director of
Guidance and Curriculum, and teacher of vocational agriculture

in Washington public schools; and Pilot, the United States Navy.

Dr. Venn is a member of a number of professional organiza-
tions and holds professional certificates in superintendency,
elementary and secondary school principal, standard general
teaching, vocational education, and counselling and school
psychology. He has received a number of honorary memberships
and is listed in Who's Who in American Education and Who's who
in America. He has gerved on a number of national panels,
councils, committees, and conferences. He is the author of
many books, pamphlets, and articles, including

Man, Education and Work. American Council on Education, 1964.

Man, Education and Manpower. American Association of School
xaﬁinistrators. Isgﬁ.

Man, Education and work, Chronicle Guidance Publication,
Morovia, N.Y., September, 1965.

AASA Hotline on Title I and Title III of the Elementary
and Secondary Education Act, February 1966.

The Manpower Revolution, Its Polic Consequences, Editor
Garth L. Mangum, Chapter 9, Doubleday and Co., Inc.
1965.

Education - The Bridge Between Man and His Work, The Samule
Leonard Fick Lecture on industrial EHucafIbn, March,
1967, California Industrial Education Conference.

"Education for a New World of Work," Washington Education,
December, 1963. '

"Occupational Education: Work Experience Programs,"

(Reprinted from 1967 Selected Papers) American Associa-
tion of Junior Colleges, March, 1967.




253

Identification/Analysis of Problems

Encountered in Planning/Implementing

Career Education in Graduate Teacher
Education Institutions

Introduction

In a technological society education becomes the link
between every individual and his chance for a significant
role in that society. This has never been true in the past
and is still not true for many cultures in the world today -
in the United States, however, education is the link to one's
private, public, and work life.

What kind of education is necessary is debated today as
it has been since the beginning of the industrial revolution.
The debate is heard much more often and loudly in legislative
bodies, among the young, the excluded and the power structures
than in the graduate teacher education institutions. Why is
this true? Why has the debate been so insignificant in the
institutions that prepare the leaders and workers for an
educational structure which must educate all citizens for the
future? Why have the arguments for changed education come from
others than those that are in the business of preparing educational
leaders?

"Academic or vocational,® "comprehensive or separate, "
“general or specialized,” “career or liberal® are still the con-
flict positions that attract more devotees than cool analysis.
(Wirth, 1972)

Because of the dehumanizing posibilities of technology
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which threaten the democratic dream, the growing pressure for
people to have more knowledge and technical skills, and the
increasing confusion between purpose and process in education
makes the debate more important than in the past. (Gorman, 1974)

How can cultural renewal be accomplished within a technolo-
gical society? How can individual differences be developed
while learning the knowledge and skills required for today and
in the future? How can the variety of aptitudes among our citi-
zens be developed more effectively for the individual and the
society? Can the educational system change enough to meet the
challenge of serving every person while serving us all?

This paper addresses itself to these questioi.s most
obliquely by asking the question: "What is the role of graduate
schools of education in preparing educational leaders who can help
solve these problems?" It will specifically look at the reasons,
or excuses, why career education has not become part of the plans
and programs of these institutions? The paper will specifically
raise the following questions.

Can career education help to change education at all levels?

Can schools of education continue to believe that simply

doing more effectively what we already do will be adequate?

Can we imagine that simply applying technology to methods

of instruction will be an answer?

Can we continue to function as if education can do the job

alone?

Can we think that knowledge and skills alone are adequate

to the times?

Can we act as if one's private life and public life are

-2
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not directly related to one's work life in the future

society?

Can we continue to function as if experience and theory can

stand alone and separately?

Can we still believe that the transition from dependence

to independence is a simple step not involving the educa-

tional institution ~ or from school to work or from

followership to leadership?

This paper will look at these questions in terms of problems
in implementing career education programs in graduate schools of
education.

How this nation must change its educational system to educate
individuals continuously to control and to live more effectively
in a technological society is the overriding question. It would
seem that graduate teacher education institutions ought to be
providing leadership in solving this problem.

Every educator must understand the arguments which are being
made and the societal forces which implement or kill such proposals
as career education. It is obvious that the vast majority of edu-
cators in graduate teacher education institutions have yet to be-
come awaxe of the concept of career education let alone consider
its implications for the work of their institutions.

Career education has become a significant approach to the
individualizing of education for everyone. It has also become
seen as a significant movement to make education more relevant
to the times by national, state and local governments. Support

has come from many sources outside government such as business
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and industry, study commissions and other civic groups including
the youth of the nation. (Pucinski, 1971)

The rationale for this, it seems to me, comes from the fact
that in a technological society one's work life is highly related
to his private and public life. Thus the consideration of one's
career or "work life” cannot take place without developing a set
of values for one's private life and one's public life. The
changed nature of work and the total continuing rate of change
in our society have made it absolutely necessary that career edu-
cation become a part of the education of all our citizens. It
has become equally clear that no one curriculum can prepare every-
one to find a satisfactory role in a changing society which demands
more knowledge and skills each day, much of which must be new
knowledge and skills. It becomes equally clear that schools, at
any level, cannot do the job alone. The inability of our youth
to gain experience or to test the knowledge and skills they have
gained, in the real world, has become a problem in a technological
society. Change occurs too swiftly to delay the testing of theory
against reality until after formal education. Today the learner
must do more than memorize and store knowledge and skills, he
must have a continuous opportunity to test them and make changes
or to experience failure before it is too late or too critical
in his life. This mandates a fundamental change in the relation-
ship between educational theory and practice. Thus the greater
the rate of ch;nge in society the earlier and more often it is
necessary to "experience reality" - to check the theory. (Toffler, 197

Our graduate teacher education institutions and our lower

school levels are organized and programméd to supply knowledge
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and abstraction, not to test them. (Toffler, 1974)

It is unlikely that career education can become functional
in the schools, unless our leadership in the schools, superin-
tendents, principals, curriculum developers, guidance personnel
and others responsible for programs priorities and rewards in the
school have an understanding and develop competencies in the
pPlanning, organizing, implementing and evaluation of career
education.

Regardless of programs to prepare teachers at the pre-ser-
vice levels, the failure of any development in graduate schools
to prepare leadership will cause delay, confusion and conflict
among all elements in education, as well as between educators and
the forces in society who see career education as a viable thrust

to educational change and improvement.

Where We Are

At present the following conditions must be considered by

graduate teacher education institutions.

l. Career education has been accepted as a viable alterna-
tive to improving education by many segments of society.

2. Governments at all levels, through their administrative
and legislative units have greatly increased their
financial, manpower and policy support of career edu-
cation.

3. Many practicing educators in the schools of the nation
have been asking for help to implement programs at the
local level.

4. A number of national and state efforts at the retrain-
ing and educating of practicing educators in career

~5=
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education have been developed - mainly by agencies other
than graduate teacher education institutions.

5. Journals primarily concerned with graduate teacher
education have begun to carry articles regarding career
education - many of them defensive and critical of the
concept of career education. (LaDuca and Barnett, 1974)

The overall picture at this point is that policy, program,

evaluation, and priorities are being set in career education by
others, with little influence by graduate teacher institutions.

In fact, much of the leadership in the graduate schools is unaware
of what is taking place outside. Such a situation means that
programs of career education in these institutions, if they develop
will come from outside pressures and directives rather than from
analysis of the new roles and programs involving career education

in the public educational institutions below the graduate level.

Problems

A review of the literature indicates little if any specific
research on the topic of this paper. (See Bibliography) Conver-
sation with a number of people both within graduate teachex edu-
cation institutions and those who employ their graduates and have
responsibility for administering and policy making in the public
schools originated a torrent of opinions and reactions. Nearly
all persons interviewed came to the conclusion that the key to

successful career education development is professional competence

and that career education is seldom included in the preparation of

students in graduate teacher education institutions. Further,

graduate programs for superintendents, principals, curriculum

-6~




259

developers, guidance directors and educational planners include

little if any education in the concepts or philosophy of career

education, nor in the development of competencies required to plan,

organize, implement and evaluate career education.

The fact that most practicing administrators and leadership
personnel in public schools and institutions of higher education
received their preparation before career education became con-
ceptualized as an approach to education means that these educators
are in effect often unable or unwilling to consider career educa-
tion as part of their responsibility or to risk the danger of
involvement in its development at both public school levels and
in graduate institutions.

Basically it must be assumed that career education cannot
be carried on as a "domain" of the specialist, that it is not
a course Or a program but rather an approach to learning that
involves more than knowiedge and skills. Essentially it integrates
and individualizes the utilization of knowledge and skills by
providing individual career planning, experiences (especially work
experience) which test one's knowledge, skills and plans in the
real world and finally provides for a transition process from the
schools into the adult world by matching the individual with an
entry work role that is consistent with his knowledge, skills and
plans and which provide opportunity for continued learning and

growth.

Responsibility for Career Education
Career education then must become the responsibility of the

policy formulators and the administrators for the total educational
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program--essentially those who are prepared in the graduate
teacher education institutions.

As yet there is little response from graduate teacher
education. Why?

It would seem that one would find that the development of
graduate education is based on a planned set of goals. A system
of logic or a defined rationale--such is not the case.

A review of the literature indicates that there are neither
defined goals nor stated rationale; rather there is a worship
of the past and its traditions, a fear of the future and a frater-
nal relationship which often excludes the outside world. (Gorman,

1974)

Method or Purpose

Career education is not concerned primarily, as are the
present innovations of CAI, team éeaching, differentiated xtaffing
etc., which deal with process; it is concerned with the basic
purposes and role of education. It has turned the focus from in-
put to output and thus concerns the basic question as to whether
schools prepare for life or for further education. Career education
thus forces some agreement upon what education is really about--a
dangerous debate! Because of the fundamental fact that career
education tends to reorganize, restructure and redefine the role
of education in relationship to the individual development and
societal needs--graduate schools of teacher education, within the
university environm